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CHAPTER ONE 
THE J?HOBL~M Af\;"TI) DEFINITION OF T ~RMS USED 
Within the past ten years particularly. educat ors ho 
are responsible f or the professional preparation of sec ondar y 
school counselor s have been seriously concerned wi t h the 
problem of identifying the broad areas within which t he econd-
ary school counselor should receive training . More recently , 
they have been concerned with det ermining t he specific content 
which should comprise a basic training program within each of 
t he major areas of training that has been identified. One of 
t he i mportant areas of training that has been descr ibed as 
be ing essential t o the basic pr eparation of the secondary 
school counselor is t hat of occupational information and t hi s. 
study represent s an attempt t o det ermine hat ought t o be its 
specific content . Little has been written on the sub j ect. 
AS yet, clear out evidence as to the nature of the material 
t hat should be i ncluded has n.ot been presented . 
I . STAT "~m 1T OF THE PROBI. • ' 
The purpose of t his study is to determine t he content 
considered essential to t he basic preparati on of secondary 
school counselors in ' the area of occupational infor mation . 
J. 
II . I MPORTANCE OF THE PROBLEM 
The importance of dete.rmi ning t he content cons idered 
essential to the basic preparation of secondary school coun-
selors in t he ar ea of occupational inf or mation in particular 
cannot be divorced from the importance of establishing the 
need for an over-a.ll basic t raining program in general. Such 
1a program s hould include each of the other area s of necessar y 
professional preparation that has been identified in addition 
t o occupational information such as counseling, the individual 
i nventory, organizational and administrative relationships and 
t he like. In light of t hi s, t he attempt ill be made t o dis-
cuss t he importance of t he problem under consideration in t his 
study wi t hin t he larger context of the kind or over-all bas i c 
training pr ogr am for secondary s chool counselors tha t appears 
to be emergi ng . There will be e. continuous a.ttemp t t hr oughout 
t he presentation of t his s tudy to mai ntain t hi s context s o t hat 
the r elationship of the area of occupational information t o t he 
total training program may be clearly seen and understood. T e 
r eader should bear in mind constantly that the area under con-
sideration represents but. one of t he several segments ot pro-
fes s ional training that should comprise the over-all basic 
pr ogr am of training. This is an i mportant consideration , f or 
t he pri ary concern here is to determine the specific minimum 
content f or t he area of occupational i nformation within the 
framework of an over-all balanced training program. The pur pos 
is not to determine t he type of training hi eh the hi ghly 
technical oc cupational information specialist ought to have . 
Vi t hin t his general setting, t he importance of the 
problem i ll be discussed from t o points of vie • In t he 
f irst place , the emerglng patt ern of c ounselor training pr o: ram 
in gene ral, including t he significant area of occupationa l 
information, ill be pres ented . Secondl y , the need f or go ing 
beyon d t he identific ation of a maj or area i nto a l isting of 
s pecific t opics wi ll be discussed. 
The emerging pattern of counselor training programs 
and t he i mp ortance of the ar ea of occupational infor ation 
ithin it . Before discussing t he i mportance of determining 
specific content ithin the area or occupational information , 
it seems logical t o discuss the i mportano of t he general area 
of occupational information and its place in the over-all 
c ounselor training progr am. 
The his tory of t he development of guidance and pers nnel 
services, particularl y at the secondary school level, reveals 
t hat it ha s been pla ued by conflicting philosophies h ioh 
have m 4ifested t he selves in general disagreement and out-
right confusion as to hat should con titute t he professional 
3 
preparation of workers in this field. The various points of 
view have ranged from the one extreme that guidance is the 
process of education itself and therefore it is indistinct 
from the on-going stream of educational experience, to the 
opposite extreme that guidance is a sharply defined program, 
separate from and parallel to the remainder of the school's 
educational offerings . 
As a result of this lack of fundamental agreement as to I 
the nature of t he guidance program. the pattern of professional 
training for guidance workers has been extreme and varied in 
i t s content . An examination of training programs offered by 
( 
colleges and universities t hroughout the country revealJ that 
whereas so.me institutions emphasize training as ,..vocational 
counselors", others base the major part of their program upon 
the psychologies and t he preparation of clinieal psychological 
counselors . 
training time to the techniques of counseling, others ignore , 
hile some devote a substantial portion of t he 1 
it completely - strange as that may seem. To some institutions 
counseling itself means interviewing , while to others it means I 
psychotherapy. Training in occupational information at one 
i nstitution may emphasize the technical aspects of making a 
job analysis and writing a job description while another 
institution may emphasize only the me thods of teaching occupa-
tional information to pupils . Work in .ment al hygiene .may be 
4 
required in one training situation and ignored in another. For 
some training programs , guidance has meant vocat ional educa-
tion , remedial reading , sociology ,. economics, and just about 
any ot her course title which seems to have some r elat i onship, 
no matter how remote , t o human experience . 
To ill ustrate t he wide variation that has existed , it 
is appropriate t o examine t he manner i n ~hi ch inst i t ution 
have offered training in t he field of guidance . The course 
descripti ons belo ar e t aken from t he results of a question-
naire through whioh t wo hundred or more institutions supplied 
the United Sta.tes Office of W. ducation .. ith statements of t heir 
c ourses in guid nee . They are reported in. a 1945 United State 
Off'ic.e of ·Education dooumentl/ which says in par t : 
Thr e institutions listed consecutively on 
one page taken at random from the repor t list 
r espectively as t heir offerings in t he guidance 
fi el d the following course titles: 
1. Philosophy and religion 
2 . Student personnel 
3 . Vocat ional guidance 
larger institution gives t he follo i ng f our 
tit l e for the only courses off er ed: 
1. Diagnosis and interviewing 
2 . c linieal problems i n education 
1f Tr ininG on the Under,raduet e and Graduate Levels 
in t he Princ i:eie and Practices o Guidance Work in s ec ondary 
schools ( Conference Report, Chicago and Raleigh , pril , 
1945) -~ shington , D. C. : U. s . Offi ce of Education , 1945 . 
pp. 6-7 . 
3. Principles and technique of guidance 
4 . vocational education 
A state college in the we.stern section of the 
country offers six courses as follo ~s: 
1. 
2 . 
4 . 
6 . 
6 . 
!easurement in education 
Child psychology 
Abnormal psychology 
social psyaholo~y 
Mental hygiene 
Counseling and guidance 
An institution of medium size lists only one 
course , entitled, nGuidance and counseling~, ith 
the follo ing description: 
Student guidance end counseling procedures in 
secondary school and college designed for adminis tra -
tors, personnel deans, vice-principals, counselors 
and teachers , who are interested in t hi s field. Aim , 
objectives and ext nt of tudent personnel ork, _rae-
tical procedures for study of individuals , the use of 
facilities available in school and community , group 
guidance , relations to curriaulum and administr ative 
aspect.s of the school . mpl pportunity will be 
given to make studies of problems of interest to mem-
bers of t he class . Two credit hours . 
A very large institution offers the tolloring 
courses: 
1. Growth and development of children 
2. The improvement of reading 
3. Mental hygiene 
4 . Vocational guidance 
5 . super-vision of attendance, child hea lth and 
child ~elfare 
6. Counseling, child welfare and parent educa-
tion 
From a southern university comes the f ollo ing 
list of titles: 
1 . Cooperation , administration , supervision and 
guidanc e education 
2 . Problems in elementary education 
3 . Mental hygiene 
6 
The 
4, nesouroe education; for teaohera who ~ill 
counsel pupils and families as to r aouro s 
for homemaking 
2/ 
report- goes on to state: 
'rhese examples are not cited in criticism and 
certainly in no spirit or levity. It ould be unfair 
to interpret either the title or content ot a course 
without an inquiry into their relationship to the ob-
Jectives desired. It can be said, however , that in 
every oaae the courses are stated a$ for the. trainins 
E_t eounsel,ors bi written definition on the question-
naire arid that n the examples cited they are the 
only courses offered . 
The courses, separately or as sequences , do not 
appear t o be conceived as a result of any job analysis 
of vhat a guidance program purports to do, or what 
part the counselor should play in such a program, at 
least in the same sense that a medical course depends 
upon what a physician is supposed to do and the skills 
he n eds in order to do it . Moreover, t h.ere s e s to 
be no general agreement as to t he terminology of 
course titles and it would s em not unfair to s y 
there is e~idence of a great deal of con~usion . 
During the past five or six years, ho ever, far-reaching 
strides have been taken to ard deter ining the broad areas or 
professional oompetencie , based upon analysee of the job of 
the secondary school counselor, and the trainin8 required . 
any individuals, training institutions and professional organ-
izations have concerned themselves with this proble • Several 
recent publications have suggested areas in which prospective 
counselors should be prepared. They are noteworthy from at 
~/ Loo . C i't. 
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I 
l east two poi nts of ie • First, neither one lists specific 
cour ses t o be t aken , but rather they et forth recomm.endations 
in terms of broad but delineated areas of knowledge and 
xperience . This is a distinc t departure from earlier pro-
posals and from the manner in which .most state certification 
plans have been worded in the past . The second noteworthy 
feat ure of these publications is their close greement on 
the areas in which a prospective counselor should be trained . 
For the purpose of illustrating the areas of agree-
ant and t o i ndicate the role of training in occupational 
information within the total training program, it seems 
desirable to r eview briefly the Report on Counselor Prepara-
tion issued by the National Vocation 1 Guidance Association .~ 
The composition of the committee member o compiled the 
r eport and the recency of i t s publication qualify it as a 
document which stands among the best in reflecting expert 
pr ofessional recommendations relative t o tra ining i n t he 
f i eld of guidance . 
In s eptember. 1947, the Nation 1 Voeational Guidance 
Association , through its Division of Professional Training and 
Certification appointed a Plannin Committee to prepare a 
3/ Counselor Preparation. New York: The National / 
vocational-Gui ance Association; 1949. pp . 37. 
8 
manual on the preparation of counselor • Aft r the is uance 
by that committee of a preliminary r port in April, 1948, 
other pr ofessional organizations xpressed interest and 
willingne s to cooperate i n a further study of the preparation 
of counselors. I n the fall of 1948, the National Vocation 1 
Guidanc Association invited these i nterest d org nizations to 
send official deleg t es t o represent them on t he joint committe 
hich as then being formed . Each of the follo ing organiza-
tion participated in the deliberations of t he ne Joint 
Committee: American College Personnel Association; American 
Psychological Assoc i ation , Divi sion of Counseling and Guidance; 
ational ssociation of Guidance Supervi ors; National Rehabil-
it tion sociation ; National Vocational Guid nce s ociation; 
Office of Education , Federal Security Agency; U. s . Employm nt 
service, Federal security Agency; and the Veterans dministra-
tion . 
The . joint committee r epor t,! / prepared by the offici 1 
repre enta tives of the above eight professional organizations, 
recommends several are s of training ithin a common or cor 
program. The broad areas t hat have been recommended are as 
f ollows: Philosophy and Principles; Growth and Development 
of the Individual; The Study of the Individual; Collecting , 
~/ Loc . cit. 
9 
Evaluating and Using Occupational, Educational and Related In-
formation; Techniques Used in Counseling ; Supervised Experience 
in Counsel ing; and Administrative and Community Relation hips . 
Several other statements of a similar nature have been 
formulated by interested groups and these will be discussed in 
.more detail in Chapter II which deals with related literature . 
It is important to note at this point , however, that each of 
the ot her r eports also adheres to a common or core program very 
similar to the report of t he National Vocational Guidance 
Association . 
The general agreement on the nature of a core program 
tor the tr ining of counselors is an important advancement 
that is a lready influencing not only the development and exten-
sion of counselor training pr ograms but state certification 
regulations concerning counselors as well, In harmony with the 
observation t hat the reports hich have been discussed are 
directly influencing the development of c ounselor training 
progr ams is a reeent tatement by Froehlich,§/ Speciali t in 
Counselor Training, United States Off ice of Education: 
•• • there is evidence on every hand that institu-
tions re revising their programs [ counselor trainin~ 
,in line with the recomm.endati ons made by these groups 
.f hioh have formulat · d the reports previously 
n:enti one<?, iJ . 
. ,_. 
5/ F'roehlioh~ Clifford P ., ~Is Counseling Becoming a ;' V 
Profession? n, School Life , 32: 75, February, 1950 . 
i O 
Elsewhere in the same article Froehlich raises t he 
que stion : Is a standardized curriculum for schools preparing 
professional counselors emerging? The trend appears to be in 
that direction as he observes the many influences that are 
now in operation . 
For the purpose of t his study it 1.s s i gnificant t h t 
t he area of occupational information shares an important place 
within the total training pr ogram as conceived by each of t he 
recent reports and studies dealing with t he problem of counse-
lor training. 
The past few years have seen a notable and rapid advano ~ ­
ment, t hen , in the formulation of desirable training progr ams 
for counselors . Out of t he confused and heterogeneous conglo .~­
eration of course titles of the past has emerged the concept 
of a core or basic training program composed of sharply 
defined and delimited areas of knowledge pointed towards t he 
preparation of a competent guidance genere.list rather than the 
specialist in s ome one phase of guidance .. ·. And, the area of 
occupational information has status equal t o the ot her areas 
that are included in the conce.pt of a basic program. 
Related t o this emerging pattern of counselor t raining 
programs are at lea t t wo other .movements · hich bear out in 
lar ge measure the importance which is attached t o the area of 
occupational i nformati on and which justifies its place i n t he 
i 
over- all counselor trainin~ program. One of these h s t o do 
wit h the current trend in certification re quirements of 
seeondary school counse lor s, and the other has to do with the 
duties of t he counselor as revealed by the application of the 
Job analysis t chn1,que . Each ot these deseres brief mention . 
The st tu of certification of counselors unt il 
recently has been as confused as the earlier status of couns -
lor training programs . A survey§./ made in 1947 by the Occupa -
tional Information and Guidance Service ot the United States 
Office of Education points up the inconsistencies of the 
situation suceintly when it says: 
For example , one state .requires a total of 40 
semester hours of training well distributed over 
these areas: gui dance, psychology, tests and 
measurements , eduoation, economics and sociology 
• • • • • even more surprising ie the fact that 
eight states require no training in analyzing the 
individual other than a course in tests and 
measurements ••••• traditionally counselors 
are oredi ted with an under.s tanding of occupations 
yet only 11 of the 16 states with counselor 
certification plans require tra ining in the area 
of occupational i nf ormation • • • • • although 
counseling has been :repeatedly termed the .heart 
of the guidance program only eight of the 16 
states r equire training in t he theory of counsel-
ing • • • • • sociology is requi red in seven 
states and economics in six . 
Horever, during the past to years in particular , in-
creasing t t ent i on has been given t o the problem ot certifioa-
§/ Benson, Arthur A. • Froehlich, Clifford P . , ''Certifi - f 1 
c tion of Counselors , " s chool I. i fe , 30: 20-21, July, 1948. 1 
_ .. _2 
tion by s tate Departments of Education and by Prof essional 
Organizations . The Connecticut State Deportment of ~ducation 
has been studying the problem for the past two years . Studies 
also have been carried on by the State Department of .Education 
in _J ew York , Utah , Ohio , Califor nia , and Arizona, ith hich 
the writer h s been closely associated. r~rore and more , other 
states are concerning themselves with thi s pr oblem. The im-
portant fact, as far as this study is concerned, ia not that 
sta.tes are giving consideration t o the certification of school 
counselors, but rather that in so doing they are establishing 
broad areas of competency instead ot listing course titles 
as has been t he custom in the past. Also, that the e broad 
areas of competency are directly comparable to t he broad 
area that already have been identified as being essential to 
the basic training program of the counselor. In relation to 
t his tr d, Froehlich!/ observes that: 
Eighteen states now hove standards for the 
eertificati· n of counselors employed in elemen-
tary and secondary schools. Many others are 
known to be aotively planning to certify counse-
lors. The reports on counselor prep ration 
· [previously referreti to] . are being u ed as 
guides by these states as they set up certifica-
tion stan ards . 
Furth_rmore, included i.n all of the recent statements 
concerni ng ccrti:f'lcation is the I'equirement t.hat the potential 
J..l Fr oehlich , op • . cit. 
. ,_3 
counselor secure training in the area of occupational inf or ma -
tion . The close relationship that exists among pr of essional 
orkers in t .he planning of counselor training programs and in 
t he consideration of t he r elated problem of certification is 
appar ent and the area of occupational i nfor .mation share s an 
important place in e ch . 
Th import ance of providing training i n occupational 
information as expressed in t he ever yday job of t he counselor 
is orth commenting upon . Reference to t wo studies hich 
r eport on an analysis of t he job of the secondary school 
counselor substantiate t he tra di tional assumption that has 
been made since the beginning of formal guidance programs, 
i . e . , t he counselor does use occupational information in his 
everyday ork and consequently should be trained in it . In 
c ontr ast t o the study by Oox§./ror example, which u es an 
approach which starts with a listinb of counselor activities 
by experts as t he basis for the questionnaire, V right~/ h s 
reported the use of an int er viewing schedule , patt rned fter 
~ C x , Rachae.l D., Counselors and Their ~ ork . Har ris-
burg: ArchiYes Publi ~hing Oo., 1945. 246 pp . 
9/ right , B. H., ~Minneapolis School Counselors 
Analyze- Their Jobs . ~ Occupations , 24: 214-219 , January , 1946. 
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tend r ·j ob enaly·i eehniques, it. ublic chool cou. 1 r 
in 1 r city ehool Yot m. The findit~s r el ted to th 
duti o t h· couns l or hie re~Juire th ut liz tt n or 
occup ti on l infor ation er d bel~w in ar : 
i n thi ... 
vi. e pupil .. r· ·rdin c oic o el etiv 
durn th ir p .riod 1 hi chool . 
dv1 pupil rc- rd ' tr nsfer t 
voo t on 1 iohool . 
vi u il re rdin~ - voeot on 1 pl nn .n 
nd futnr, tr ining . 
_ vise boys 
rvioe . 
t er1n n t hose i n ilit r 
H~n l s mp loym nt including routine t or 
exnu in pupil for Christm wor k . 
Of t he 16 tY.;. o diver ifi ooun · dut 11 t d 
u y . t he five c t d bov , or 31 per. cent, require 
that the counselor utili~e occupational information. 
" not h 1· :x&mpl o t hi dir ct a pr ch 1 D ln lQ/ 
tudy of t h 1str1butlon f t .m· for c o ns~ lin • .fUs n ly 1 
1 conf n d to "n t r !ewing cont cts and thu.. doee no t · i 
co 1 t c ov ra ,..· of ou s-lor function{'! . Durn rio 
3 eek. he . pt n acoou l t of e 11 c t ac ith tud nt 
n ot her , pro id thy ere t 1· s t s x inut n 1 n t h 
er not or n inoid ntal o r soc i 1 n .tnr • . i find n 
r s t riz <l f ollo 
s , ·;·. ,.. . , ncoun lin "vu ntit t i v 1 
57 -5?7 t .• y ' l 41 . 
n 1 zed, Jl 
A total of 1,024 counseling eonta.ots were 
.made . 
Of these oont aots, 9 . 4 per cent ere with 
students; 18 . 3 per cent ~ere ith teachers; 12 . 2 
per cent ere ith parents; 12. 2 per cent ith 
d.m1nistrators; and 7. 2 per cent with others . 
The median l ength of interviews with student s 
was abou·t 16 minutes and .,Ni th parents 25 . 
One~fourth of the student intervie s were 
more than 21 minutes in length . 
Of the pupils intervi wed , 2 •. 7 per cent ere 
for the purpose of securing information from pupils ; 
31. 2 per cent f or interpreting inf ormation to stu-
dents; and 46. 1 per cent fo~ assisting pupils in 
the solution of problems . 
Of the problem solvino intervie;s , 62 per cent 
dealt ll'i th schol astic and vocational problems 1ith 
the t wo categories divided almost evenly. 
Si xty per cent of the total student body was 
contacted . 
Twenty- six per cent of the pupils counseled 
had three or .more i n tervie ~s ~ll'hile 10 per oent had 
five or more . 
The finding that 82 per cent of problem solving inter-
views deal with scholastic and voc ational problems may be 
considered as clear-cut evidence that the counselor doe use 
occupational information and cons equent ly should have at least 
basic trainin in t his area . In su ~ary , t he import ance of 
i ncluding the area of occupational i nformation in the core 
or basic training program of the counselor ia substantiated 
from at l east t hree .major point o:f vie : c ounselor trainers 
and supervisors of counselors endorsed it; counselor cer tifi-
cation of the future will require it ; and, en analysis of the 
job of the counselor gives it high pri ority in the ootmselor 
training program. 
The nee d_ for identifzins_ the s;2ecific content which 
should be i noluded within the area ot occ;U]ational information . 
As one speculates concerni ng the general statements indioating 
desirable areas of basic training* and as one oonte.m.p l ates 
on the vastness of the entire field the need for identifying 
the specific c ontent of a core training program become 
apparent. Dr. J . Wendell Yeo , Prof essor of Education , Boston 
Univer sity, has stated such a need clearly and concisely hen 
11/ he says:-
••• one t h i ng beo omes increasingly clear 
as one attempts to determine the scope of core 
t r aining for counselors . It is the need fo r the 
kind of further study on the subject that would 
provide a .more specific listing of topics and 
sub-t op ics that have greatest pertinency in the 
core program of tra ining . 
The increasing demand for counselors conveys 
a sense of urgenoy to t hose directing tra ining 
programs . Yet, quality training cannot be 
sacrif i ced. The length or the training period 
and the quality of training are factors which 
emphasize the importance of working for more 
precise s tatements of t hose knowledges and skills 
that shoul d constitute the objectives of the core 
program. Delimitations of the oore pr ogram in 
terms of broad areas , general topics, or course 
titles are not enough . Deficiencies and wastes 
in t he training program are certain if we do not 
ll/ Yeo . J' . ·v ., "Basic Core of Training fo r All 
Counselors." Unpublished ~!a.nuscript, 1948, pp . 5-6. 
- r'"' 
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arrive at more clear out decisions on the scope 
of basic training. Valuable time ean be squan-
dered in certain conventional oourses in psychol-
ogy in developing content that is not of the 
first order of importance for counselors . Or, 
by attempting an impossibly ambitious cover ge, 
1e may fall short of developing essential under-
standings and skills and of carrying certain 
needed competencies to desirabl..;. levels ot 
completeness and exactness • 
.A t the upper levels ot counselor training , 
the forms of specialization bec ome more capable 
of definition and description . The basic or 
core program, ho iever , is potentially so broad 
as to be ~possible of achievement and so unde -
fined as to constitute a threat to the profesai.:mal-
1zation of counseling [ unless the attempt is mude 
to identify the nat ure of specific c ontent with-
in it .J 
.t\lthough , as Dr . Yeo points out . the need for defining 
the specific content of the basic training program exists in 
each of the areas that has been identified as constituting 
essential preparation for the counselor , it is particularly 
acute as f ar as the area of occupational information i 
concerned . There does not exist ~t the present time , as far 
as t he writer has been able t o determine, anythin that ven 
approaches a semblance of common agreement as to what should 
comprise the content of t his area. It it can be assumed that 
course titles reflect to some degree the eontent emphasis of 
a c ourse ot study, the courses listed below :pro'Vide s ome clues 
as to the diversity of emphasis and content that exists . They 
are drawn from the writer's revie of numerous college and 
university catalogs and summer school offerings . 
Problems in vocational guidance 
Occupational information and job analyses 
Laws relating to employment of children 
Occupations and vocational guidance 
Vocational psychology 
Group occupational guidance 
Occupational information and guidance 
Vocational guidan.ce and oceupational trends 
occupational information and practice in vocational 
counseling 
Occupational information 
Job analysis 
Methods in vocational guidance 
Occupational infor.mati on: its collection and 
dissemination · 
Teaching occupational information 
Occupational analysis 
Occupational surveys 
Occupational information tor vocational guidance 
Occupations and education 
Method and content of the course in occupations 
·Vocational guidanae and adjust ment 
nalysis of vocational activities 
r.J~ethods of presenting occupational information 
Labor problems in relation to occupational adjustment 
Occupational and education information 
Research in occupational information 
Methods and materials in group educational and 
vocational guidance 
Occupational information and placement techniques 
Teaching of occupations 
survey ot occupations 
occupations and vocational psychology 
Occupationology 
Although extensive descriptions of the above listing 
of courses were not available so that content and emphasis 
might be carefully compared for similarity, there was a 
reasonable basis for assuming that little agreement does exist 
ln this respect . Each cour e title represents for the mos t 
part the only course offered by any one ot the institutions 
in thi area of training and the content seems to range from 
the highly technical methods of occupational research to the 
less difficult skills of collecting and filing occupational 
mat erial that already has been publ ished. 
The writer has had the opportunity to examine several 
c ourse outlines that are u ed for the training of counselors 
in occupational informe.tion at colleges and uni versi ti e • The 
s ame p ttern of confusion and disagreernent exist • The same 
is true also of the textbooks that exlst in. the field of 
occupational information. The two major texts t hat are most 
commonly used for training in t his area are ~occupational 
Information .. 121 and "rrre t hods of Vocational Guidance. n;l._~/ The 
former is a very intensive and teohnioal treatment of occupa-
tional information whereas the latter i primarily oonoerned 
dth a generalized approach placing heavy e.mpha. is upon 
methods of imparting occupational information t o pupils . 
York; 
That the need for identifying the pacific topics in 
12/ Shartle, Carroll L., Occu~ational Infor.mation . Ne 
Prentice-Hall , Ina ., 1946 . 33 pp . 
13/ Forrester, Gertrude, Methods of Vocational Guidance. 
Boston: D. G . Heath Co ., 1944. 460 pp . 
the area of occQ ational i nf ormation is more than a mere 
academic c oncern is borne out by a conference t hat ras held 
in ~~ew York City on September 24, 1949 • to which the wri ter 
was in vi ted as a consultant . The major pur· ose of t he .mee i ng 
as t o determi ne i n a prelimina.r y way and in a. speculative 
manner the t ype of c ontent tha t shoul d comprise t he basic 
training in occupational information. This mee t ing was called 
by the New York State Department of Education and participating 
in it were representatives of t he tTew York State Depart ment of 
Education; Teachers College of Golu.mb:ia tJn.i versit y; the United 
s tates Office of Educat ion; t he ·Te Yor k City Board of Educa-
tion; and , t v. o or three additional consultants who were sensi-
tive to the problem and equipped by training and experience 
to make a contribution to its solution . The results of t his 
1~/ meeting are availabl e in an unpublished document . A major 
outcome, he ever, of the meeting was the realization of t he 
need for . the type of study that is under discussion in t his 
theslis. 
s everal atte.mpts have been made to list specific topics 
under the general a:t;ea of oocupati.onal informat ion and they are 
discussed in more detail in the chapter on related studies. 
It is sufficient to note here that the t endenc y is unquestion .. 
14/ New York State Depart ment of Education , "Outline s 
of Course Cont ent for Gounsel or Training . •• (Unpublished 
Hanuscript) 1949 . 107 pp . 
ably towards a more specific delineation of specific c ntent 
and t hat this study should prove significant in terms of the 
contribution which it should make to this goal . Harry A. dager 
Chief, Occupational Information and Guidance Service , United 
Stat s Office of Education, points to this direction when he 
say :15/ 
A ta k confronting all uidance leaders is the 
study of this problem and the s.rri val of some kind 
of consensus on common fundamentals [ within each of 
the major areas that have been identified .]:, This 
statement involves in no way a regimentati~·n nf 
institutions or of courses . It does i mply.; ho ever , 
that a counselor entrusting his traini.ng to ·· a par-
ticular institution should be confident that he 
vould receive training in the same group of common 
skills as , for instance , is the case of a medical 
student no matter which approved medical college 
he a.t ten.d • 
Summary tatement . In gen ral, the field of counselor 
training has had three di tinct phases in it historical de-
Y lopment . Up until about 1945, training progra~s represented 
for t he most part a conglomeration of c ourse titles that 
~seemed" to have some relation to the needs of t he counselor . 
AS the duties of the counselor became increasingly clear and 
as the weaknesses of the course title approach were revealed , 
the need for the development of core or basic training 
pro rams became obvious to guidance leaders . The second 
15/ Jager, Harr y A. ; "The George Barden Act as an 
Influence i n the Further Development of Guidance ork , 
occupati ons , 25: 488 , May, 1947. 
phase of developmen t, f rom about 1945 to 1949-50, is marked 
by t he numerous s tatements that have been issued from 
conferences, professiona l organizations and professional 
leaders in the field of gui dance each of hich identify t he 
broad areas in wh ich the counselor s hould be trained . For 
the most .. a rt, they are closely related to t he duties of the 
counselor but beyond t his th ey are characterized by universal 
agreement . "'ach of t he st at ements th at has been issued a r ee 
as to t .he nat ure of the broad areas in which trainin should 
be provided . Occupa t i na l informa ti on ha s been identified as 
a "must " area in every st at ement th at ha s been issued . 
'rhe historic a l developmen t of counselor train· ng pro-
grams is now in its t h i r d phase , t he one with 11hlch t his study 
is con cerned . This is the stage of deter mining the s pecific 
nat ure of t he content in each of thes e ar eas in genera l and of 
occupati ona l inf ormati on in particul a r . This phase of t he 
development is no a t its very beginning and t he results of 
this study should provide va l uable dat a in this respect . 
That t hi s investigation i s recog · ized as an i mportant 
undertaking may be p · rtially substanti ated by quoting from 
a few of the comments mad e by workers in the field of 
guidance who are a cquainted wi th it s nature and purposes . v 
1 believe that the1Byojeot you are interested in is very worth ilhile . · 
I am decidedly interested myself in the studf7/ as I am quite oonfused as to what we ought to do . 
The study of a Basic Training Program for the pro-
fessional preparation of the secondary school counse-
lor in the area of Occupational Information interests 
me very much . It has to do with a field hich is 
very important to us, b~~/to my way ot thinking , has 
not been too well done . 
! am partioula.rly interested in this e.re •19/ 
I am ver y much interested in the problem. The 
results ot the study will undoubtedly help me. to 20; revise my own oour e in occupational information . 
I am very much interested in your study .. ~!.l 
I shall be interested in the re~~tts of the 
study which you are now conducting. 
16/ Seth Arsenian . Professor ot Psychology and Director 
of Guidance and Personnel Services, Springfield College , 
Massachusetts . 
17/ Dwight L. Arnold , Director of Guidance, Kent State 
University, Ohio. 
18/ Leona C. Buchwald, Assistant Director of Guidance 
and P lacement , Depart ment of Education , Baltimore, Maryland . 
' .l:~/ John G. Odgers. State Supervisor ot Guidance 
services, state Department ot Edueation , Columbus, Ohio . 
20/ • Gordon Nelson , Associate Professor, Eduo tiona l 
and Vocational Guidance , Cornell University, New York . 
21/ E . ~7 • Davis, Direotor , .. ashington Counseling 
oenter,The George Washington University , Washington , D. C. 
22/ Gertrude Forrester, Head Counselor, West Side High 
school , Newark , New Jersey. 
24 
I am very much impressed with this study and I 
am sure that it will prove to be a "''ery V!3yable 
contribution to the research in guidance . . 
You may rest assured that2{;am looking forward to the results of your stud.y. -
Your sttldy seems to be a very oornprehensive 
approaoh to a very important problem25;I '1: ill be very much interested in the results . · 
I am greatly interested in your study. 261 
III . DEFitUTIONS OF TERNS USED 
Current terminology in the field of guidance is re pon-
sible for .much of the confusion and misunderstanding that exist 
among educators and the public in general as well as am ng 
professionally trained guidanc worker s. Increasin attention 
is being given to this problem, the results of 1hioh should do 
rnuoh to clarify the entire guidance movement. For the pu oses 
ot thi~ study, the writer considers it necessary to define the 
terms hioh will be commonly used . It is :realized that the 
.23/ s tewart Hulslander, Counselor Trainer , School of 
Educ ation ,. Uni verei ty of [ichigan.. · 
24/ Franklin R. Zeran; Dean, School of Education, 
Oregon s tate College • .. 
2W ~ illis E. Dugan, .Associate Professor and Direct or 
ot tudent Personnel, C ol1ege of Eduo,ation, University ot 
~V!innesota . · 
26/ Har old Cottingham, Director of Guidance Training, 
Florida state College . 
definitions and concepts that till be expressed are arbitrary , 
yet it i s ma intained that t hey do represent a point of view 
that is gaining wider acceptance in t his field of educational 
specialization. 
The s uidance ;program. The guidance program ! s con-
sidered to be the over-all term u sed to designate a set of 
r esource services provided by the school which are aimed 
directly at improving the development and ad ,1ustment of indi-
vidual pupils and at meeting their special needs not other• 
wise provided for by the curr iculum.. Each of the services is 
( 
distinct and they are commonly referred to as: t he Individual 
Inventory Service; the Service ot Ocoupational Information; 
~ ~ -~ 
the s ervice of Counseling; the Service of .Follo -Up ; the 
c 
s erv~ce of Job and Educational Placement; the Service of 
...., 
Orientation; and, the Service ot Testing . 
The guidance :program is not considered t o be synon ... 
omous with education itself nor does it m.ean. individua lized 
education . Rather, the guidance program i designed to 
facilitate the ent ire school operation and to deal particularl 
ith special problems of pupils by providing supporting 
services . It works directly with pupils in terms of special 
problems and needs and at the same time provi . es data and 
services for t he entire staff of the school so that the tot al 
s choo l program may be carried out i n a more effective manner. 
It provides a set of t ools t o aid t he school to achieve each 
of the ob j ect ives of education for each pupil . 
The Individual Inventory Service, f or example , finds 
expres i on in the cumulati ve record of the school . Includ ed 
in t his service are all of the activities necessary to secur -
ing infor m tion and appr aisi.ng the individual pupil so t hat 
his problems and educational progress may be under stood and 
met in t heir proper i ndividual setting . It is service of 
t he gu idance pr ogr am vm ioh provides basic dat a to be used in 
t he process of coun eling wi th pupils in regard t o choices , 
pr oblems of adjustment and the like . At t he same time , it 
pr ovi des basic data about pupil s to be u ed by both teachers 
and other professional school personnel so that t hey may have 
a better understanding of pupils and. thus come more closely 
to adaptins both t eaching and curriculum t o t he individual 
need of youth. 
The occupational i nformation service . Occupati onal 
i nformation as used i n t his study mean , ~accurate and 
u able information about jobs and occupations . " 27/ Occupa-
tional information may be considered as being divided into 
t wo ph se : (1) specific job information: and , ( 2) t he more 
generalized aspect of occupat ional information. Specific 
job information is repr sented by such relatiTely ne 
27/ Shartle , Op . Cit . , P . 1 
materials as, "The Diotionary of Occupation.al Titles, •• Job 
Analyses, Job Descriptions , Physical Deme.nds Analyses and 
so on. E.rnployment agencies, business, industry and the armed 
services are particularly concerned with this type of infor-
mation from the point of view of specific job matching and 
placement . 
The generalized type of occupational information goes ,_. 
beyond but includes to some extent the specific type of infor-
mation. It is concerned, however, with additiona.l factors 
such as the social significance of work, occupation~l trends, 
industries and proc esses insofar as such information is 
directly related t o jobs, compensation, promotional oppor-
tunities, advantages and disadvantages, educational qualifi-
cations, occupational relationships and the like . Included 
also is information necessar1 to bring about better emp loyer-
employee relati nships, a knowledge of unemployment compensa-
tion , social security, other labor legislation and the place 
and responsibilities of labor organizations and management . 
Counselors and teachers are primarily concerned with 
this generalized approach insofar as it contributes to sound 
vocational planning and occupational adjustment for the 
individual as well as for its general educational values. 
Occupational information becomes most effec tive, of course, 
in the education and guidance of youth when both the general 
n pee f 0 sp ot e linked O'"'eth r a t ign fie nt 0 t 
he oocu at ion 1 inform tion r 1o of th,, uid no 
pro -r m h th re pon. bility or: (1) l ooatin t c 11 at· 
. d ' elu ing op ropr1 t- oocu ti nel for .a t1 or ; ( ) or-
n1z1n . it r feoti v ·s .• ~n ( 3' stab 1 h n condition 
' 
thin t e oho 1 so t hat it e n u ffe ti v 1y. It 
00!1.1 source .rvi for the choo in t o m or re p ct 
th. i.ntor~ ti on .ust b utiliz ( n th voca.ti'?n 1 
eoun lin· a d a.dv1s nt rvic of the uid c ro r 
Seeo dly, th inform tion mu.,t b s e by th taft i. th 
pl nning nd x cutin ... r treinin pro -r : ". d due ti n 1 
ro·'r i hin thp chool, ~ rtioul r y tho e r 1 ted . t th ~ 
voc t1on l·obj.cti • 
T o oth r ty of inf or!!l tion or 0 c 0 ly r 1 t 
occup · ti .:)ne 1 nfor- t n t c-~t t hey are 1 u 0 r 
1th1n th me n ng of th. t r rn . _ e:f'ereno is d t o rcl 
uc t1 n 1 inform ti n .nd communlty 1nfor f.l . on . If t .h 
aor ice, th ref r t ere to b pell t'} out in bro d f 
1t i ht r t .. h ' rvica of cu t.l ti nel, ' duo 
.,\.wl t d C o~, n ty I n:f'or ti on . " Ho ever. or the 
th1 tudy, t t rm noo u ti::mal nforM tion 111 b 
n 1 mo nt to lnclud a propri at · 1 . t d . '0 ti :1n l nd 
o tun1 ty 1n1' or.rn tion . 
d 
on , 
f 
The. condery school couns lor. Thu t r . "'o n 1 r · 
• 
as used in this study refers t o the counselor who functions 
within the secondary school, The secondary school refers to 
the segment of the public school educational system representee 
by grades seven . t hrough twelve regardless of the type of school 
organizat i on , e . g., 8-4, 6 - 3 -3, or 6 ... 5. 
The counselor is the key person in the set of 
activities referred to previously as the guidance program. A 
broad interpretation of the term as used in this study refers 
not only to the person who provides individua.l professi .:mal 
assistance to a pupil who is faced wi th a problem; it also 
refers to this person as the leader and coordinator, under 
t he jurisdiction of the sahool ad.ministrator, of the many 
activities hioh not only make this counseling effective, but 
which also furnish the school with those basic data 1ithout 
which t he school Gannet bri~g about the fruition of the plans 
which individual pupils have made as a result of this counsel-
i ng . This staff member may also be referred to as the 
guidance director or specialist . In a:ny event, his over- all 
responsibil ity is for the development and administration or 
those services falling within the previous definition of the 
guidance program. 
The sec ondary school counselor i.s conceived t o be a 
general counselor as contrasted. t o the specialized counselor 
who may deal exclusively with vocational problems or eduoa-
t1on 1 probl m or probl m .. of person 1 ... - eial natur • In 
th r lit ot th cbool ituation, th eoond ry school 
c un lor ust d 1 1 th problem. in e ·· oh of th o te ori · 
and h e th c paeity to under tand th interrelatedness that __,; j . 
is 1n ol 4 . pe 1r1c lly, nd for xa 1 th cond r 
· chool counselor: 
(, \ Should be re a:rded s e r . ouroe p r on wh.o 1 
·"' 11 1 to par nt , t ch r , t udent n4 
others who rn 1 b cone rned with th · d velo nt 
and j u t .m nt of indi 1du 1 pupils . 
r .. ' Sbottld d vote a l r · porti.on ot hi ti to 
\. 1%1- S rv1c - training ot teacher o th t th y 
b tter . et th ir legitimet re .pon ibil tic 
t he gu1d no pro ram. 
C''~" Should d 1 with t~10 1nd1 v14ual o se 
· hi h d ·re ~ ot sp ciali z e.d tr ining is 
hioh may be b. yona the a 1l1ty of th 
teeche.r • 
('f \ Should furni h infor at1on to t aoh r th · t 111 
n bl · them to fit t h ir ol ssroo · rk: mor 
n _ rly to 1nd1v14u 1 ne ds of pupils . 
( ; \ Shollld · th. r nd ma.ke available t o bo 11 te oh r 
·. n4 pup ils ad quat au curr nt ducstion l and 
occupational infor- · t1on . 
\ ~) Should t me r pon 1bility tor the t tin 
• · pro _ r m ot the chool • 
h\ Should coor inat th ori nt tion rogr 
pupil eo in into the school . 
t n w 
( s \ . h ul4 b . r pons1ble tor the e 1 ati n of pupil 
, in r elation to s peci. 112 d sohool or cours t 
tudy. 
I !'~) " y ooor in te t h pl . me.nt function · or the chool . 
' l - ' 
.~~ay maintain en adequate foll ow- up program. 
(u \ llay be responsible for surveys of the community. 
From the foregoing it readily oan be se n that the 
job of the secondary school counselor goes beyond the act of 
counseling per se and that he has a set of particular duties 
that are peculiar t o his job, hence quite diffel;'ent from thos 
attached to the job of counselors in employment services , 
clinic s , community service centers. industry and the like . 
For the purpose of the rema inder of this study , the 
term ftoounselor" ill be used to designate the secondary 
school counselor as he is defined above . 
Basic trainine :2rogram. The areas in which a counselor 
should receive professional training are directly relet d 
to the services of t he guidance program. They are , ho ever, 
so broad and many of their aspects o technical that a 
guidance worker could become over-specialized in one a.r a t o 
the neglect of others. What appears to be needed in this 
regard is a balanced training program at the master's egree 
level which would provide the counselor with skills and 
understandings in each of the se major areas so that he could 
meet the immediate demands of his job; so that he could per-
f or m his duties at first level competence . 
The basic training program as used for the purpose 
of this study should be considered as a first cour se or 
:~2 
/ 
courses which will enable the counselor to meet the immedi te 
demands of his job as they relate t o the service of occupa-
tional information . t the same time, such first course 
or courses will undoubtedly serve as a foundation tor 
advanced specialization in oocupationa.l information - the 
area of training under consideration in this study . 
At many points in this study th term basic training 
may also be used to indicate a program of minimum pr p ration 
for t he counselor in each of the several broad areas that 
have been identified as essential. ·lihen it is thus used, 
however, t he intent will be made clear to the reader . 
IV . SUBSEQUENT ORGANIZATION OF . TH~ STUDY 
In the pages that follow, se.veral distinct phases of 
t his study will be presented. Although research tlat is 
directly rel a ted to the problem is meager, th re are several 
statements and a few studies thich do have some bearing upon 
this problem. They will be reviewed in Chapter II . Chapter 
III will discu.ss the pr ocgdurea which have been u s d in con-
ducting the investigation . They ill be discussed in d t ail 
and t he attempt will be m.ade to oarry the reader, step by step , 
through the complete process. Chapters IV and V present t he 
findi n· s resulting from the investigation and Chapter VI ill 
highlight important conclusions , limit tiona of the study and 
suggestion for f urther r esea rch in t his area. 
CHAPTER II 
REVIEW OF TIIE LITERATURE 
Profitable research on the problem of what kind of 
specific content should constitute the professional training of 
counselors in the area of occupational information has been 
non- existent tor all practical purposes . .As fa r as the vTriter 
has been able to det ermine from an extensive revie 'I of the 
literature, there has been no approach t o the problem comparabl 
t o the procedure utilized in this study. The survey now being 
conducted by Hatch!/ has some characteristics in common with 
this investigation but its lack of e. detailed approach t o th 
subject may reduce much of its value . In brief, Hatch has 
selected 30 topics from a number of courses of study in 
occupational information now in use at training institut ions 
and he has asked a selected group of people currently working 
in the counselor training field to rate the importance of t he 
topics in terms of a five point scale r anging in value from 
4 t o 0. Results of the study have not been published as yet . 
The study does indicate , however , the direction which research 
is beginning to take in this field, i . e . , the attempt to 
1/ Hatch , Raymond N., ~uestionnaire on Occupational 
Information. Oregon State College, 194§ . 
• 
• 
secure agreement as to the nat ure of specific content from 
t hose who are responsible for t he training of counselors. 
For the most part, two gener al types of stat ements ar 
reported in the l iterature on t he subject . The first are re-
ports which ha ve emanated f r om prof essional c onferences and 
from committee wor k . The second are statements resulting f rom 
an analysis of the job of the cotmselor and/ or t he types of 
prepar ation hich counselors t hemselves hold to be of chief 
importance in r elation t o the responsibilities of t heir j ob. 
~ 
.Although neither of these t wo types of repo rts are exaot ly 
related to t he problem under discussion, it seems worthwhile 
to review t hem briefly for two reasons . First, both t ypes 
re-affi rm. the importance of the a rea of occupational inform.a-
-tion ithin the total training program of the counselor. Thi s 
• importance is expressed by both counselors themselves and by 
those who are responsible for the training of the.m. Secondly • 
they do ser ve to point out once more the need for t he specific 
type of study herein presented. · In the writer' s judgment, t he 
c onferenc e reports are much more fruitful than are the 
on-the- job studies of counselors, for in many inst ances the 
former makes a beginning of listing speoif io instructional 
t opics whereas the latter seems content only to point out t hat 
a course in occupational information, regardless of type ot 
content, is and would be desirable. Consequently, in t his 
review the conference reports are aiscuc;sed in mere detail than 
are the studies of counselors a.nd their jobs . 
The reader should bear in mind th t the service of v · 
occupational information is but one of several areas in hich 
the counselor should be prepared. U ually 1 the literature 
dealing with t he training of counselors is oonoerned ith the 
total training job that is i nvolved in all area rather than 
ith a single a pect of i t such as occupational inf r rn.ation. 
Because of this, the mat erial to be r eported has re ulted from 
wor k that is oriented to tb.e total traini.ng job .rather than to 
occupational information exclusively except as t he latter is a 
ell defined segment of the larger document . 
I . STATEMENTS PRBJPARED BY CO!WERENC S 
AJ\iD COru , TT,~-""S 
The Occupational Information and Guidance Service of the 
United Stat es Office of Educati on has taken the initiative dur-
ing the last five years t o bring about some fundamental agree-
ment as t o what should consti tute t he pr ofessional tr ining pro 
gram for t he school counselor . The conferences t ha t ere spon-
sored by t h e United St ates Office of Education in Raleigh~ 
2/ !raining on .the Und·ergraduete and Graduate Levels in 
the Prine iples anJ Practices of Guidance 1/iork in Seoondar t 
schools {A Conference Report _, Raleigh , April 24- 28, 1945 } 
W'ashi n{5ton , D. C. : U . S . Cftiee of Education,. 1945. 16 pp . 
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areas. The present eo.ncept of . broad areas , ho ¥"ever, see s t o 
'be much more desirable and at t he same time it opens up t he 
need for i dentifying cont ent within each area on a basis other 
than a listin of course title s that 0 seemn to have some 
relationship. 
A beginning as made t o identify content in th area or 
occupational information at these conferences end t he follo ing 
excerpt from the Chicago report!/ is pertinent to the problem 
under discussi on: 
The function of counseling with respect t o 
educational and vocational choice and adjustment 
is inseparably bound up with a knowledge of 
occupational i nfor mation and training opportuni-
ties . The counselor needs to !<"..now sources , 
occupational i nformation content, techniques for 
evalua tion and methods ot disseminating occupational 
and training information . The following t wo courses 
are suggested as basic training for school counselors 
The first course , it will be observed, is divided 
into t wo parts (A , B). 
Course ! . Survey and study of occupational infor-
mation and t raining opport unities 
Part A 
sources, content, selecting, cataloging and filing 
occupational and t raining materials 
1 . Training in occupational analysis to enab le 
the counselor to critically evaluate published 
materials , including books, handbook' , o.e.talogs , 
directories , pamphlets, briefs , monograph , reports, 
oharts, motion pictures and filmstrips . 
4/ I bid ., pp . 17-19. 
--
2 . Catalogin and filing of unbound materials 
relating to occupational information and training 
opportunities . 
3 . Training in methods of using occupational 
and training .materials in counseling. 
4 . Familiarization with methods of enc ouraging 
and assisting students to use such materials . 
5 . Methods of arranging occupational and train-
ing materials in the school librar in order t hat 
they may be maximally accessible to students and 
teachers . 
6 . Acquaintance with miscellaneous sources of 
curr ent occupat ional and training information sueh 
as professional and t rade per odieals , special 
studies , reports, ne spapers , and m.iscellaneous 
periodicals . 
7 . Study and evaluation of sources of occupa-
tional and training materials as : Federal agencies , 
commercial agencies , and public and private non-
profit agencies . 
Part B 
Methods of organizing and p resenting occupational 
information for c ounselor us e . 
1 . Organization and evaluation of materials 
for use in occupations e curses . 
2 . Selection, evaluation, and use of visual 
information about occupati ons and training oppor-
tunitie.s . 
3 . Organization and conduct of career con-
ference and field trips . 
4 . Training in the techn " ~1e s of disseminating 
occupational and training information throu h school 
subjects , homerooms , a.ssembltes, co-curricul ar and 
other similar school activities. 
5. Utilization of community resources in pro-
viding occupational and training information . 
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Course II . Occupational s urveys 
1. Techniques involved in the comprehensive 
occup ational survey including: purposes , planning , 
budget ing, selection , training and assignment of 
personnel; securing community cooperation; and collec-
tion, tabulation , interpretation, and use of survey 
data . 
2. Techniques of the limited occupational survey 
or study. 
3. Techniques of the follow-up study as a met hod 
of occupational survey. 
4. surveys of current occupational information 
on a local or regional basis . 
s ince the t o conferences wer e in session a relatively 
short period of time and attention had t o be given to the five 
other areas under consideration , little more than the broad 
outlines of specific content as reported above could be expeote • 
A careful review of the content resulting from the conferences 
does indicate the need f or a more intensive study in t he area 
of occupational information . Such a study should be carried 
out on a basis other than conjecture ~~d should bring the 
entire r ange of occupational information into vie so that 
each i t em ~ould have a share in the considered judgments of 
competent ~ orkers in the field of occupational information and 
guidance . 
A.t the 1948 Chicago Meeting of State Supervisor s of 
Guidance s ervices and Counselor Trainers , several committ ees 
were appointed to explore counselor training needs . One ot 
~ o 
these committees orke d i n t he at•ea of occupational i nformation 
and r e leased its r epor t £ / on July 1, 1948. This CQT4ittee had 
as its responsibility t he analys i s of occupationa i nf or mation 
in t erms of t he many competencies i n t he area which the trained 
counselor should posses s . ! t was hoped that t he results could 
be used a s a checklist and gui de i n or ganizing counselor train-
i ng progr att)_s . This document states sever a l broad com et enc ies 
within t he ar ea of occupational infor .mation in which the coun -
s el or o.:o hould be tra.ined . 
The report of t he 1949 Chic ago Meeting ~res refined and 
re- wor ked so t hat in .March, 1949 , t he United St ates Of:t"ic o:r 
Educa t ion released t he f inal revi s i on of it . The approach t o 
counselor compet encies was retained and t hi s repo r t §/ centers 
around ~eneral statements of compet enc y in: class i f yi ng t he 
wor ld of work; describing t he world o:r work; ind icating occupa-
tional variat ions as a. result of socio-economic changes ; know-
i ng t raini ng end placement f acilities ; c ollecting , evaluat i ng , 
abstracting and filing occupationa l i nformation. 
§./ Report of Occupational Information Commi t t ee Resard-
ing Counselor Tr ai ning Competencies i n . ,That Area. (One of e i ght 
committee$ ppoint ed at the l948 Chic ago r.!eeting of Stat e Sup er 
visors of Guidance Services and C·ounselor Trainers t o EXplore 
c ounselor Training Needs . ) l ashington , D. c. : tr . s . Offic e of · 
Education , luly 1948. 25 pp . 
6/ Counselor Compet encies in Occupat ional Inf ormation. 
1 ashingl"on , D. c .: U. S . Off i ce of Education , ·arch , 1949 . 
28 pp . 
The latter report is more concise and de tailed than 
those resulting from the earlier Chicago end Raleigh Confer-
ences. However , neither does it get at the basic pr oblem 
which seems to be urgent in counselor training preparation . 
i.e., the nature of the specific c ontent which ought to be 
tauGht. It is one thing to say, for example, that a counselor 
should be competent in disseminating and using occupational 
information , but of the forty-five different procedures an 
techniques that may be used for this purpo..,e as identified by 
thewriter in Appendix E pp . 4-6, certainly not all of them 
are of equal productivene s. It seems reasonable t o assume 
that some are more essential than others and that some are of 
more immediate concern to the every-day job of the counselor . 
Also, th.ere are workers in th.e field of guidance who would hold 
that the aspect of vocational adjustment should receive 
priority in training pr ograms for counselors in the area of 
occupational information . But, there 1$ little evidence that 
the reports are directly concerned with t his phase of' training. 
Tlle publications have, however, done .much to delimit and stake 
out in a general my the type of content that should be 
included . 
Vocational 
The recent bulletin or the .~e.tional/Guidance ssooia-
tion1/ dealing ith the problem of counselor preparation has 
!/ Counselor Preparation . Ne 'I York: The :t~ational 
vocational G-uidance Association, 1949. pp . 37. 
much in co.mnon with t hose previously revie ed . It lists six 
major areas in which the counselor should be trained including 
tha t of occupational i nformation . More specifically, it out -
lines t he f ollo ing ten major units of instruction within the 
ar ea of aecupational information and provides a general guide 
t o t he t ype of content wh ich should be ·t aught within each : 
Olassifioe.tion of j obs and industries 
Description of jobs and industries 
Occupational trends i n relation to socio- economi c 
changes 
Sources of informat ion 
Evaluation of occupational i nf ormati on literature 
Maintaining occupat ional informati on materials for 
ref erenc·e use 
Information f or loca l use 
Training facilities 
Placement facilities 
Use of occupational inf or mation with group s and 1i th 
individuals 
A few less recent studies and statements concerni ng trai -
ing for guidance work are available . One of t he earliest f 
t he e is embodied in the rep !):t"t of t he Committee on :Profession-
al Training of t he National Voc tional Guidance Association , 
under t he chairrJenship of Arthur J . Jones, hioh appeared in 
Occupations for Apr il.§/ and :May l94l.Y The report presents 
~ Jones , Arthur J . , ~reparation and Certification of 
-School C ounselors,~ Occupat ions , 19: 533- 38 , April , 1941. 
9/ Jones ·' Arthur J ., .. Preparation and Cert i f'ioation ot 
s chool rrounselors , " Occupations• 19: 589- 94 , May, 1941 . 
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~at may be considered as general principles upon hich prepa-
ration, certification and selection of counselors might be 
based until more ad.equate informa.tion eould be obtained . In 
discussing the important competencies which the oounselor sboul 
hold , the report says in part: 
Knowledge of occupations and occupational trends 
and qualifications of various t ypes of wor ker s , and 
competence in the handling of occupat i onal informa -
tion . 
Skills in t he techniques of vocational guidance, 
i.e . , helping individual to develop suitable voca-· 
t ional plans and self - directive ability in adjus ting 
or re-adjusting plans in relation to changin 
c onditions . 
Specialized techniques in voc ational placement 
and follow ... up. 
This report contributes little to the problem under 
discussion except · to reiterate the fact that training in 
occupational information is essential t o the job ot the counse-
lor . Beyond some generalized statements. it provides little 
in t he way of the specifla form. or the direction which suoh 
training should take . In comparing t hi s report, however , 
ith t hose of a more recent date, the tendency t o move from 
gene ralized statements into more specific suggestions of 
content i s apparent . 
A second report ent_tled, The Training of Vocational 
counselors, lO/ was issued by t he Bureau of '!'raining of the 
D. C.: 
10/ ~he Training3 of yocational counselors . 
The ' ar Manpower <!pmmissi on, 1944 . 77 pp . 
ashington, 
War Manpower Commission in 1944" This r port is mor · detail 
in its attack . It is, how ver, specifically concerned with 
the vocational oounselor and , · to a degree., the voo tional 
coWls& lor workin. in the employntent servio e . I t does repre"!" 
a nt a realistic attempt to provide a usable outline of 
training content tor t hose ho were concerned at the time ·ni 
the rapid training ot vocati onal counselors. i l u.rge portio 
of the report deals with the acquisition and use ot occupa-
tional information. It is limited in its usefulness , how ve • 
trom at least t o points of vievJ: 
(l) 
(2) 
It is oriented only to ds the vocational 
counselor in an employmen t office sitl.lation. 
This inveati..,ation is concerned with the 
,ene:ral oouns lor operating in a school 
si tua.tion. 
In addition to the dift r ent oper a tional eon-· 
·text. t he responsibilities or t.hcs job or t he 
secondary school counselor go bGyond th t ot 
vooutional oounseling, per se. 
In eneral, the content ot this report does not 
indio~ t that & careful study was made or the problem. I t 1 
a hurried consideration a1.JU d primari ly t meeting the need 
tor training voea.tional counselors ta cope td tb. the problem 
that as beginning to develop a s a result ct the return of 
!n.e n a d women trom. the armed sarvioas and the beginnings or 
t he displ a ooment of. industrial worker ·• 
Anot.her :report along t he lines of t h t released by th 
war Manpower Com.•nission is thut of the United t::>tatea. Ottioe o 
I ,I 
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Education dealing wi th a Sy.ggested Outline for Trainin& 
Counselors in Community .~.dult Counseling Centers . W This 
document has the same limitations in general as those previous! ir 
no ted under the report issued by the War Manpo er Commis ion . 
However, it is even more general in its approach . To illus-
trate the type of material which these t wo reports contain, it 
is dee.n:ed advisable to reproduce tha t phase of the outline 
relating t o occupational information which was developed for 
training adult counselors . 
Topic VI - Tr aining Opportunities 
.A. . Consider ind ividual inventory of counselee 
B. Types of training opportunities 
1. Institutional or formal instruction 
a. Un iversity or college 
b . Trad.e school 
c. Business oollege 
d . Vocational education school 
e, Secondary school 
2 . Correspondence school 
3. Training on job 
4. /Lpprentiaeship 
C. Bow to get the information 
1. Survey local area 
2 . Catalogs 
3. State departments of education 
4. State directors for vocational education 
5 . Books 
D. How to use the information 
1. In conference with individual 
2. Allowing counselee to use infor ation in 
office or take out 
3. In conference with counselor after he has 
studted material 
11/ •suggested Outline for Training Counselor in 
community .. -dult Counseling Centers , "' (A u. s . Office of 
Education Report), Occupat ions , 23: 304- 08 , February , 1945 . 
Topic VII - Occupational Information 
.A. . Steps to take in gathering occupat ional 
information 
1 . Local community occupational survey 
a . Det er mine from selective service (1) Number individuals from locality 
in armed serviees 
(2) Jobs held by t hose individuals on 
entering service 
b . Determine number of families who let t 
the co.mmunity during the •1a.r per iod 
(1) Try to de termine how any rill 
return 
o . Rave consumer survey made by omen 
organizations 
d . Have occupational survey made by social 
science classes (unless United States 
Employment Service or Chamber ot 
Commerce already have this information 
or will secure it . ) 
( 1) Job analysis 
(2) Worker char cteristios analysis 
e. Have organization such as Chamber of 
Commerce or service club estimate from 
survey number o:f' new jobs to be made 
available . 
2. Collect material on oooupations 
a . Pamphlets, magazines, reports 
b . Books 
3. Utilize facts available from placing or 
employing agency 
a . Uni ted States Employment Service 
b.. County agents 
c. Others 
B. Disseminating oaeupational information 
1. Individual approach through counseling 
interviews 
2 . Use of reading and reference room 
3. Use of public library and school taoilities 
I I . STUDIES OF C.OU . .'~SJU,ORS Alm THEIR JOBS 
several studies of counselors on-the-job are reported in 
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the literature but they make little contribution t o this thesis 
except to re-affirm the need that o oun~elors themselves feel 
for tr ining i n the broad are of occupational i nfor mation. For 
the most part, this type of research is confined to the follo -
ing: (1) assembly of data on present practices in counselor 
reparation including desirable characteri s tics, general 
requirements, courses offered, types of training and experience; 
(2) certification r quirements; and ( 3) evaluation. 
Bailey12/ conducted a comprehensive questionnaire study 
of the counselor in the secondary school emphasizing the 
elements of preparation, certification and selection of 
counselors . Cox' sl~/ study of 100 selected couns lors gives a 
detailed pictur of the activities of the coun.selor , of his 
training, experience , general background and his own appraisal 
ot his points of strength and weakness and of his preparation 
for the job . F itch141 gives the results or a study of the 
opinions of f our trained worke rs in the field as ell as heads 
12/ Bail y, Richard J . The Preparation, Certification 
and selection of Personnel V: orkers for the Secondary Schools of 
the United States. (Unpublished Doctoral Dissertati ons ). New 
fork university, 1940 . 
York : 
14/ Fitch, John A., Vocational Guida.noe in .totion. 
~lum.bia Univer.sity Press , l935. 294 pp . 
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of vocational guidance departments in certain cities; he also 
cover the certification requirements for counselors in several 
cities nd states , Hamrin and Eriokson151 provide a general 
discussion of duties and responsibilities o:f counselors and 
pr of ession 1 courses that would prove helpful . Grover 16/ and 
Warren17/ conducted rat her intensive f ollow- up s t udies to 
det er min tbe typ e of training wh1. oh oounselors have f ound to 
be most hel pful on their jobs and other types of trainin which 
would have been valuable. 
All or the above studies and statements may be s ummarize 
by saying that they reveal again t he need for t he counselor t o 
be trained in the area of occupational infor matton inasmuch as 
sev r al of his specif ic every-day f unctions are dependent upon 
it. Other than this justification of the e.rea, they provide 
few olues as to what t he nat ur of the speoifie eontent should 
b e . 
15/ Hamrin , Shirley A., and Erickson . Clifford E. • 
Guidance in t he Secondary School . New York: Applet on-Century 
company, rn.e., 1935. pp . 415-425 . 
16/ Grover, Palmer , «counselors in Selec ted I ndustri 1, 
Educational and social Ser vice Organization , ~ Counselors 
· t Wor k , pp . 21- 43, 1947. 
17/ 1arren , Sol ! ... , "Follow Up Study of Alumni Who 
Received Degrees From. New· York University in the Department of 
Guidance e.nd P ersonnel Administration During the Four Years , 
July l , 1942 to June 30, 1~46 , " A mimeographed report. 
III . SUI T RY 
Jones~ sums up the situation neatly when he points 
out the fact that rese rch and experimentat ion are still 
badly needed i n the determination of desirable objectives and 
in t he organization of s pe cific course content . 
18/ J ones , Arthur J ., ~reparation of Guidance and 
P ersonneT Workers , " Review of ..ciduc at ional Research, 18: 
205 - 13, April , 1948 . 
CHAPTER III 
METHOD OF PROCEDURE 
The prooedure used in this study falls into four 
distinct phases: (1) The development of an Inquiry Form based 
upon items select ed from the existing pr ofessiona l literature 
in the area of occupat ional information. (2) The revision of 
the Inquiry Form resulting from criticisms of it received from 
outstanding professional workers in the field of guidance and 
occupational information. ( 3) The selection of a jury of ex-
perts for t he purpose of evaluating t he items. (4) The treat-
ment of the data pr ovided by the jury of experts. In the pages 
t hat follow, each of t hese phases of the pr ocedure is treated 
in detail. 
I. THE Dli.'VELOPM'ThTT OF A TENTATIVE I NQUIRY FORM 
A major task of t hi s study was t he prepar ation of an 
Inquiry Form which ult imately contained 333 distinct items of 
occupational information . The preparation of th is form in-
volved not only the selection and statement of items, but also 
a plan for the evaluation of the items along with appropriate 
i nstructi ons . This form as submitted to a jur y of competent 
judges who evaluated the items in ter s of their essentiality 
t o a basic program. of training secondar y school counselors. 
,v;{0t Uni .rSity S~_t 
Scl1ool of Educatio 
lihraf¥ ~-
The na t ure of the items selected . The attempt was mad 
to select from the professional literature dealing with occupa-
tional information those kinds of items which were pertinent t o 
a specific type of training content related to the area of 
occupat ional information. Three categories of item emer ed: 
a skill, a major concept, and a minor concept . 
An item representing a skill may be defined as anything 
t he individual has learned to do or ought to learn to do with 
ease and precision . s uch may be either a physical or ment 1 
performanc e. An example of such a skill may be t he counselor's 
ability to carry out t he necessary steps involved in planning 
and conducting a job analysis progr am.. Or, t he skill 1ch he 
must exercise in utilizing occupational information or getting 
the counselee to utili ze occupational information as a part of 
the vocational counseling interview. The counselor 's abilit y 
to locate with ease and precision appropriate and valid occupa-
tional data represents another type of skill which falls ithin 
the meaning of the term as i t is used in t his study . To furthe 
illustrate the type of item which may conceivably represent a 
skill , the f ollowing examples are reproduced from t he Inquiry 
F orJ:./ itself: 
I n order t o help pup ils acquire occupational 
information , the counselor needs trainin in 
utilizing the varietl ot methods and teachins aids 
1/ App endix E , pp . 4 - 5 . 
which have been developed and which he c n a s i t 
other school personnel in us:lng such as: 
36. The formal course in "Occupations . .. 
----
____ 3'7 . ~-'xploratory courses . 
____ 44. Career day conferences . 
63. Oeoup t iona l film- strips and slides . 
----
58 . Occupat ional information study leaflets . 
----
63 . Pupil int erviews with workers in the 
---- aonununi ty. 
66 . Assigning pupils t o ~rkers on an bser-
------- vation basis . 
The second category of items represents hat may be 
t er med a major concept , 1. e ., a c omprehensive gener lization 
which includes in scope the widest possible ~enge of facts 
withi n the area with which i t is directlyooncerned. In con-
trast to the use ot the t erm skill , a ma jor c oncept as used in 
t his study is not manifested in something the counselor ~does" 
or "puts into operation" or shows others ••how to use . ,. Rather, 
t he term major concept represents t he kind of broad under-
standing and insight 1 hich acts as a backdrop for all of the 
thing· he does in t he area of occup~ tional inform&ti on . To 
illustra te t he type of item which may represent a major ooncep 
2/ the following xamples are reproduced from the Inquiry Form-
itself: 
!/Ibi d . pp.15·1o . 
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As a background to understanding t he nature of 
vocational adJustment , the counselor will need 
training in such factors as: 
___ 256 . The perti nent factors youth should 
consider in making a voc ational choice . 
____ 257. Em.pl oym.ent prob lems peculia r t o minority 
groups . 
_______ 267. Factors which contribute to good occupa-
tional adjustment . 
_______ 274 . Patterns of ability generally considered 
ne cessary f or sucoe s in college. 
_______ 281. The effects of unemployment on personal 
adjustment . 
____ 293 . ., orker morale and its meani ng . 
The t hird category of ite.m.s may be considered t o 
represent a minor concept, 1. e. , a generalization hich 
includes in scope limited r ange of facts within the area ·ith 
which i t i s directly c oncerned . They are much more limited in 
scope t han are major concepts and frequently may be the com-
ponents of a ma j or concept. For exa..'llple , item no . 256 on 
page 15 of the Inquiry For~ hich statest •the pertinent 
fact ors yout h should consider in maki ng a vocati onal cho ice" 
is an all-inclusive generalization. ~~ong the pertinent fac-
tors, however, is a minor concept that may be concerned with a 
much more l i mited cluster of f acts such as, "the relationship 
of health t o vocational ohoioe . n To illustrate t he type ot 
i t em that may represent a minor o ncept , the following examples 
:§./ Ibid. p . 15. 
4/ 
r om the Inquiry For~ itself are reproduced below: 
Many aspects or the counselor ' s job demand 
tha t he be ell informed on ·oertinent Phases or 
- such labor legislati.on as: ~ -
________ 296* The Workman 's Compensation Act . 
____ 29'1. The Social Security Act . 
________ 298. The Unemployment Oompen ation Act . 
302 . The 'agner-Peyser Act . 
----
_______ 322 . Tha Railway Labor Act • 
. 329. The nti-Kickback IJaw (Copeland Act. ) 
----
concepts and understandings as the above are of a ~ore 
" .............. ted scope than muld be ,!LE!ajor c onceRt such as "labor 
egislation . u 
In general, then ., those items were selected from t he 
rofessional li tera tu!"e which see.med to stand out as being 
resentative of a skill; concept, understanding or informs-
ion which might be desirable f or t he counselor t o po sess . 
should be emphasized t hat no atte.m.pt was made by the writer 
evaluat e the individual item in term of it es sential ty . 
was r etained and included in the Inquiry Form i f it was 
ertinent to occupational information. Nor was the atte~t 
e to discriminate between major and minor concepts or be-
requir~d varying levels of competency. Using 
the literature as a so l rce , the goal tha t was so~ght as to 
!/ Ibid . pp . 18 ... 19 . 
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secure a.s .many specific items as possible without regard to 
frequenc y of occurence . Determining specific items was the 
purpose of the search, whether they were of minor or major 
importance, skills or concepts. The items described were 
used a s the basis for designing the tentative Inquiry Fonn . 
sources from which items were secured . In t he search 
for items to be included in the tentative Inquiry Form, a 
large number and a wide variety of sources were consul ted. 
In genera l, they include: voc ational guidance textbooks of 
a general nature which c ontained chapters or sections 
devoted t o occupational information ; textbooks dealing exclu-
sively wi th the subject of occupational information; reports 
from agencies, conferences and professional organizati ns 
wh ich are concerned with the problem under oonsiderati n; pro-
fessi onal journals containing ar ticles on the subject; 
courses of study whi ch are being used in colleges and univer-
si ties for the professional training of oounselors in the 
area of guidance in genera l and occupational information in 
particular; and, a host of .miscellan.eous statements and 
r elated ma t erials published by v arious o r ganiz.ations and 
agencies. 
The r eader should bear in mind tha t t he orientation of 
this study is to ard what the counselor should kno\v about ccu-
pational information r a t he r t han hat the st udent in secondary 
schools should learn nbout occupational infor mat ion. Ho1 ·ever, 
items for the Inquiry Form were drawn from not only material 
developed for consumption by the counselor but also material 
developed for the secondary chool student. 
The search f or items cover ed a period of several months. 
This phase of t he study ·as easily the most time- consuming of 
t he several steps involved in the prepar ation of the I nquiry 
F or.m. Research f or i terns required a careful study of perti -
nent literature pr oduced duri ng t he last ten years, and in s ome 
instances, it was necessary to go back even f urther . The 
search was continued until a point of diminishing return w s 
reached, i . e • • where the number of unique items unc overed as 
no t sufficient t o warrant continued investigation . All t old , 
the preliminary Inquiry Form contained 356 distinct items of 
occupat ional information. 
The pr ocedure of research was as follows: (11 a 
source for discovering items such as "Oooupational .J..nf or ma-
tion".E/ was used , a bibliographical entry of it as made on a 
3" x 5" index car d and a code number as a ssigned to it . 
( 2! The source was then carefully examined in i ts ent irety and 
5/ She.rtle , Carroll L., Oocunational Information . Ne 
Yor k: Prentice-Hall , Inc ., 1946 . 339 pp . 
the items whi ch ere chosen because of their distinctivenes s 
ere noted on similar card a l on with the app r o riate code 
number and t he exac t page ref erence. ( Only one item a s 
rec orded on each index car d . ) (3) A the examination of the 
source as completed, t he car ds containing t he items nd t he 
card cont aining t he nature o t he source were bound t og t h r 
tor future reference. n example of the recording procedure 
follows: 
~· source Card 
Forrester , Gertrude, 
Guidance . Boston: 
1944 . 460 pp . 
IJ . 
, 17 
(Code l o . ) 
.ethods of Vocational 
D. C. Heatfi Co . Ina . , 
Ex. ~tethod of Recording an i tem. (Source · and P age no . ) 
#1 7 - 44 
Displ ys of books about occupations 
' 
, , _-.,.k . .. . ' 
' ... ~. , . : ~ 
J -------
Thus , it vas possible t o determi ne t h exact source f 
any item and to avoid repetiti on i n the use of sources. It is 
orth mentioning that only t hree additi onal items w re dded 
as a result of t he critical review mad or the Inquiry For m by 
a group of workers in t he field. 
The classification of items . After locating and record-
ing t he items of occupational information ,hich. ight b .. 
included i n the Inquiry Form, the next logical s tep as the 
establishment of appr opriate classification which ould s r e 
the purp ose of grouping like items of occupational infor mation 
together thus ma ing it easier t o continue t he pr ecise or 
1hich remain d in constr~oting t he Inquiry Form. ~t least 
three different approaches to the pr oblem of est blishi g 
classifications were available t this stage . First, t'ere 
h ~ve been a few att empts recently to establish in a general 
way the broad com etencies ~hich o oun~elors should have in th 
field of occupationa l information . In effect, t he ... e c o p -
tencies r epresent ol ssifications of occupat i onal inf orm tion . 
For example , the Eighth National Conference of State Sup er-
visors of Guidance and Counselor ~rainerc reoom ended t hat t he 
counselor have the follo~ing CQ patencies in occupation 1 in-
formation:~/ 
classification of the \ orld of ''lork 
Description of the '1orld of '·ork 
5/ Loc . cit. 
---
O ccup~tional Variations a s a Result of Sooio-
~"oono.mio Change 
Tr aining and Placement Facilities 
Collection , Evaluat i on , bstraet_ng of , and 
Filing Occupationa l Inform.at :i.on f.1!at erials 
Tse of Occupati onal Information 
The items that had beenh located, then, might b.· ve been 
grouped under t he headings proposed above . The use of such 
adin ·s , however, seemed to be t oo restrictive and there was 
evidence in t he report or i n others comp·rable to it tha t 
procedure ot her t han conjecture was used in t he determi n -
This app r oach t o classification ms re jected . 
A second possibility was t hat of the ' riter establ ishing 
.. 
assif'ications from his own expertence i n the fie.l of oooupa.-
i onal information . This appr oach t .o the pr oblem was r ejected 
t he same reasons as t hose just given . 
The thir d approach - which we. finally used ... was that 
a llov i ng the classifications to emerge t he.ms e l ves fr om a 
rting-out pr ocess ot t he items . Accordingly, all of the 
containing items were brought t ogether in three 
piles . Each item was examined and t hose that were 
sely related t o each other were placed in separate groups . 
a resul t of thi s pr ocedure , sixteen groupings emerged: 
i ndustry; (2) government servi ce; (3) defini -
ons and uses of occupational inf ormation; (4) training 
ortunities; (5 ) t he ar med services; (6) systems of classify-
occupations ; (7} met hods of disseminating occupati onal 
informat ion; (8) counselor orientation to the world of ork; 
(9) labor legislation; (10) labor uni ons and man ment ; 
(11) organization of pro r am of occupation 1 information; 
(12) methods of occupational research ; (13) sources of oocu a -
tional inf ormation; (14) factors of vo cat ional adjustment; 
(15) t he us e of related oocup tional information t ools ; 
and (15) a group of items hioh ere miscellaneous in nature . 
s ome of t he gr oups had large numbers of ite s while other s had 
. c omparatively few. The i t e. were then r e-stated and plao d 
under t he appropr iate r ough olassificat :tons previously outlin d . 
This step r evealed t ha t 1nany of t he items overlapped and could 
be classif ied in t o or nore ways hile other s ver duplicates . 
The next step was t he r efinement and re - statement of the 
classific ation scheme . After an i ntensive vor king over of both 
t he items and elassifio ati ns t he following statement as 
pr oduced: 
I . T.EACHI G r·.iETH0DS AND ' I DS T HELP PUP I LS cr UI 
OCCT .. A~IO_TAL LiJF'OR?-,r. TI N 
Th"s section is concerned i t h t he ide v riety 
of techniques and teaching a.ids fo r using and 
assist ing ot hers in using occupati0nal infor a -
tion ;i.th gr oups of students and with i ndividual 
students. 
I I . l ETHODS F CLASSIFYING OCCUPATIONS 
This sect i on is c oncerned wi t h t he grouping of 
classifying of occup ti ns ac cording to different 
systems. 
III . SOU CES 0]' OCCUt- ATION_ , I NFOR ~TIO 
This secti on i s concerned with the s urce or 
publications (monographs , periodical , charts 
and so on) of occupational information on the 
n tional tate and l ocal levels . 
IV. C OU asELOR ORL~ .-TA 'T'ION TO THE WORLD OF WRK 
v. 
This a ction i concerned with suoh item a 
socio-economic factors , technological changes, 
t he interrelatedness and interdependeno of 
jobs and the like hich serve the purpose of 
providin~ a background to the world of work 
for t he counselor and providing him rith 
kno ledges, skills anu oonce ts of lmport ance 
to his total job . 
T .!l' VOCATI O . .JAL AD-
This section is concerned wi t h such item as 
1ill provide a background for t he counselor 
in understanding the nature of vocational 
adjustment and t he many f ctors that bear 
upon it . 
VI . OCCUPATIO \f ~1 HtFOR :~. TI .~: SUPl?OHTTI-G THE 
PI._' C 1<"'r,j 1'NT s "RVICE 
This section is concerned with t hose items as 
will enable the counse l or to a id students to 
become self-sufficient in matters rel ating to 
securing and maintaining emp loyment . I t is 
not concerned with the op eration of a p l ace-
ment service as s11 , h . The service of place-
ment , for t e pur .• o. e of this study, i con-
sidered so distinct and so technical t hat it 
varrants special treatment as a ajor service 
of the guidance pr ogra • 
VII . T lf£ ORG. ~TIZ TIO~\f AND A.D .-ITNI STRJ, .. I O. OF TB"...E 
OCCT~ , I AL I~l]'ORMATIOl SERVICE 
This section is concerned with the administ ra-
tive and organizational fac t ors that are 
rela ted t o the ef fective o eration of the 
occupational informat1.on service . 
VIII . ~t:• THODS OF OCCUPATI ON L Ri'SEARCH 
This section is concerned with the ma jor 
t echniques for conducti ng occup ati onal re-
s earch . The emphasis here is upon the 
counselor as a research 3rker. 
I X . PERTINENT L '~GISLATION OF S IGITIFIC A;rc TO 
THE C UN;,_~I .. OR 
Thi secti on is concerned wi th such items 
as ill provide a bac ground for the 
counselor in understanding a variety of 
legislation which ha ve i p lic ati ons f or 
his total job . 
__ l_ 
The items were agai n r e-stated and re-a ssi gned in terms 
of t he above ca tegor ies . 
The refinement of t he classification cheme and t he 
restatement of items as reviewed above revealed nine distinct 
section which would incl tde all of t he items t ha t had been 
discovered and 'lhl ch could conveniently serve a s the basis f or 
the p r eparati on of t he Inquiry For m. .Although the classifica-
tion tec hni que ~as essential t o the convenient handling of 
items , the question was raised a t t his po int a s to whethe r the 
items in the Inquiry Form shou d be grouped under a.ppropriate 
classifications or whethe r classific a ti ~ns should be e l i mina t ed 
altogethe r and t he items strung out in number ed sequential order 
The basis fo r t h is issue was t he point of vie 1 t hat an evalua -
tion of each iter.1 was desired i n terms of it om distinct! ve 
value rather than in terms of its rel ati onship t o the ot her 
items t hat a ppeared with it v ithin a particular classifi ca tion . 
It was fel t t hat t he re ould be a t endency for t he l a tter point 
of vie to prevail if classif ic ations were used . On the other 
ha.nd, it a s i mportant to design the Inquiry F orm so tha t it 
l ould be convenient for t he members of the jury to make the 
evaluati ns . In vie of this , it lla s felt that some sort of 
grouping ought t o be ret ained . 
Although t he r e appeared t o be no comnletely sat isfactory 
s olution to this problem, it was resolved s omewh t by re-sta t-
ing t he classifications in terms of the functions of the 
counselor trithin t he service of occupat i onal information, by 
u s ing s t em sent ences to introduce items . by numbering t he 
1t e.m.s in t er ms of t he total rather t han · n t erms of divisions 
and by calling attent ion t o t he problem in the instructions and 
in t he orientation mat erial t hat was prepared fo r member s of 
the jury . It shoul d be added that t his problem wa presented 
t o several of the individuals who were asked to review the 
tentative ! nqui ry For m and the solution was endorsed by them. 
Below are listed the final classifications at t his 
stage in the development of the Inquiry Form. · A few sample 
items are included unde r each: 
Since t he c ounselor will be ~orking wi th such 
a 1 rge number of diverse occupations, he needs 
training in systems of gr ouping or classifying 
occupations and workers as: 
1 . The United States Census. 
----
8. s ocio- e conomic r oup·ngs of occupati ns . 
---
In order to he lp pupils acquire occupational 
i nformation, the counselor needs tra ini.ng in 
utilizing the varie.t:y of methods and teaching aids 
which have been developed and which he can assist 
othet" school personnel in using such as: 
______ 36. The formal course in ~occupations . ~ 
___ 44. Career Day conference.s. 
In order for the counselor to effectively use 
and interpret occupational data for vocational 
counseling purposes and to properly guide the 
development and extension of the occupat iona l in-
formation service lithi.n the school , he needs to 
~cquire a. bg_okground to the world of 1:1orlf;. involving 
such understandings as: 
______ 69. The geographical distribution of major 
oocupati nal classific ati ons end of 
representative jobs therein . 
112. Seasonal variations in employment and 
------ their i mplications . 
In order tor the counselor to aid pupils to 
become self-sufficient in matters relating t o 
securing and maintalnins em-ployment , he wil l 
need training In such skills, knowledges and 
concept as: 
144. The nature and functions of the 
------ United States Employment Service. 
155. Help wanted advertisements as a s ource 
·--- of job openings. 
In carrying out his research functions , the 
c.ounselor will need training in such methods and 
procedures fer acquiring and processing occupa-
tional information as: 
169. Analyzing jobs according t o their 
------ physical demands . 
17? . Planning and executing a job analysis 
--- program. 
In meeting his reslonsibility for the org 
zation and administrat on of the occupati onal 
information service , the oouns lor will need 
understand1n s s: 
ni-
uch 
___ 198 . \ ays in whi ch community service c lub 
may contribute t o th oocupati nal 
informat ion ~ervice . 
211 . The r ol e of the librarian in t he 
--- occupational information service . 
In order to fulfill his responsibility for 
locating and collectin& occupational information , 
the counselor needs to know: 
235 . Sources of monographs and pamphlets . 
---
253. sources of information on occupational 
----~ trends • 
. As a background to 
25?. Employment and oocu ational . r oblems 
------ peculiar to minority gr oups • 
. :
271 . The results and imp lio tions or 
------ vocational adjustment of ~Job Satis-
faction Researches . " 
.any aspects of the eoun elor ' s job demand 
that he be wel l informed on t he pertinent phases 
of such l abo r legislation as: · 
______ 297 . The social Security ct . 
302 . State la s relating to children as 
------ entertainers . 
ot 
Th t the procedure of allowing broad classific ations 
of item to m·r e from the items t emselves rasa profitab e 
_l one is realized from the f a ct ma terial w re brought into sh ' that three addit ional types of rper focus than has been the c sel I 
I 
{) 
•"''J 
.. I 
in h t . Th cl ;if. o-ti n of it rn ref rr to r 
t.~.lo e d li ith : (1) ra t or cone 1ng oo tion 1 
t e ; ( 2) p rti t J. - b~r , e ti n; n , ( ) th or-
Th r1ter 0 not nt nd t 1 ly th.t t h 
cl fi oation eve n t b n en tt nti 1 orm r tr in-
n pr~ r r on n or b t 1t 1 cl i.rn. d th t tt n-
h 0 BU n inoid nt 1 com 1' d to t h tt nt on 
n to 0 of t h other cl if c ti • 
I t 1 ju tit' b 
t r t t t h1 point th t. th 1 m di te 0 1 of t 1 tudy 
1 a. d t r in ·ti of t JO. ld ot it of oeou. tio l 
i tor. ati on h oh r e 1 to th veryd ob of th 
co de y chool couns lo an nieh th r r abo ld b 
inolud d 1 a b ic oour i n oocup tion i. 0 
oth r con ider ti·:> re eoondary t o t pr mnry urno e • 
h orth 11 • ana v . 1d ty o · t h. study turn on th 
point . ny oh rn . r r t b direot 
to r . thi t 1. • t t ·o it ns th t u olut ly 
1. 
In 1t1o 0 t h ein t k, a aoncS r y ut r b 
p 0 ay b chi ved t a det r.1n· tion coula b d 
t h it .. r 00 p tiOil8l f r 1 t 
inc in <en '- v• 0 ty e or tr in n ro .r a 11 
those types of items · hieh are relatively i ncident al and which 
have been cluttering-up courses for such a long period of t ime. 
In view of these three types of items , the , t hose t hat are 
absolutely essential, t hose that are ultimately desirable , 
those that are of minor importance and, of course, t hose that 
may be considered irrelevant to the area , the evaluation scheme 
that is reproduced below was developed . 
INSTRUCTIONS 
Please rate each of the items which appear on the following 
pages in terms of t he categorie s wbieh are set forth belo 
using the symbols AE, MI, UD , or CI • . Only one symbol may be 
used for each item. 
The items are grouped as they are only for your convenience in 
rating . Each i t em should be cons idered in terms or i ts own 
d_istinct value . As you rat e t he i te.ms, keep in mind that ach 
shou!a be considered i n relation to all the item that are 
listed rather than only in r elation t o t hose items which happen 
to appear with it in the same grouping. 
It is recommended that you: first, read all t he items ithout 
rating any one of them; second, rate ea ch i.tem. 
Symbol 
AE 
Description of the Item 
THIS ITE"~ IS ABSOJ .. UT ~LY ESSENTIAL - IT MUST BE 
I NCLUDED I N THE COR '-' TRA.DTING PROGRA .[ 
This item must be lncluded in t he Training P 
It is information, a concept or skill of major 
importance to the everyday job of the counselor. 
It is t he t ;:lp e that he is .most likely to use in 
the day to day operation of his job . 
The i ntensity of training should be such as will 
enable the counselor to apply the information , 
concept or ~ki ll with a high degree of ef fective-
ness . The counselor must be thoroughly trained 
in this respect . 
• 
I 
U D 
C I 
This item may or may not be included i n t he 
Training P rogram but if so only at the acquain-
tan~e or a~ preoiatio.n level . No high de re of 
understand ing is involved in its application . I t 
is i nfor mation , concept or s kill of mi nor i por -
tance wh n t he total essential training content is 
considered . 
The runount of t ime devoted to thi item shou d not 
be such as 11 interfere with the intens ive train 
ing called for by t he ___ item above . 
THIS IT \ I S ULTI · ATELY DESI BI . .. BUT NOT 
NECESSARY T THE KQ _tt;NT I N T'iER.lS OF T I . EDI TE 
J"OB OF TH ~ 0 OUNSE .OR .. J? 0 TPO~iE WEnHVE TR~I H NG 
Although ultimately it would be desirable f or t he 
counselor to have t h is i nformatio , cone pt or 
skill , particularly as h goes on t o f urther 
specialization in this area , it is not ess nt ia l 
to his i mm.edi te job . Tra ining, t herefor , should 
be post poned until the c unselcr en a es in more 
intensive training beyond t he core pr ogram. 
This ite may or may not be included in the Tra in-
ing P rogram but if so only a.t the a cquaintance or 
appreciation level . The amount of t ime devoted 
t o it should not be such as will interfere ·it h 
the i ntensive training called for by t he A item 
above . -
THIS IT . .l: IS C O"NlPLE'TI~LY IRRELEV'A iJT 
- . 
This 1 tern should. not be e nsidered at all as con-
stituting a part of the nee ssary training of the 
counselor i n occupational infor ma tion ither a t 
the "essential" level or at a more intensive level 
It i irrelevant because of one or a combinati on 
of reasons such a.s: it does not properly lie ith 
in the area of occupational i nf orm tion ; r , it 
can be assumed t hat it ha s been provided f or in th 
pre-service tr ining of t he teacher; or , it f a lls 
under s ome other broad area of counselor training ; 
o~, t he secondary s chool counselor ha no concern 
The development of e. set of instructions . In additi on 
to the brief state.rn.ent of instructions that appear on pages 
sixty- eight and sixty- nine, it seemed desirable to pr ovide 
the evaluator with a more concise frame of reference ithin 
:hieh he could make his judgments. Consequently, additional 
instructions for rating items were developed and are presented 
below. These served to remind the valu~tor of three signifi-
cant considerati ons~ ( 1} the Inquiry Form 1.s concerned only 
with tho area of occupational information; (2) in order that 
the over- zealous enthusiast for occupat ional inf ormation may 
maintain a balance in his judgment, he is reminded that other 
areas of training must be kept in mind; and, ( 3) the concern 
ot t he study is for the secondary school counselor. Training 
programs in occupational information for the clinical psychol-
ogis t, employment service counselor , c ommunity center c ounselor 
per onnel rorker in industry, coll~ge per sonnel officer and the 
like are not under consideration . 
_ S YOU RAT t' ""'~CH IT.El~ KEEP I N' ~HID Till T: 
1 . The .A.rea of Occupational Information Only is under 
Consideration. -
several br ad areas in ·hich the secondary school 
counselor should be professionally trained have been 
identified . The next s t ep that nee ds t o be taken in 
further developing the training program i s t o det er-
mine the nat ure of the specific content ithin each 
of the broad areas so tha t a common or core ro ram 
may be formulated . 
This Inquiry Form is eoncerned only with the area of 
Occupational Information . 
S1fSn1tioant .Amounts. of' Time Must bt Devoted to 
Trai ~lng the Uounselor In Otheru::crea.a . 
Inaam.uoh as Occupational Information repr sents 
but one of the sever al ar~as that have been 
id ntitied for Counselor r raining. it woul not 
be desir "ble to . devote so much time to 1 t th t 
the other are.as ra neglected . 
~he ult~ate over-all co on training program 
should include balanced training in terms ot the 
oo uns olo:r 'a job ~~i thin e oh m.e.j or area. 
Th! $econdary School Counselor has Unique: Job 
!t\~p~l ~ Illti es. · 
Although the job ot the secondary school counsel 
has many elements in common ;ith the job of 
counselors attached to other types ot insti tut · 
and agenoi e • ther are important di tfe:tenoea . 
'l'hink in t~rm of providing him with the esaentia 
or Oooupa:tional Information demanded by his ever 
day particular job as you now it .... the ·es nti 
hich he 1 most likely to need in performing hia 
dutias s a s conda.l'::'f eohool counselor . 
In addition to t h is type of instruotion which ~as 
inclUd d in the Inqui~y l!'orm itself • th writer ph ced h vy 
relieno on rather detailed personal lett 1•s to jury memb l'S 
tor establishing the type of rete.renoe within Nhioh the item 
might be ~valuated. 
~WDllU'1ry of the. d velopment of the tentativ Inquiry 
Form. Th preceding pages bave present d a resume of th 
-
which were followed in the development Of the tentati v 
Forn: YWh ich appe rs aa Appendix B. Itezns of occupation 
mat1on hioh a ppe red in the professional literature anq. 
conceivably might be included in basic training program w re 
identified from a ide ariety of sources . The items were then 
grouped together under classifications which emerged from the 
nature of the items themselves . A scheme for evaluating the 
essentiality of the items was devi sed along vith a set of 
instructions . The material v~ as then p repared for duplication 
so that it might be critically reviewed by a group of c ompet nt 
professional workers in t he field of suidance . 
The next phase of the statement of procedure di cus es 
the manner in hich the tentative Inquiry Form was critica lly 
revie ed and revised . 
II . THE REVISION OF THE IN .. UIRY FORM 
A ~sub-jury~ of eleven experts in the field of occupa-
tional information and guidance assisted in the revision of 
the Inquiry ·orm. The members of t his reviewing gr oup are 
listed in Appendix c . Each has achie ed reo gnition in th 
field of occupational information and guidanc e. As a group , 
th y are representative of state directore of guidance , of 
counselor trainers attached to college and universiti s, ot 
city director s of guidance and of the Occupational Information 
and Guidance s ervice of the United States Offioe of Education. 
It should be noted that the composition of t he ~sub- jury~ is 
similar in representation to that of the larger jury of expert 
opinion ho made the fina l judgments . A letter vas designed 
explaining t he nut ur. oft e -tudy and r .questing t eir arti-
cipation at t his stage by makin · a critical review of t he 
i nstru.m. nt t h::-.t had bee developed . o that t he reader ay 
have a clear understand·ng of t hi s ste i n the procedure, as 
well as t he type of crit ~ cism wh ·ch as invited , copy of t his 
letter is i ncluded as App endix D. 
In additio t o those profe sional orkers h ere 
requested by letter t o r eviev t he Inquiry orm, the writ r 
arrang d a four-hour conference ith the 0 peoialist in Occu a -
tional Infor ation of t he United ~tate f fice of Education . 
During thi conferenc e, a det ailed s tudy wa s rnad of all 
aspects of t he Inquiry For m an t he final in trument inc or-
porates many of the sugr1 esti ons t he t ·.vere a de at t hat t i e . 
Conference~ ere arranged f or t h - same purpose ith several 
ot her guidance workers ho h vs a high leve of competency in 
occupational inf or mation t the local leve • t s a result of 
cri ticisms received by le t ter and from individu 1 c nfe rences , 
several ch nges were m de in t he I nquiry F orm. he n ture of 
these changes can be ascertained by the reader from t he 
materi al that follows. 
of the Inquiry Form . he 
summary of the criticisms of the I nqu·ry F orm ill be divided 
i nto t .110 parts . First , a pre sentf ti n of "' fe of the signifi-
c ant comments made by t hose who ere a sked to review cr·tioa ly 
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the original Inquiry F orm. Secondly, a sum:nary statem.ent 
hich will attempt to highlight t he major criticisms . Some 
of the pertinent comments follo·!J: 
To o long • • • I got bored • • • use single 
let t ers f or evaluation s eh as: E, M, D, I • • • 
need for a don' t knot•! wha t you mean category • • • 
can't ,make a real distinction between D and . : •• 
on page 6, i ndicate that thes e techni qu s are for 
occupati onal information • • • • I guess w a t I 
am now doing is t o r ate on t o fac t ors: 1) desir-7 1 
ability of inclusion; 2) feas i biLt ty of inclusion • .!.I 
Suggest foll owing t i tle: · ~J I R.iUIRY FOR': TO 
DETERNiirE THE 00!-~T .!!: :JT COHSID3H:'"•'D ?SSEi~TI T ~ THE 
PR~ . ARt TION OF SEC OHDARY SCHOOL C JUNS .2~LOR.j I N TH.,;; 
AREA OF CC1JPATIO.' .AL !i~OR!>iATION • • • • the 
directions ar e clear but on page 1 , ' reminders f or · 
raters , ' log1celly follows t he instructions hich 
nov ap ea;r on pages 2 and 3 • • • • the items -:<~ 
and TJD cause e ons:lderable diffieul t y ••• the 
present rating sohe n.e leaves no ' out' tg~ t he judge honest enough t o admit i~norance . -' 
OK in general • • • • the f orm conta ins a 
fairly large number of repetitious i t ems •••• 
a few items are not clear •••• some of t he 
items do not logic ally or gra lmatically ~?llo the 
i ntroductory clause whi ch preaedes them.-
Your explanati ons an.d instructions are c l ear 
and readi ly understand ~ble . There should be 
little difficult y in aJplyin£ the rating scheme 
?/ Clifford P . Froehlich, Specialist i n Counselor 
Training , u. s . Office of Education. 
8/ Arthur Benson , Specialist· in Guidance , U. S . 
Office of Education . 
~/ Glenn Smith , State Director of Guidance , ~ichigan . 
1 4. 
• • • unless your jury has a fairly wide tra in-
ing they may have diff i cul t y i n identifying 
items , e . g . #12 . I might gue~e;what it means 
but I ' · pr obably guess wrong . - · 
It seems to me that you have done a good 
j ob but I suspect you wil l get too many AEii;and 
UD's ei t her of whi ch can cause difficulty .-
The categories w£h?h you have set up presented 
diffi cult y in using. · 
One should live so long as to .learn all the 
i te.ms i' ve mar ked ,j;\E , • • I t seems to me there is 
quite a bit of repetition ••• You say .t he same 
thing in a number of dif ferent ways at a number of 
different places ••• I rould like a copy of this 
for my own use . I wi ll be dll ing to wor k i t h131 you on the project in any way I can be of help .~
Instructions and categories c lear • • • well 
done • • • for convenience I wou±i;repeat t he 
ratings a t the t op o.f each page .-
Looks good t o me in gener 1 . 15/ 
In addition t o t he type of comment of wh] ch the quota-
tions above are represent ative , most members of the sub- jury 
made com-~ents on specific items as they went t hrough t he 
10/ Joseph Baer, Chief, Bureau of Research , Connect icut 
State Department of Education. 
11/ nv·ane Coll i ns , Associate Professor of Education, 
University of Connect icut. 
12/ Harry Jager, Chief, Guidanc e Services, U. s . Office 
of Education. 
13/ R. Floyd Cr omvell, State Supervi sor of Guidance, 
~aryland. 
l!f Clifford Erickson , Director , Institute of Guidance 
and Counseling, tt: iohigan State College . 
15/ Estelle Feldman , City Director of Guidance, New 
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Inquiry Form and app lied the evaluation sche e . As result 
of t hi s critic al review process, sever a l .. ua jor changes were 
made in t he I nquiry Form . Because of t he confusion ~hi ch it 
created and t he inability of the raters t o make t he fine 
distinction which the UD and .MI it ems called for , these were 
c ombine d j_nto one class if ic etion entitled nu.nessential . " 
Thi s simpl:.fled t he task of the ,jury member who n w h .d only 
t o di stinguish between es sential and unessential items r a t he r 
than between those that were essential , t hose t ha t vere of 
minor importance and t hose t hat r ere ultimately desirable. 
Page 1 of t he r evised Inquiry Ji'or.m. attached as Ap endix ~ 
p rovides a detailed descripti on of these new categorl es . An 
a dditional c ateg r y , NOT C O~~ ET ~1fr TO JUDGE, was added . 
The f act tha t the final revision of the Inquiry Form 
r e quested t he jury member t o distinguish only bet '!!, een e s ential 
and unessential ite s greatly c larified t he problem under in -
v estigation . Thus , t he informati on s ought was brought into 
close harmony ·lith the primary pur pose of t h is thesis: the 
determi nation of t hose i nds of items of oceup~ti onal i nfor ma -
tion essential to t he basic training of t he secondary school 
counselor . 
Th e original scheme not only at tempted to get at the 
items tha t should be i ncluded in a basic train·ng program but 
it also at t empted a t the same time to provide s ome indication 
of t he t ype of' c ont ent t hat might c omprise a more advanced typ e 
of training . The impli cation of .many of the criticisms was 
that t he t wo purposes are not c ompat ible a s fa r as t his study 
is conc erned . 
Another major contribution resulting fr om the cri t ca l 
review .as the need f or defining t he t er Jr , "Basic Tr ainin · . " 
This was done and i ncluded as e part of t he instructions for 
t he evaluat rs . It app ears on page 2 of the r evi sed Inquiry 
Form, App endix E. 
In addition t o the changes which have been identified 
t hus f ar , t he number of items was r educed frorn 35(; to 333 by 
eliminating repetit ious items , t he title was re-stated and 
single s ymbols were provided fo.r the judge t o u se in maki ng his 
rat ings . Also t he evaluation scheme 1as placed e.t t he t op of 
e ach page for the convenience of t he rater, many of the items 
were re-stated , pages were re-organized and the entire doou ent 
was reviewed f or gramma t i cal c onstruct i on . 
The nat ure of s ome of t he criticisms made by t he sub-jur 
a s wel l as many of the que tions whi.ch they r aised t hrou h 
extensive c orrespondence left t he i mpression ith the ~riter 
t hat a serious need existed t o provide t he me r11bers of t he jury 
with a type of addit ional or ientati on to the study beyond t hat 
p r ovided in t he i nitial letter requesting t hei r participation . 
As a result, a series of questions and ans wers for jur y nemb rs 
concerning t he nature of the study and the Inquiry For m wa s 
developed. This t ype of statement is bound separately from 
the Inquiry Form itself but was attached t o t he outsi de of 
each Inquiry :F'or m when the final revision was forwarded to 
the .:nem.be r s of the jury. It is r eproduced belo 
Ql. 
Al . 
I 2. 
A.2 . 
Q,3. 
A.3 . 
Q,4 . 
il 4 . 
Q,5 . 
~HI! T I S THE P URP OSE OF 'riDS STUDY? 
It is an atte.rnpt to arrive at some agree 1ent as 
to t he type of content which should c ompri se t he 
basic traini ng program for t he professi al 
preparation of the secondary school counselor in 
t he area of occupati onal information. 
' HAT 1'il.!';At' I NG SflOUT .. D I ATTACH TO TJ:t!;' T.l!.., f.. , "B SIC 
THAINi r G? " 
Basic training , as used for the purpose of this 
study. means the type of training a~ntent which 
would make up t he f irst course or O?Urses in, 
"Occupational Information . " 
WHE YOU SP ltUC OF · HE TRAI I NG P RJ GHA-l - OR Tfig 
S ,!,CONDARY SCHOOl. COUNSELOR~ DO YOU HEAl{ liN I NDI-
VIDUAL WHO F UNCTIONS AS A G:;;EERAL COUr S .ZT,OR OR 
AS A SP ·CIAI .. I ST IN VOC ATI ONAL, EDUCATIONAL OR 
P l£RS0 J.T.!U. COU:·r.SELHTG'? . 
The general counselor, who may be c oncerned ~d th 
many dif ferent types of pupil problems , is under 
c onsideration in t his study. 
IN RATIXG THE ITE~,:s , ABOUT FOW' LOr~G ! COU; S E IN 
TERM~' OF G:E;~;ig:JTE.R HCURS SHOULD I KElW I N F I PD AS 
A FR~ I~:E OF REF FlRENC E? 
The time a l lotment f or such a basic course or 
courses is not a ma jor cons i deration at t hi s time . 
The length of the training pro0 r am will be 
developed on t he basis of t he nature of the items · 
t hat should be included as revealed by this study. 
HAS Tr E I NQ.tJIRY Fom.~ BE~'r L ·::·vr.EVIED CRITICALLY BY 
CO :J:> ;'TE0.TT Gt1ID.k.lLE WORIL!:RS 11\i THE Fl 7LD OF COUN3 
TR "P TI NG? 
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A5 . Yes . The present form is a final revision ba sed 
upon t he suggestions of many c ompetent people ~ho 
revie,~d t he original cri tic ally. 
(.6 . :JI·l\T ARE THE SOTJRCES OF T .. :IE IT ~IfS USED n .. Tlii? 
I N ~.)JI RY FORM? 
A6 . Vocational gui dance textbo oks , occupational i nfor -
mation textbooks, c ourses of study in occupational 
information , reports from conferences , agencies 
and professional organizat ions concerned with the 
problem, professional journals and the like . 
Q7 . ~'AS ANY EifALU ' TION MkDE OF THJ:t; ITEMS B.l!"!li"ORE Lrc .•. .UD ' 
I NG T.HEt · I F THE I N((.UIRY FOH l!J 
A7. Only as to whet her or not they app eared to be item 
t hat woul d nornally fal l ithin t he area of occu-
pational information. The t ask of evaluating t he 
es sentiality of each item is the responsib lity 
of t he members of the jur y . All i t ems were in-
cluded t he t a ppear ed in t he s ources indicated in 
the answer to question #6 . 
<)8 . HOW FAR BACK I N THE LIT.f!!RA.TUHE JlND OTH.,.R SOURCES 
.. AS THE SEARCH MADE F OR ITEh S? 
A.B . Ten years . 
Q9 . MAJY OF THE I T11i·tS S .E. ~H T O BE SUB- TOPICS R L '• T ~ D 
TO OTB i'R TOPICS APPE/;.RI1,TG ELSE1.~1fiERE I r THE I'"-
QUI RY FOHM. UAS THIS D0.~.1g PURPOSEFULLY? 
& 9 . Yes . Results as s pecific as possibl e ar e desired . 
A subse quent phase of t he t1dy ~ill be t he 
logical reorganization of m t erial . 
Q,l O. V h"Y ARE :-.roT R~LATED TOPIC,',) GRUiJl"' ED TOG'il'T =i" R? 
AlO. The attempt is .ma de to have each item stand by 
itself . 
;~11. IT SEE!V:f' .A'""' THOUGH TENT.l.TIVE CL.A.SSIFICll..TI Of S HAVE 
Bzf!:N 1~GT!l.BLIS.E.E.'D . W.t~oS THI S D·J.NE Pt1RI SEFULLY? 
All . The t entative classif i c ations of items do not 
necessarily mean anything . I t was done to make 
t he j b of evalua t i n each item easier. In rating 
t he ite s you forget the implied classiri ca -
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12. I N EV1: LU TI NG THE I TEILS, WH.t .. T SHOULD BE THE 
M.AJ'OR F'RArfE OF R :&"FER~l)iCE? 
Al2. The actual j ob of the secondar y school c ounselor 
as you know it . 
'~~13 . ,J H.i\T TYPES OF INFORt1i:\TION ARE I NCLUDED tJ WR THE 
TERM ttQOCUPATION.AL I NFORMATION?" 
A.l 3 . Not only occupati onal i nformation as such, but 
also educati onal i nformat ion and rel ated comnuni 
information . 
Q.l4. SOME OF THE I TEMS APPEARI NG o:;_:r THE I NOUI RY FOR ~ 
MI GHT L..:;~O BE I NCLUDED UJiDER SUCH COrRs~ TITLES 
AS ECOFOi1 !CS• SOCIOLOGY, PSYCHOLOGY OF PERSON-
ALITY, LABOR RELATIO.:TS .\ND THE LIKE. DOES THIS 
HAVE 1~~-ry SIGNIFIC ANCE AS FAR AS RATING THE ITFl S 
I S CONCERN ED? 
Al4 . No . A basic c ourse or courses in occupat ional 
inf or mation t ha t might r esult from t hi s study 
woul d probably draw i te.ms from several related 
field s . 
Ql 5 . THE CATEGORI ES FOR RATI NG THAT H VE BEE 
ESTABLISHf~D W!AY MC!.KE IT DIFFICULT F OR ~;E TO 
!v.AKE AN EVALUATI :JN ~HTHOUT SOl\.E MEt TAL UALIFI-
CATI ON . .tri-IAT SHOUI,D I DO I N SUC H C;t\SES? 
Al5 . The item should be judged only on the basis of 
its essent iality . 0ualifications in t er ms of 
its relative i mportance t o other items ; the 
di f f erences in the amount of training t ime tha t 
may be involved and so on should not be considere 
particul arly. The item e i t her is or is not 
essential . 
Q,l6 . SO v;E OF TI--IE I TELGS APPK-\R TO DESERv ·~ ·oRE I.rr Et~­
SIVE TREATit :l!..t T I N 1 TRAI FING S I TUATION TID!o-il DO 
OTHERS. S0i.1IE SE.BM TO BE MAJ OR ITEMS Wffi _._,E OTHER 
SEEM TO BE rJI NOR ITEMS . DO YOU MAKE JY PROVI-
SIOI FOR TBIS? 
Al6 . The study is concerned only with whether the 
item should be i ncluded i n t he basic train ng 
program. Some items ma y only take 10 mi nutes 
of time whereas it .may be necessary t o devote 
3 or 4 hours t o others . 
Ql?. DO TH" I ·1'Jtu:s THAT AHg J ... ISTED ON THE I NQUIRY F ORM 
REPRJ1°ENT TfiE TYP Jl: OF OCCDPATI NAL I NFORlf.} T!ON 
THAT S.FXJO~ID R SCHOOL PUPILS SHOULD KNOVl OR THE 
I TEMS I N VIICH THE SECONDARY SCHOOl , COUNSEL R 
SHOULD BE TRAI1.J"ED? 
Al? . The orientation of t his study i s towards the 
counselor - the training which he should have . 
The assistance received from the sub-jury was of grea t 
value not only in br inging a.bout fundamental changes and re-
finements in the Inquiry For m itself but also in bringing out 
t he need f or some t ype of statement which would s erve t o ._ore 
effect i vely acquaint the members of the j ury w' th the nature 
and pur poses 'of the study. Si mult aneously wi th the original 
development and revision of t he Inquiry For m, attention 1as 
given t o the selection of a j ur y of CJmpetent pr ofessional 
workers who would be requested to participate in t he f inal 
stages of the study. In t he section which f ollows , t hi s phase 
of t he study is discuss ed in det ail . 
III . T HE SF~LECTIO !Ii OF ,.\ JURY OF EXP3RTS 
FOR IT"~rr. EVALUATION 
It might seem, on t he surface, that t he type of pro -
fes sional worker who should c .mpx-ise the jury of expert 
opinion ought t o be a person highly specialized in the area 
of occupati nal information ; that s uch a p erson would be the 
most c ompetent t o make judgm,ents as to the desirability of 
specif ic items of content. erious considerat ion as gi ven t o 
t his t ype of worker but finally he ;as eliminated as a major 
8 _ 
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controlling factor. 
I f t he purp ose of t he study were to identify the t yp e 
of c ont ent ~hieh should be considered in a tra i ning progr am 
f or preparing speci lists in ·the area of occupat i onal informa -
tion , then t here i little doubt but rhat the jur y should be 
c omposed of out standing technical spec i a lists in this area . 
Inasmuch as the or ient at i on of t hi s study, hm11ever, is t o ard 
producing a gener al guidance worker rather t han a specialist 
in any one phase of t he progr am , it as felt that the jur y 
member should be one who had a more balanced background and 
assignment . 
I t is t he opinion of t he wri ter - one that is shared 
by many workers in t he fie ld - thet the highly techni ca l 
s pecialis t might lose sisht of the f act tha.t a core training 
p r ogr am must provide time for each of' the ot her a reas t hat 
have been ident ified. Bec ause of his high interest and train -
i ng in a single fieldt he .might go ttoverboard" in his judgments 
and what mi ght resul t woul d be an int ensive course in occupa-
t i onal informati nn r a ther t han the minimum essentials . In 
addition , the maj ority of outstanding s pec ialists in t he area 
of occ up ational inf ormetion ere attached to agencies ot her 
t han schools and consequently are not close to t he ever yday 
j ob of the secondary school counselor . Because sueh a know-
, edge is an additional c ontrolling factor , the t ype ot person 
~ted had to have t .h s f am l i r ity . 
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In general, t herefore, the attempt was made to identify 
p rofessional workers who were: ( 1) famil iar with the dutie s 
and responsibili ties of t he secondary school cm1nselor in order 
t hat t heir j udgments oou.ld be rn.ade 'I! i thln such a c ontext; ( 2) 
responsible f or or c losely associated with the professional 
traininh progr ams at a pre-service and/or in-service training 
p r ograms on a wel l-identified and established basis; (3) 
skilled not only in the area of occupati onal informati on but 
e quall y in all other phases of t he program so t hat a balanced 
judgment could be ma de; ( 4.) recogn ized as being in positi:>n s of 
leadership as f a r a s t he prof essional preparation of sec ondary 
school c ounselors are concerned . F rom these criteria, t hree 
cat egories of pr ofessi onal workers seemed t o emerge as being 
c ompet ent t o participate in t he study as members of t he jury 
of expert opinion. They were: (1) nr ofessors and counselor 
trainers a ttached to those colleges and universities ~hich 
have well -defined training programs; (2) state s up ervi sors of 
!guidance who no t only engage ac t ively in the preparation of 
counselors but who hold lt ey pos i t i ons in the development and 
direction of counselor training programs; and (3) city 
directors of guidanc e who h.-;ve as thei.r responsib:l.lity the 
planning and c onduc ting of in-service training :p rograms for 
counselors . 
It is worth noting at t his point that t here is a 
distinct trend whi ch has appeared wi thin t he las t five years 
t o plac e responsibili t y f or f ormu~ating c ounselor train ing 
pr ogr ams joi nt ly in t he hands of t hose who ould do the teach-
ing and t hose ho ~ould have t he respons ibi ity for supervising 
counselors at ~ork. It is held t hat t he t hree categories 
previously ment i ned from whi ch members of the jur y ere drawn , 
c onf or t o t his trend. 
' ith the categories of desirable ersonnel decided upon , 
t he next ma jor step 'c. s t o est blish pro cedure s ~hi ch . u ld 
i nsure a res-~voir of potent ial jury member s from ~hi ch the 
fina l group c ould be se lected. So t hat the reader may clearly 
understand t his process , the pr ocedures are discuss ed in deta i l 
Selecting college professor s and counselor trainers 
attached t o colleges and univer sities . In July , 1949 , the 
United s tat s Office of ~aucation published a bullet n16/ which 
reported the guid ne e offerings of 1,010 universities, c olleges 
and teachers colleges. 11 institutions of these t ypes listed 
in t he 194?- 48 edition .of t he "Educ ttional Directory , Ei gher 
Education~!!/ are inc luded . This dir ectory lists all institu-
tions in t he Uni ted States which are ac credit ed by t he 
16/ Froehlich, Clifford P . and Spivey , Hel en E., 
Guid ance Yorkers P reparation , I ash i ngt on , D. C.: . T. • ffice 
of Education , July. 1949, 45 pp . 
1?/ Badger, Henry G., ]!ducational Directorl, ashingt on, 
D. C.: -u. s . Gover nment r inting Office , 1948 . pp 153. 
regional accreditinb associations, the Associati on of Am.erican 
Universities , or the Am.erican Associati on of Teachers Colleges . 
In addition , all state supported institutions are included , as 
well as institutions which submi tted evidence t hat t hei r wor k 
i .s accepted at full value by at least three institutions 
accredited by the agencies listed above. In essence , t herefore 
t his bulletin is based upon a 100 per cent coverage of 
accredi ted colleges, universities and teachers coll eges in the 
United States . 
The guidance offerings of each institution were 
determi ned by studyi ng its c atalog on file in the Division of 
Higher Educat ion of the Office of Education. I n mo t cases, 
t he c atalogs were f or t he a cademic year 1948 - 49 . Vhen the 
available catalog 'as more than a year old , information was 
secured from the latest catalog on file and institutions ere 
asked to verify the data. .Likewi se , in cases where the c ourse 
descri:p·tions were not clear or where desired informati on wa s 
not available ; a letter of inquiry was sent to the institution. 
Of t he 1 , 010 i nstitutions studied. it was necessary t o obtain 
i nformati on directly from approximately 250. 
The aforesaid u. s . bulletin summarizes the t.1pes of 
courses off ered within the major areas of counselor preparati on 
referred t o earlier in this study. This document was used as 
the basis for identifying t hose institutions throughout the 
5 
country which were: (1) engaged in the preparation of seconder 
school c ounselors in a well defined and organized manner at the 
level of either the Master's Degree or the Doctor' s Degre · ; 
and, {2) offering training in the area of ocou tional infor-
mation as a phase of such a rell-defined progra.m. Institutions 
which were offering partial programs or isolated c ourses in 
guidanc e or occupational information were not c onsidered . ..:~ 
program. of counselor tra in lng was considered to be well-def ined 
and well-conceived if it offered spe cia lized training in 
guidance culminating in either of the graduate degrees referred 
to above. 
This analysis revealed t hat of the 1 ,010 institutions 
which provi.ded some training in t he field of guidance, only 
sixty-five met the criteria _re viously established . A further 
examination of the training program offered by each of the 
s ixty-five instit ut i ons revealed that in nearly all oases the 
attemp t by the institution was made to arrlve a t a well -
balanced pr o6 ram by providing training i n nost of the major 
areas tha t are eonsldered essential. 
The name and position of the individual in each of the 
sixty-five institutions who was directly responsible for the 
training program ras secured and placed in t he reservoi r from 
which the final jury members were ultimately selected. 
Selecting state supervisors of suidanee . Jus t as 
criteria· ere established for selecting professors and aoln-
selor trainers attached to c olleges and universities, it wa s 
e qually i mportant to establish a method of screening those 
state supervisors of guid&nc e who were ult imately asked t o 
participate in t he project . In all but three states - Connec -
ticut, California and New York - the guidance supervi ory 
progr am at t he state level i ncluding t he salaries of s tate 
supervi sors of guidance is part ially reimbursed from federal 
funds under the jur isdiction of the Vocational Divi.sion of the 
United States Office of Educ ation. Although a highly 
controlled type of supervision is no t exerted on Stat e Super-
visors of Guidanc e by t he United States Offi c e of Education , 
there are nonetheless some controls in terms of stat e plans 
l for vocational guidance and minimum qualificat ions of super-
visors. In addition, a close wor king relat i onship is main-
t ained . In view of this situation and t he close fa'l'l.iliarity 
wit h t he s tate supervisor's wor k . it s eemed quite valid t o 
request the Occupational Information ·d Gui dance Service of 
the u. s . ffice of Education t o nominate those state super-
visors of guidence ho in its judgment coul d .rn.ake the gre tes t 
professional contribut ion t o the study. The purposes and 
nature of the s t udy were personally explained t o the off:lci~ls 
or the guidance s ervice and as a result eleven supervisors 
were noninated as being well qualif ied to make a contribution 
t o t he study . These professional workers were added t o the 
reservoir of potential jury members. 
Selecting city directors of guidance. In keeping ith 
t he nominatin procedure utilized for identifying state super-
visors of guidance , a simi lar approach was carried out f or 
identif ying ci t y directors of guidance. It seemed t o the 
~riter t hat the type of per son who would be in the best position 
t o nominate city directors of guidance would be those state 
supervisors of guidanc e who had already been nominated by t he 
United s t at es f fice of Education . It was assumed t hat t heir 
nomi nation also meant that they were in a strategic position 
~ o be f amiliar ith the ork of city directors within their 
own states . Consequently, the eleven state supervisors of 
~uidance were asked t o nominate c i t y directors of guidance who 
~re c oncerned with the p l annine of guidance p rograms as well as 
~he i n -service t raining of secondar y school counselors . In 
addition, it was pointed out tha t such nominees should have not 
only a good underst anding of occupational information but also 
::> f the t otal gui dance progr am . Attached as Appendix F is the 
eopy of the letter containing t hi s reques t which was sent t o 
the state supervisors of guidance . A s a resul t, twenty- four 
~ity directors were added t o the reserve r of potential jury 
:nembers. 
The final c omposition of the jury of expert opinion. 
,-:f8 
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1ne1Id t hr e city dir otor · of mi nee ·ho r e xoention 
t o th no.min tin proc dur d oribed bo e . Th~y r : 
Dr . ~d r ~andy; Dir ctor of Guid noe ah . :r 
Chri s chool Dep ohu etts; Dr . homa 
Di r ctor of uid·.ne , ::oroe t r Olty 0 chool ~:y t 
nd Dr . ::; t 11 eldm n , D r ctor ot u 11 r o 
on 
ohu-
···aven ~ Connecticut . In dd1tion , Gortr1d 
st r, H ·.a Coun r , ~Ye .. t ~id e High -ehool , . r ' 
y W·s added t th m mber hi f th jur • Th y r 
arbitr rily by t he wri t e r beenuse of the niqu o tr1-
but ns 'ich thy e ~ad to th r a or occ ti 'I al inf r-
m tlon and b c· u or t.h ir under ta din · ot 'the guld me 
pr o ··r rn in c...n ·~ral . 
tion • In term of the er1t.r1 tor l·ct1n pot .nti 1 jur 
hioh h.v b n I pli o t' e.r . ni ty- .1 r ofe 1 n 1 
t.flr . u·ho t th COUstry he e qualifi d . Of t he 
' 
..,1xty 
on re cl s 1fie r:>f . , or and eoun el r tr n r 
att .. h t o coll an univ~rsities; lev n ar ol itied 
t t uper 1 ors ,.f g1 ld nc ; and , t enty- fo r f 11 ithin 
th o l~ lf1o ion of city clir otors of ~'>U de no • It s 
c on 1 red 1::-:po:rt nt the t an o.ddi tionel riter1 n be t blis 
t h t oulo. b oorr..mo o 11.. ate or1 ote t a ry . b 
... ~emb r hip in r n at ons r ·l ~ te t B the f 1 
.9 
of .guidance was cho sen for this common bas:ll..s' . I t is c ontende d 
t hat membership in a profess ional organization may be an 
additional piece of evidence t o indicate active interest and 
professi onal c oncern T i th t he field of gu. dance. In vie of 
the f act, also , t hat the p r ofessi nal organlzatirns a re 
vita lly c oncerned d th the p r oblem under c onsider & tion as 
revealed by the review of related literature p resented in 
Chapte r II , t here is some basis f or assuming tha t members of 
the organization are a are of developments i n t h a rea and 
a lready have a prior or i entation t o t he na ture of the pr oblem 
t hat i s involved • 
.. lthough t he -..vriter cannot cite the r esults of research 
studies t o bear out the c ont ention tha t membership in a p r o-
fessi onal organizati n is a valid criterion to use , it is a 
point of view that seems s omewhat reasonable and even beyond 
t hi s, it is one that i s held by many Qompetent wor kers in the 
18/ field of gui.danoe . Hugh Bell ,- f or examp l e , in discussing 
an analysis he made of summer course of ferings for counse l ors , 
cites p rtinent figures c oncerning t he extent of membership of 
counselor trainers i n profes s ional organizations a d raises 
s ome ver y thought-provoking questions : 
The figures for the country as a whole show 
that 242 i ndividuals were offering courses in 
guid snce and counseling during the summer of 
18/ Bell , Hugh M., ._Analysis of Summer Courses for 
C unselors, ~ Occupations , 26: 240-44, January, 1948 . 
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1945 of vhom only 92 or 39% belong to one or 
more of our professional organizations . By f ar 
the most disturbing factor brought out in this 
study is the small percentage of instructors 
teaching the graduate courses in gu idanc e who 
belong t o our professional organizations. Only 
a little mere than one third of the 1946 summer 
session instructors in the United States held 
membership. I t is difficult t o imagine such a 
conditi on existing in t he profe ssions of 
medicine or dentistry . In the absence of infor-
mation one can only speculate as to the reasons 
for t his low percentage of membership . Is it 
because our pr ofessional guidance and counsel-
ing organizations are not sufficiently alert and 
aggressive to attrac t to their memb rship the 
individuals who are responsible for the training 
of counselors? Is it bec ause the people ho are 
teaching t he c ourses hav~n't sufficient interest 
in the field of guldance to become me bers of ne 
of our professional groups? Is it probable that 
both t hese facto r s are operating? On the other 
hand , 1t is possible that in a number of instances 
guidance training in the graduate field is being 
off ered by individuals who are no t particularly 
interested in t he ir work and who have been given 
this assigru1ent because to quote one depart.ment 
head, 'anybody can teach guidance.' 
!n a~):plying t his l est c r iterion , the 1949 membership 
11 ts of the followin g organization were obtained: (1) The 
Ame r i c an r syohologioal ssooiation; (2} The Nati onal Voca ti. nal 
Guid.ance Association; ( 3) The Americ an College Personnel Assoc-
iation; (4) The American A.ssociet i n of Deans of / omen . Each 
of these organizations represent the type of professional 
organization to whi ch the potential jury member would be most 
likely to belong. Each f the names of th one hundred potentia 
jury members was checked against the roe bership lists of all 
organizations . The attempt was made to see if a potential 
jury member held membership in any one of the four organiza-
tions mentioned above . 
Of the one hundred potential jury members who had been 
identified, eighteen or 18. 0 per cent did not hold membershi p 
in any professional organization . -~ach ne of t he eighteen 
who did not hold membership in a professional organization 
was a professoi or counselor trainer attached t o a college or 
university . In view of t his, there is a limited basis for 
concluding that a high degree of confidence c an be placed on 
both t he nomina tions t ha t were made by the Uni ted States Office 
of Education and by state supervisor s of guidance . Apparently, 
careful considerati on was given to nominees by each of these 
groups . 
!_nvitation to :QOtential .jury members to part icipate in 
the study . Vhen the reservoir of cor.:petent jury members had 
been established, t he next step was to request participation 
in the study. An original letter was prepared for each t he 
eighty-t~o individuals who had met the previously es tablished 
criteria for jury membership . Each letter explained t he nature 
of t he study, discuss ed the composi tion of ·jury members and 
invited cooperation in the investigation . A copy of the lett er 
of invitation is attached as Appendix G. Letters to potential 
jury members 1ere not all sent at the same time but r ather 
'1" transmittal was spread out over a period of sever al reeks 
)2 
The r eason for this was the fact th~t the task of typi ng 
original letters was a time consuming job and each was ile 
as it was completed. In t erms of the success of the study , 
howev .r: , 1 t was felt thut original letter s were esse.nti _ 1. 
Self .. addressed post al card s upon v.tliob. the poten tial jury 
member could oheok his aooeptanoe or rejection of the invit 
tion ere enclosed i n approximately 50 per oent of the let~ 
ters. Incidtntally, the ·use of postal cards tor "&as:y reply 
had no effect upon the nature of the r esponse. As a mattt:..r 
of faot, letters of reply accompanied the postnl card~ 
majority of oases where they were used. A copy ot tbo 
oard for reply is attached as Appendix H. 
The response _  to the invi t~tion. Of the twenty-tour 
city direotore of _ guidance to mom letters of invitation ere 
sent* t ~enty-two or approXi ately 92 por oen t aoaepted 
responsibility rar particip ting in the s tudy. One ai ty 
direotor or gu1 ano did not reply to the invi t tion and one 
informed the v;ri ter that he bad made a change in position and 
tlerefc:re w:>uld not be availa ble . 
Of the ale ven t ate upervisor s of ~idanoe to whom , 
letters of 1nv.1 tation .•ere sent , eleven or 100 per cent 
aooepted responsibility ro r partial pa.ting 1n t.he study. 
or the forty•s ven oouns&J.or trainers to hom letters 
of invitation ere sent, thirty-tour or approximat ly 72 per 
cent accepted re ponaibility for participation in the. study. 
One counselor trainer rejected the invitation, seven were not 
available due to lea ves of absence or change in positi _n and 
five did not r eply to the invitat ion. 
A total of sixty-seven professional •ror kers or a -proxi-
mately 82 per cent of those who had been established a s 
eligible accepted the invitation t o participate in t he study 
by evaluating the items contain ed in the Inquiry Form. 
Dis tribu;tion of the Inguiry For m. 't:'he Inquiry For m n 
the set of, ~s ome ~~uestions and .Answers for Jury !;.5embers Con-
cerning the .Jature of the .gtudy and the Inquiry Iform ~ were sent 
to t hose vho accepted the invitation t o participate in the 
study along with a coverlng letter which acknowle dged their 
acceptance. }!;ach of these letters 188 original in form und 
a copy is att ched as Appendix J . 
The follow~up 2rocedure . After a period of approxi-
mately f our w·eeks had elapsed from the tim.e when the Inquiry 
Form W"S for arded, a follow-up letter wa s sent to those 
.members of the· jury who had accepted the original invitation 
but who h · d not · returned the completed Form. Again, each or· 
these vms an original letter and a copy of it is attached as 
Appendix K. 
The mainte 1anee of a progress report . At this stage in 
the study, t here developed a steady flow of correspondence a d 
materia l to and from members of t he .1ury . Letters of in vi tatio 
were being sent out and responses were being received~ Copie s 
of the Inquiry Form were being f orwarded and completed f orms 
were being returned to the writer . Follow up letters were 
be ing sent and replies received . I t was recognized early in 
t he study t hat such would be the situation and it was realized 
that some type of progress r ecord would have to be est bli hed 
in order tha t the writer would not only be able to keep track 
of t he ma terial but also so tha t he could deter mine the exact 
status of the study quickly and at any point in its development 
Attached as Appendix L is the form that was devised for thi s 
purpose and a few sample entries that were .ma de under the 
various headings. It is worth noting that t hi s progress record 
ser'\ted the purpose for which it was devised in an admirable 
manner. 
The final com;posttion of the jury of eXPert opinion . 
Appendix M presents to the re ader t he name , title and address 
of each professional worker in Amcrlca who participated in the 
study as a .member of the jury of expert opinion . · Of the 
sixty-seven ho originally acc ept ed the invitation , f our 
returned the I nquiry ll'orm too late for their evaluations to be 
included in the final tabulations . The writer ma intains that 
the quality and quantity of the members of the jury are such 
t ha t t here is some basis f or stating that the opinions whi ch 
they represent are among the best in the field of occupational 
information and guidance to-day . 
Of the total jury of sixty-three professional workers 
car efully selected in t e rms of t he criteria p reviously 
discu ssed, eleven or 1 7. 5 per cent are sta te supervis rs of 
guidance; t enty or 31 . 7 per cent ar e city directors of 
guidance; and, thirty-t o or 50 . 8 per cent ar e counselor 
trainers attached to colleges or universities. 
Table No . 1 presents a sutru1 ary of this group in terms 
of the three categories that were establis ed as well a s the 
numerical represent ati on by states . Although the latter ha s 
not been considered as a major facto r in this stu dy, it may 
be of interest to the reader . 
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I V. THE TREATME. OF THE DATA 
Four major steps were taken in treating the data hi ch 
ere s ecured . l!;ach st p is reviewed in the follo r.l.ng pages 
and the findings are presented in Chapter s IV and V. 
Recording the response s of the jury of experts . A forma t 
for a general purpo e table was designed early in t he study and 
it as used t hroughout the investigation f or the pur pose of 
t allying response and for the ot her methods of t r eating the 
data that were obt ained . In addit i on to t he major considera-
tion of making provi sion to record the responses of the entire 
jury to the items contained in the Inquiry For , pro vision was 
made also for recording t he responses of the three different 
categories of jury member s , i . e . , state supervisors f gui dance , 
city directors of guidance and c ounselor trainers . 
s each form was returned, t h response to individual 
items was tallied under the appropriate c ategory of jurors in 
t erms of the evalu·tion plan th at was de vised: ~essential , ~ 
~unessential , " "irrelev nt and nnot com etent to jude . " 
These were then converted to numerical and percentage r esponses . 
Determining th e r elati onship of t he resEonses t o items 
een c a tegories of jury member • Although n a ttempt was 
made t o sel ct jury members who had common elements of training , 
experi nee and job responsibilitie , t he fact that they fell 
I 
nto thr~e distinct groups as far as na t ure of mp loyment is 
onoerned implies variables . Therefore , it is essent ial that 
his study present th e extent to which each of these three 
1 roups agree concerning the ess entiality of the items hieh they 
valuated . 
Coefficients of correlation ere computed t o de t ermine 
relation bet ween the responses of: (1) state superv sors 
· f guidance and counselor trainers; (2) state supervisors of 
I 
and city directors of guidance; and , (3) eoun elor 
rainers and city directors of guidance. Coefficients of 
orrelation ·ere computed first for each of the nine groupin s 
r classificati ons of items that appear in the Inquiry Form: 
1) systems of alas ifying occupati ons; (2) me t hods of teaching 
ccupErt ional information; ( 3) t he type of or ienta.ti n to or k 
he counselor should h ve; (4) pl acement; (5) research functi ons 
f the counselor; (6) organizati on and admi nistr ti on of the 
ocupational information service; (?) source of occupational 
nforma t i n; (8) vocati na l adjustment; and, ( 9) l abor legis-
il i . f 1 • Fation. Coeff c1ents o corre at1 on wer e com uted next for 
lhe over-all responses without regard to :ttem grouping • 
I The following for ula for c omputing the coefficient of 
orrel ati on calculated from obtained scores was used: 
r• N~XY - i X • f.Y 
\I[N~X~ ~ (f X) 2J{N£y2 - (l Y)2J 
1 . 
. _.9 
rr·t~/ reoo · end formul s o t u fu 
. th l t r i ulc,rly if Oo.lOu1 tl n.c m ch n 1 
u e , _,o -ri o dat a · 1er obta ·n d in .. s stud n 
o loul tin •. ch nc w use. fo oomputati n urno 
I . r p rin · th <1 t tor tbl·~ app11cetion of t.1 ror .ul , 
t e ri t r rb ·traril a .. i ·· ned a '] ·1 ht of 5 t th ite 8 
r t d T or nt~al , a ·. e:t > t 0 3 t o th it !"IJ r ted U or ... 
une eight or 1 t the i te s r ted I or irr 1 v nt 
and of 0 to the. item r te ! or not compet nt to 
jUd!J ~ ~ra .... e so or s re th n co, put d for Qh it eocord-
in t,') jury Cit ,. ry by · ulti lyin th nu .b r of r S!)On to 
E, u n I by the co ·r ·ponding wei ht , obt ·n th nd 
~ividin· b :; tb n ber of juror· 1th1n aoh o te ory . 
I n th c 8 h :r an item 8 r ted a 1 {th juror 1 
not t 1 co petent t mak u gment) , ith a corr ndin 
1 1ht of o, the umb .... r of jur r in n te ory 
r ·uoud ooordln y. or ·xarnp le, there ·•ter t nt oity 
dir ct r f ui no on th~ jury . 'T t o of t es r t d t 
e 1 t ·'m :t the m of t he 1J eight d oor·, s 1v d by , 
bt n r ther t h. by t enty . he ju tifioati on f or t - 1 
t r ct t, t , in r lity. only ei ht- of he twenty city 
director "f .u!d··r a · ~re infl · ,c n • th evero core of 
th ~ rtioul r it n . 
tt, ~!enry .. . , 
ork: on€)"1 ns • 
Friden Calculating r' achine was use to secure the 
.· •. 2 .. 2 following term..-: ~X , S..Y , £ X , , ~Y , :2t XY. 'I he formula referred 
1 to previously as ·pplied and the coefficients of correlat i ons 
were computed . 
The probable er ror of each coefficient of correla tion 
was calculated by me ans of the following for.mula 20/: 
P E z . 6745 (l - r 2 ) 
r ... ,~·.--:-;. :::=;;::::""-
· ... ~j-, N 
·· Table n o . ll on page 107 of Chapter IV presents a nd 
discusses the coefficients of c orr elation thus secured . 
Rank~~ percentage responses to the i tem.s in desQ_£ndln6 
order of agreement . For the pur pose of handling the data 
conveniently and for the presentation of tables in a meaningful 
manner , the 333 items of the Inquiry Form. t ere broken dovm .:nto 
nine groupings in harmony with the man er in whi ch t he ' t em.s 
we re classified in the Inquiry Form itself . The i t ems \ ithin j 
each of these cl assificat ions were re-arranged to reveal t he per~o­
oent age responses of members of t he total jury ranked i n descend 
in order of agreement . Tables were desi gned to present these 
results and they are included in Chapter IV. 
Det er mining the items that are considered to be essential 
to t he basic preparation of the secondary school counselor i n th~ 
area of occupational inform.at i on . The selection of t hose items 
that ought to be included in the b&sic train ng proaram of the 
20/Ibid., p . 280 . 
.:_u_t 
secondary school counselor was t he final step i n the treat ment 
of t he dat a . Items which achieved at l east a two-t h irds or 
66 . 6 per cent jury agreem.ent ere ret ained as essential i t ems . 
The essentia l ite.ms hioh were select ed on the basis of t his 
recommended criteri on are pres ented in Chapter V , 
V , SUL1~Al1Y 
An attempt has been made i n this chapter to present a 
detailed review of t he nr ocedure which was used i n conducting 
t hi s inve'stigati on. The origi nal de ign and constructi on of 
the Inquiry Form v l ,\ s presented as well as the n t ure of its 
re"'isi on . The .method of selecting the jury of expert.s and t he 
way in which they articipated in t he s tudy has been described . 
F i nally , the method of t reating the data was dis cussed . The 
fi ndi ngs e re presen ted in the next t wo chapters . 
j ·~~2 
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CH PT~R IV 
1 ES JLTS 0 · THi It 3STI A I ·~ .. r 
Th pr o din h p t ra h v been d to d1 ou 1 
of th nature of th pr lem th t h 8 b n i est t d a ell 
t 1 0 t nc t h · t1 1 ot o oun lor tr n n • I t h 
n pointed out that tu i r el t d t the r 
in q t • Th· roc ur n ed n con ueti n hi ti -
b n r ·; d in de t aU . Th r ault 0 th nv ti 
re no :p d . Chap t er IV will de orib ·, be ic 
ti 1n of th . tu y ell o the r~l t one lp of th 
r e P n to it b t ee t h 0 t gori of ur 
Ch p r dll pr en in outlin for t 0 1 e 0 oeeu 
tion 1 · nfor ut on t hat r e on id -re 1 t t b sio 
pr ... p r t ion or th . s.condc. ry ohr ol ooun .... e lor . 
! . :::N L PURPOSE TAB!. l'S 
pp ndi ·1 nolud en r 1 nurpo e Ta.blo ro . 2 
throu Ta 1 ; o . 10. h y pr ent the r d t hiob were 
c quir • Thy prov1 th r d r ith an u d .r t ndi ot th 
ay i n hich t h . m mb r ot t h jury resp nd d to th sen-
ti l t y ot th it eont n d in th Inqui r y For • In dd 
t o pre ntin t he o r igin 1 d ' t 
• 
th g n r t b e 
y b u d by oth r inv "'ti ators to t udy rel t d ct of 
he probl v hich er n oone rn of th h. 1 
- ' 
Table No . 2 of Appendix N presents the responses of the 
, ury of experts to items concerning the classification of 
< ecupations . 
Table No . 3 of Appendix N presents the responses of the 
ury of experts to items concerning techni ques f or disseminating 
c ooupat i ona.l inf or.mati on . 
Table No . 4 of. Appendix presents the responses of the 
ury of experts to items c onoerning the nature f the oocupe.- · 
ional orientation which the counselor should have . 
Table o. 5 of Appendix N presents the responses of the 
ury of experts to it ems concerning placement . 
Table No . 6 of ppendix N presents the responses of the 
ury of experts to it ems concern in~ the research functions of 
~he counselor. 
Taple No . 7 of Appendix N presents the respo~ses of the 
3ury of experts to items concerning the organization and admin-
Lstration of the occupational informa tion service . 
Table No . 8 of Appendix N presents the responses of the 
jury of experts to items concerning source s of occupati onal 
1nfor.m.ati on. 
Table No . 9 of Appendix N presents the responses of the 
jury of experts to items concerning the na ture of voc ational 
'adjust ment . 
Table No . 10 of Appendix N presents the responses of the 
jury of experts to ite~s concerning labor legislation . 
i 
/ . 
.. J}4 
Because of lim.ftations of spaoe, individual items re 
not written out as far as the general purpose tables are 
concerned. Ref erence , however, to the Inquiry Form itself, 
ppendix E, will provide th"" r eader with a c ompl te statement 
of the 1 tem.. 
I 
II . T~ RELATIONSHIP OF THE RESPONSES TO IT ·s 
BETl1~N THE THREE C T GORIES OF JURORS 
Table Jo . 11 presents the coefficients of correlation 
ith prob bl errors betwe n the responses of oate ·cries of 
gr oups of related items as well as the over-all 
oeffioients of correlation. Inspection of the table reve~ls 
hat in general there is a range f rela tion hip from substanti 
o very high. 
Garrett!/ state s t hat there is fairly good agre ement 
hat an 
r from . 00 to + .20 denotes indifferent or 
negligible relationship; 
r from. +. 20 to -t- • 40 denotes l o correla tion; 
present but sli ht; · -
r fro.m -t- .40 to + • 110 denotes substanti 1 or 
marked relationshi~; · 
r from "1- • 70 to t- 1 . 00 denotes high to very hi gh 
1 elation~· ' · · 
On th basis oi' t h is ascription of the interpr tation 
f coefficients of correlation, there is a hi h or very hig. 
elati on bet~een t he respon s of the oategorie of jurors to 
1 Ibid . p . 342 . 
I J 
-. ';.·5 
items rela ted to: (1) systems of classifying occupati ons; 
( 2) methods of te aching occupati ::mal information; and (3) 
t ype of orientation to work t he eounselor should have . 
The same high relati on is maintained for groups of 
the 
items dealing with: (1) placement ; and, (2) r esearch functi ons 
of the counselor ith the exception of the agreement between 
state supervi sors of guidance and city directors of guidance 
in respect to placement . Even in t his oase, ho rever , the 
relati onship is marked . 
It is important t o note t hat in gen eral th e agreemen t 
among jurors is substantially less i n relation to th ose group s 
of items deal ing ~ti th: (1) sources of occupational informa-
tion; and, (2) t he organization and administration of the occu-
pational informati on service . These t wo types of items have 
a l ways received major emphasis i n t he training pr ogr ams f or 
couns elors, yet t hey rep resent, as fa r as t his study is 
concerned , areas vme re agreement a s to what s hould be included 
in tra ining course s is relatively lo 1 in comparison t o t he 
ot her t ype s of items reported i n t he table . 
There is very high agreement r elat ive t o items concernine 
vocational adjustme nt . Al t hough t he agreemen t c oncerning l abor 
legisl ati on items is mar ked , it i s compa r atively low. This may 
be e xp lained in part by t he fact t ha t jurors do no t feel t oo 
secure i n t heir unders t and i ng of l abor legislation . This state 
~ .~ 
.. 0 
TABLE 11 
Co ef f icients of Correlation with Probable Errors Between the 
Responses of Categories of Juror s t o Groups of Relate d I t ems 
St ate Supv. -
Items Related To: Oouns . Tr ain . 
Syst ems of Class-
ifying Oc cupations . 85 ~ . 04 
Methods of Teach-
ing occupational 
Information 
The Type of Or ien-
t ation t o · orlc the 
Counselor Should 
Have 
Pl acement 
Research Functions 
of the Counselor 
or ganization and Ad-
.ministr a tion of the 
Occupational Infor-
mat ion Service 
sources of Oc cupa-
tional Information 
Vocati onal Adjust-
ment 
Labor Legislation 
Total (Al l Items ) 
. 84 + • 03 
• 86 .,... . 02 
• 93 
.,.,. 
• 02 
. 85 ±: • 04 
• 50 + .09 
-
• 70 + . 06 
. 95 ..f- , • 01 
. 54 r- . 08 
. 85 :t • 01 
: 
State Sup v. - Couns . Train . 
City Dir. City Dir . 
+ + 
. 92 - . 02 . 95 - . 01 
• 92 + . 02 . 76 + . 04 
i 
. 79 t . 03 . 82 + . 03 
-
. 53 +- . 08 . 88 -r . 03 -
• 77 +- • 05 • 92 -t_ . 02 
. 42 1>.10 . 67 t . 06 
. 45 T- . 10 . 59 +- . 08 -
• 97 + . 01 . 93 + . 01 
. 76 + . 05 . 69 + • 06 
. 85 + . 03 ' .86 -t- . 03 
' 
NO TE: This table should be reed as follo1s: The coef fi -
cient of corr elat ion between the r~s:Ponses of State Supe rvis or s 
of Guidance and Counselor Tr ainer s to items rela ted to the Sys-
t ems of Classifying Oc cupat ions i s . 85 dth aPE of t .Ofl . 
The over-all c oefficient of reliability bet een the responses of 
State Supervisors of Guidanc e and Counselor Trainers t o all 
items cont ained in t he In qu i r y For.m regardless of the way in 
wh ich they were grouped is . 85 with aPE or ±. o1 . 
ment is substantiat ed somewhAt by reference to Table No. 10 
which reveals a large number of jurors who indi cated incompe-
tency to judge labor items. I 
Table No . 11 also reveals high over-all agreement bet ee_ 
all categories of jurors. 
Table No . 11 ind.icates that in general t here is fairly 
high a ·reement among jury J.Item.bers as to the kinds of items of 
oooupati onal i nformati on that ought to be included in a basic 
training program. Further, i t points up the need for t hose 
concerned ·ith counselor training programs to work more closely 
toget her i n achieving agreement r elative to items dealin with: 
(1) the organizati on and administration of t he occupational 
information service; ( 2) sources of occupat ional informa t ion; 
and, (3) l abor legislation . 
I I I, RESPONSES TO THE IT EMS · ·iKED I N 
DESC~!IDING ORDER OF AGREENtNT 
Tabl es o . 12 through Table No . 20 present the response s 
of the total jury of expert opinion t o the items. They are 
ranked in descending order of agreement . Each t able is 
accompanied by a statement which describes the manner in hich 
the table should be read and interpret ed . 
\ 
.. 
RiJ!SPONSES ! N D 
c;3E·:TI.:U.!TY 0 
TABT ... J.; 12 
Item I Description ot the Ite t No. N 
8 The Dictionar y of Occupational Titles , 
:Y I 
I ." 
Jury Be 
1949. Vols. I&. II . 161 95 . 8 I 2 03 .. 2 
The -.Entry Occupational C lar.;sif lea tion 
f the Dictionary of Occupational 
Titles , P art !V. 158 92. 1 i 5 07 . 9 
1 !The United s tates Census . 156 88. 9 I 7 11 . 1 
5 IOccupetions according t o their s uita-
bility f or women . 152 82 . 5 ! 10 15. 9 i 1 Ol . G 
11 lc1assif iootion according t o invent orie 
. of' voca tional int erest. 152 82. 5 I 9 14. 3 j 1 01 . 6 i 1 01 . 6 
'1 l s ooio- eeonomic;c:roupings of occupations . · 51 80 . 9 12 19 . 1 
16 IClass i fiO ti t 1on according to wor ker 
charac t eristics demanded by each. ~50 79 . 4 I 10 15. 8 I 3 04 . 8 
20 IClass i fioat i on according to secondar 
school subjects . 148 76 . 2 I 12 19. 1 I 3 04 . 7 
10 fc l assificati on according to estimat ed 
levels or intelligence . 145 71 . 4 I 1 2 19 . 1 I 6 09 . 5 
......... 
c:: 
f/) ~ 
~ 
TABLE 12 (Cont1nued ) 
k:. 
0 '• 
.... 
r 
II ·~ II 
... ... .. ....... .... 1 __ (Concluded) 1 Jury Res.ponse 
N 
Item Descripti on of the I t eil Per Per l:'er .t'er 
l.JO. 1 Cent Cent I1 Cent 1~ Cent 
-
r oecupct ions accordin~ t o their 
itability for wo~en . 
I mp 
fed 
voc 
t or Vihicb 
d for 
3 04. 8 I 50 7 v . 
1 1 . 6 8 76 . 2 
10 15. 
12 9. 0 2 o .... 
NOTE : This table should be rea d as follo ws: S ixty-one or 95 . 8 per oent of th 
.bers of t he jury were of t he opinion that item 'Vo. 6 was essential to t he basic 
pre·parati on of the secondary sch~ol c ounselor in t he a rea of occupational infor 
tion . Two member s of the jury or 3 . 2 per cent were of the opinil)n that it was an 
unessentia l item, i.e. , it is either relatively unimportant or it should be pont-
d until more advanced training in occupational inf or"llati on is underta ken . Non 
idered t he item t o be irrelevant . No me""be r of t he jur y felt incompetent t o 
a.Ke a jud~ment . 
"'-
~ '-~ 
TABLE 13 
RESPONSES I N DESCENDn~G ORDER OF AGREE!!ENT OF 53 JURY !..!.EtlBERS TO T 
ESSENTIALI TY OF IT.S~S CONCERtU NG rrECHNI Q.UES F OR T6A.CHING OCCUPATIONAL 
INFORMATION 
Jury Response 
U I I I N 
It 
No. 
Description of the Item 
N ~:~t -~~ ~:~t-- r;-----~:~t ·I N 6:~t 
34 !occupati onal investigati ons by groups 
of pupils with similar interests. I 63 100 .• 
33 loccupstional investigations by indi-
vidual pupil s. I 62 98. 4 
32 IVisit s by pupils to business and 
industrial establishments. 
59 I special occupational information 
programs for school 1eavers. 
60 I speoi al occupational information 
programs for graduates who are 
entering the labor force . 
67 I The vocati onal ·counseling inter-
view 
64 IThe i nterpretation of follow-up 
studies of former graduates and 
drop- ou ts to gain occupational 
inf or mati on •. 
61 96 . 8 
61 96 . 8 
61 96 . 8 
61 96 . 8 
60 95 . 2 
1 01:e o 
2 03 . 2 
1 01 . 6 1 01 . 6 
1 01 . 6 1 01 . 6 
1 01.6 1 01 . 6 
3 04 . 8 
1.-. 
1'-J. --. N --~~..> 
TABLE 13 (Continued~ 
Jury Response 
}!; u I N It: I Description ot the Item ~- Per Per Per Per N Cent N Cent N Cent 
- · 
N ._(Lent 
- -
23 IRelat i ng occupat i onal information 
to school subjects. 1 59 93 . 7 I 4 06 . 8 
68 I Utilizing the core curriculum for 
teaching occupational inf'oraation . I 59 93 . 6 I 4 06 . 
24 Part-ti me work experience programs .. 158 92 . 1 I 5 07. 9 
49 occupational pamphlet and picture 
d i splays. 158 92. 1 I 5 0 7. 9 
53 Occupational f 11m- strips and sli des. I 58 92 . 1 I 5 07. 9 
28 Talks to pupils by workers who 
repr esen t various occupations. I 57 90 . 5 I 5 07. 9 I 1 01 . 8 
4 !Career day conferences. 157 90 . 5 I 5 07.9 I 1 01 . 5 
58 occupational i nf or mation study 
leaf lets . t 57 90 . 5 I 5 07 . 9 I 1 l 01. 6 
38 Junits of occupational information 
incorporated withi n other subjects. J 5G 88. 9 I 7 11 .1 
62 !Special occupational i nfor mat i on 
rogr ams f or gr aduates who plan 
additi onal post-secondary school 
training. I 56 ea. 9 t 7 11.1 
' ~ -:::; 
,, 
Jury Response 
lr - - I N 
Description of the I t em I Per Per Per ·Per 
N Cent '1 Cent N Cent N Cent 
. I 
3 I Pupil interviews with workers in th.e 
community. I 55 8 7. 3 I 8 12 . '1 
55 I Occupational int'or rna t i on a ppearin 
in current magazines. 54 85. '1 8 12 . 7 t 1 01 . 6 
37 I .Exploratory courses. 53 84 . 1 10 15 . 9 
39 I Col l ege day conferences. 53 84 .1 10 15. 9 
51 l s choo1 bulletin boards end posters 
devoted to occupational infor mation. I 53 84 . 1 I 10 15. 9 
~rticles on oc cupa t i onal infor~ation 
i n the school newspaper . !51 80. 9 I 10 15.9 I 2 03. 2 
ccupational informa tion appearin 
in the daily newspap er . 149 77. 9 I 14 22 . 2 
· choo1 as sembly programs de~ot ed 
to occupational information . 148 76 . 2 I 15 23 . 8 
36 !The formal course in •occupations. • 46 73. 0 12 H~ . l I 3 04 . 8 I 2 0 3 .1 
50 The dnily help want ed o.d s appear-
inR in newspapers. j 46 73. 0 I 14 22. 2 1 3 04 . 8 
0 IThe preparati on by pupils of scrap-
145 I 17 f 01 . 6 books on occupational interests . 71 . 4. 27 . 0 l 
s 
Jury Response 
u ! _Ji 
Item 1 Description of the Item j w Per lft ~:~t Per Per NO .. Cent N Cent N Ce -
~0 !Radi o programs which p resent 
occupational infor~a tlon . l 44 59 . 8 . , 18 28 . 5 I 1 01 . 5 
61 !s pecial occupational i nf ormation 
progr ams for pupils prior t o t·heir 
entrance to t he secondary school . I 42 65 .7 121 33. 3 
57 loccupational informati on and 
planning work-books . l 41 65. 1 I 21 33 . 3 I 1 01 . 6 
35 JThe wri ting of occupat ional themes 
by pupils within the area of their 
interest . 140 63 . 5 119 30 . 2 I 2 03 . 2 I 2 03. 1 25, 0ccupational information clubs . 38 60 . 3 24 38 . 1 1 01 . 6 
I 24 I 52 occupat ional scri pts and recordings . I 38 60 . 43 38 . 1 1 01 . 6 
65 !Pupil hand books of occupational and 
educa tional i nforma tion . I 37 58 . 7 121 33. 3 I 2 03. 2 I 3 04 . 6 
31 fTelevision progr ams which present 
occupational infor~e tion . 134 54. 0 I 21 33. 3 I 2 0~ . 2 I 6 09 . 5 
47 IDr amatizati on based upon occupa-
tional problema. t 33 52 . 4 I 28 44 . 4 I 2 03. 2 
66 lAssi gnlng pup i ls to wor kers on en 
observat i on basis. I 33 52 . 4 I 27 42. 9 I 2 03 . 2 I 1 01 . 5 
"' 
TABLE 13 (Concluded) 
E 
Item Description of the Item Per- I Per I Per 
11
··- •! I N Ce nt N Cent N Cent 
29 I ~..:rotion pictures which p r esent occu-
pational i nformation . I 31 ._, . 2 32 50 . 8 
6 I Biographies of voc ationa lly suc-
cessful men end women. 
42 I Novels based upon specific t ypes 
of occupations . 
56 J Occupat i onal information appear-
ing in c ornic books and s trips. 
41 JThe vocational book fair • . 
27 t Biographies of vocat ionally IJ!lsuo-
cessful men and women . 
43 !Poems which describe variou s occu-
pations. 
... 8 I vo cational quizzes based upon 
musical compositi ons. 
I 
25 39 .7 I zo 47 . 6 
22 34 . 9 
16 25. 4 
16 25.4 
10 15 . 
8 12 . 7 
.2 03 . 2 
34 54 . 0 
27 42. 9 
24 38 . 1 
36 57. 2 
38 60.3 
36 57 . 1 
8 12.7 
7 11.1 
15 23. 8 
7 11 . 1 
15 23. 8 
1 ..,_ • 
23 35 .6 
N 
Per 
Cent 
5 07 . 9 
16 25. 
2 03 . 1 
3 04 . 8 
2 03.1 
I - II 
OTE: This t able should be r eed as fol l o-ws : 5ach member of t h e jury was of 
the opinion tha t item no. 34. was essenti al to t he basic preneration of the secon-
dar y school c ounselor in t he area ot occupat i onal inforc~tion . None was of the 
opinion t het t he itei!l was unessentl.sl or irrelevant . No member of the jury felt 
incompetent to make a· j udgment • . 
~ <; 
TABLE 14 
H 
TH E; ESSENTIALITY OF IT:~r.:s CONCERNING THE i-JATURE OF THE OCCUPATI') 
• 
Jury Response 
'f 
-Item Description of the Item er ~ er 
!1!,9 . N Cent N t~ Cent 
l 
79 The amount and kind or gener al edu-
cation and specialized trainin 
necessary f or typicel j obs within 
ajor occupational classifications 
s well as where it c an be secur ed 
and how much it will cost. 162 98 1! 4 I 1 01 41 6 
76 fThe pattern of special talents or 
,ptitudes t hat are considered 
necessary f or typical jobs within 
ma jor occupational classifications . I 62 98 . 4 I 1 01 . 6 
\ II 120 The nature of occupational oppor-tunities for youth . 161 96 . 8 I 2 03 . 2 
102 Factors which atfeet t he value of 
occupational information . I 61 96 .8 I 2 03 . 2 
116 IThe ma jor pur po ses and uses of the 
occupational information service 
in t he gu idance program of t he 
I 61 I I secondary school . 96 . 8 1 01 .6 1 01 . 6 
"'..l II 
II 
Item 
uo . 
14 (Cont i nued) 
Description of the Ite 
96 I Bar r ier s and restriction s to youth 
5 
Per 
Cent 
employment . i 50 95. 2 
126 !Types of educa ti onal end training 
opportun i t ies at the pos t - secon-
dary school l evel . 
,. 
, , !1' . 72 J The l ong term employment trends of 
) I typi ca l jobs within major occupa-
tional olass !ficati ons. 
84 he relationship be t ween t he jobs 
outh want and the jobs they get. 
8 !Definitions of occupati onal ter ms 
t hat are commonly used . 
103 !Resource services or the community 
59 93. 6 
59 93. 6 
59 93. 6 
58 92 . 1 
or va lue to the c ounselor . f 58 92 . 1 
112 ! s easonal vari ntions in employment 
nd their impli cati ons . 8 92 . 1 
11 :be effect of t echnological changes 
on t he ski lls required by workers . I 58 92. 1 
184 I The inter-relati on ships end i.n ter-
dependenee among occupat i ons and 
or kers . 58 88. 9 
Jury Response 
u 
Per ··1 · Per 
~ Cent N Cent 
3 04 . 8 
2 03. 2 2 03. 2 
4 06 . 4 
06 . 4 
5 07 . 9 
5 0? . 9 
5 07. 9 
5 07. 9 
7 11 . 1 
N 
er 
[ Cent 
00 _.ci 
TAB~ 14 (Continued) 
- - -~- ~~- ------ - - - - ------ - --
Jury Respons.e 
E lJ I _.Jt 
I tem' Description of the If-em -.!- Per Per P er Per NO• _ 1!.._ .Q_ent ~- N Cent .. R ~~~~Q_ ent N Cent -- ---~----
I 
II 
117\ The occupati onal informati on and 
\ guldence services of state depart -
ents of education . 1 co 88.9 I 2 03 . 2 I 4 06 . 4 I 1 01 . 5 
1131 The meaning and scope of oecupa-
tional infor~~tion . i 56 88 . 9 I 6 09.5 I 1 01 . 6 
\ II 153} St ate and federal programs of voca-tional rehabil3.t a tion .. I 55 8'7 . 3 i 7 11. 1 I 1 01 . 6 
I 
·. II 115 J The occupational Inf'or rnation and Gui dance Service of the United 
States Off ice of Education. I 55 87. 3 I 4 05.4 
' 
3 04 . 8 I 1 01 . 6 I 
125 I Current college entrance require-
I I ents. 55 87 . 3 4 06 . 4 l 4 06.3 
\ II 931 The general population trends and t heir i mpli cati ons for occupa-I tiona 1 informati on and employment. i 55 87 . 3 I 8 1.2 .. 7 
75 l The gene r al na ture of the work t ha t 
is characteristic of typica l jobs 
thin major occupat i ona l classifi-
cations . I 55 87 . 3 I 8 12.7 
128 I The nee d for en d method s of check-
ing t he reliability of priva te 
I vocational trai.ning schools . 54 85 .7 I 8 12. '1 . I 1 01. 6 
,·:::..:.. 
~ -• 
Item I Description of the Item 
\ 
'I NO• 
I 110 tThe 1 ~.bor supply of the Uni ted 
tates and its composition. 
69 fThe geograph ical di.stribut1on of 
jor occupational classifications 
and of representati.""e jobs t herein. 
88 !The occupati onal d!s.tribution of 
employed youth . 
' 94 IThe functi ons of state and federal 
l abor agencies .. 
95 !current trends in vocational train-
in St. 
111 tThe impl ications or the social pres-
tige a·ttached to vari ous occupa-
tions. 
78 ~The range of intelligence that has 
been found to characterize the wor-
\ 
II 
kers who enter upon a nd make pro-
\ lgress in typica l jobs within major 
'· 
occupational classifications . 
86 IThe wages received end t he hours 
·orked by youth on vari ous t yp es 
of jobs. 
Jury Res ponse 
I E J ·~ - d JJ_~~~~]-·.~ ___ _;
I 54·:· ss. 7 l 9 14 .• 3 
I 53 84 . 1 I 8 12. 7 I 1 01 . 6 
I 53 84 .. 1 I g 14 . 3 t 1 01. 6 
153 84.. 1 l 10 15. C3 
153 84. 1 I 10 15. 9 
153 84 . 1 J 10 15 .9 
t 50 79 .. 4 I 11 17. 5 I 2 03 .. 1 
I 50 79. 4 I 12 19. 1 I 1 01. 5 
I 1 01 . 6 
~~ 
0 
., 
(~tont il'!Utt~~~--- _ - -----~-~ --~-~ -~ ---
J'ury Response 
- u I I ,---~~ - -
Per · · ----per- j Per Per 
No. ' ~N Cent 1 N Cent 1 N CenL: N Cent 
11 
Description of t he It Ite 
132 loocupati onel and training oppor -
tunities for speci a l gr oups st1eh 
as t he physica lly handicapped. 
104 !Kinds of and uses t hat may be 
4.9 77 . 9 14 22. 2 
made of communi t y welfare agencies . 146 73 . 0 I 11 17. 5 G 09 . 5 
4 IThe aver age annual e arnings or wor-
kers in t ypical jobs within major 
occupational clessit'icati on s. 146 73 . 0 
83 !Fact ors which contribute t o unem-
ployment. 
87 !The age distribution of you th in 
t he l abor ma rket. 
123 !The implications of occupati onal 
and social mobilitv . 
119 !Types of organized union shops. 
100 !Kinds of and uses t hat may be made 
46 73 . 0 
44 59. 8 
44 69 . 8 
39 61 . 9 
of community recreati onal services . 138 60 . 3 
107 !The occupati ona l distribution of 
i nority groups . 38 60 . 3 
142 c oncep t of work as a biological 
1 need in per sonal devel- 137 58 . 7 
9 14 . 3 
14 22. 2 
18 28 . 6 
18 28 . 6 
18 28 . 6 
21 '33 •. 3 
7 11 . 1 
3 04 . 8 
1 01.6 
1 01 . 6 
5 07.9 
06 . 
2 38 . 1 I 1 01 . 6 
20 31 . 8 5 07.9 
1 01 .6 
1 01 . 6 
1 01.6 
.·, 
j~ 
;- ~' 
=-=+=-
- !
1
lr TABlLE 14 (Continued) ~ 
II I I 
Item 1 Description of the Ite 
No. 
108 I Kinds of and uses that may be maae 
of oanmunity public healt h services . 137 
80 lTraining and educational oppor-
tunities 1n the Ar med s er vices . 
106 lPurposes end f unctions of the 
·ati onal Voca ti onal Guidance 
soolation . 
~uallfications f or uni on member-
ship . 
131 l Tbe nat ure of the Uni on Shop . 
138 JThe nature of local or city labor 
cr~anizations. 
127 !The func t ions e nd pur poses of 
unionism. 
71 IThe short term employ~ent trendo 
of typical jobs within major 
occupational classifica ti on s . 
?3 IThe Induction Pro~ram of th 
r .o.e d Servic es . 
134 !The nat ure of the Closed Shop. 
n 
Per 
nt N 
.7 18 
57. 1 I 23 
55 .6 21 
54. . 0 22 
52. 4 22 
50 . 8 22 
49 .2 29 
e &:.J .... 1 
7. ? 21 
6 . 0 27 
Jury Hesp .. ·mse 
I 
Per 
Cent 
28. 6 8 12. 7 
36 . 5 
t 
4 06.4 
33 . 5 7 11.1 
34. . 9 5 07 . 2 03 . 2 
I 
34 .9 8 12 .7 
34 . 9 8 12.7 1 01 . 6 
45 . 0 2 Ove 1 01 . 5 
49 . 2 1 01 . 6 
33 . 3 1 0 15 . 9 I 2 0 3 . 0 
42. 9 7 11 . 1 
I II 
,.. .. 
r-J 
~ ,, 
., 
~ 
I 
\ II 
(C ontinued} 
Descr1.pt1on of the I tem I - ---------- -- - -~-- ~--
Tbe rights end responsibilities or 
members of labor un i on s . 29 
14.1 ~ru ti onal l t1 bo r or ganizations. 28 
82 The s ocial consequences of unem-
ployment. 27 
! 
140 St ate labor organizati l)ns . 28 
10 The Selective Service System and 
its operation . I 24 
61 I Ci v11ian oecupati on s r elat ed to I 24 speci al ties in t hf) Ar med Services . 
90 J The relation ot t he fat her' s occu-
pation to t he amount of educati on 
t heir children receive. I 24 
101 I The industri al uses of occupationa l 
infor ruati on . f 24 
2 I The pr oblems of youth as migr an t 
laborers. t 22 
109 I The use of oc cupational i nf or mation 
by c ommunity agencies ot her t hen 
schools . t "22 
/ t I 
1 ,.-
,/ I' 
I • / _I 
·/ 
' ,· 
Per I 
46 . 0 27 
44. 4 32 
42.9 30 
41 . 3 32 
38 . 1 I 34 
38. 1 I 35 
38. 1 I 28 
38 . 1 I 30 
34 •. 9 I 36 
34 . 9 I 35 
Jury Response 
I 
Per I Per Cent nt N 
42 . 9 t 6 09 . 5 
50 8 l 2 03. 2 
47.6 6 0':;1 . 0 
50 . 8 4 06 . 4 
54 . 0 I 5 0 7.9 
55.6 I 3 04 . 8 
44 . 4 
1
11 17 . 5 
47 . 6 I 8 1 2. 7 
57 . 1 I 5 0 8 .0 
55 . 6 I 5 07 . 9 
IN 
1 
1 
I 
I 1 
l 1 
t 1 
I 1 
Per 
Cent 
01 . 
01 . 6 
01 .5 
01. 5 
01 . 6 
01 . 6 
·..; C3 ..... 
"' 
(Continued 
Item 1 Descrlpti on of th e Item I N ·o . ..--
97 IThe uses of occupational infor~a-
tion by govern~ent . I 20 
139 JThe nat ur e and provisions of 
~'ot"ker Dis abi l ity Codes. I 20 
121 The composition of l abor uni ons . 19 
77 Assignment pr ocedures in the Ar med 
Services . I 1s 
118 I The h istory , development and acoom.-
pl i sh..-nent of unionism i n .Aoerioa . I 15 
130 !The role of government in labor 
relations proble~s . I 14 
85 !The evaluation of mil itary exper-
ience and training in ter ms of civi -
11an edu cot! onal credit or oocupa-
tional exper:tence . 
9 IThe historical development of the 
J 14 
occupational informati on service in 
secondary schools . I 13 
129 !The role of personnel management in 
labor relations. I 15 
--. ------ - ---- - - --~--
Jur y Response 
0 I 
Per r>er Per 
Cent 11 Cent N Cent 
31.8 I 37 58.7 I 6 09 . 5 
31.8 I 38 50.3 I 2 0:3 . 2 
30 . 2 40 3 04 . 7 63. 5 
25 . 4 I 38 60. 3 I 8 12. ? 
23. 8 I 4.5 '11 . 4 I 3 04 . 8 
22. 2 I 41 65 . 1 I 8 12.7 
22. 2 t 39 51 . 9 I 10 15 . 9 
20 . 6 I 45 ?1 . 4 I 4 06 .4 
20 . 6 I 42 66.7 I 8 12 . ? 
I N 
I 3 1 
\ 1 
I 1 
.t>e:r 
Cent 
04 . 7 
01. 6 
01 . 6 
01 . 6 
;., ... 
' w ....._ 
'\-> 
.~ 
NOT~ : This table shottld be read as f ollows: Sixty- t wo or 98. 4 per cent of the 
membars ot the jury were or the opini.on that item. No . '19 was essential to the basic 
preparation of the s econdary school c runselor in t h e area of occupational i nforma-
tion . One member of t he jury or 1 . 6 -per cent was of the opinion that it was an un-
essential iteo , i . e ., it is either relatively unimportant or that it should be 
postponed until more advanced tra ining in occupationa l information is undertaken. 
None considered t he item to be irrelevant . No member of the jur y felt inoo~netent 
t o make a judgr:ent . 
..... 
.1\ 
c.n 
.... 
'). 
(, 
\. 
\ 
" 
\ 
ABLH 15 
RESPONSES It~ DESC &NDI!l G OHDER OF AGREEf·:i~IT OF 63 JtTRY ME;;iBERS TO 
'l'Fm ESSENTIAI~ITY OF IT?..1JS C il)t1C EEUUHG P 1JA.C E.MENT 
II I t -·----------~-------·---
Item 
NO. 
Description of the Item 
II . other channels through which jobs 
N 
1451 Private employment services and 
are aeeur·ed. I 63 100. 
1  14.9 I Methods and procedures •1b.ioh may be 
used to secure eoployment . 152 98.4 I 
1441 The nature an.d tuncti ,:ms of the 
nited States E.rnployru.ent Service. 16 2 98.4 I 
150 JThe place and value of introdue- I so 95.21 tions, :refer ences,. and reco.mmen da-tions tn job seeking . 
152 I ~Methods ot making contact with pro-
pective employers . IGO 95. 2 
161 IFactors for the job applicant to 
consider in preparin~ for the employ- J 
nt interview. 60 95 . 2 
11 146 I &Jrployer and p rofessional organiza-
t1ons through which jobs are secured . l58 92 . 1 
Jury Response 
u 
1 
1 
3 
Per 
.Cent 
01.6 
01 .• 6 
04 . 8 
I 
Per 
N Cent 
03 . 2 t l 01 . 6 
3 04. . 8 
5 07 . Q 
-....... 
f,T 
'i'er 
N Cent 
(,;! 
en 
r. 
~ '-\..: 
-.....i 
Description of the Item 
N' 
~-
164 I Procedures involved in securin 
positions in s~ate and federal 
government service . 
' 50 79 . 4 I ll 
151 J The d ireet mail campaign as a 
eans of secur 1ng employment. I 4. 7 ?4. 6 I 10 
165 I The nature end fu.nct1cn s of junior 
lace.u~ent services. I 47 74 . 6 I 13 
15'11 ~lacement. services or school·s,. 
colleges and other educational 
institutions. 146 73. 0 1 16 
l48J The roost opportune time for seek in 
employm.ent in typical jobs within 
major occupational claas1ficationa., 46 73. 1 I 17 
1651 Labor unions as placement agencies. 43 68.3 ' 17 
107 s pec ial p lacenent services for 
veterans . I 25 39 . 7 I 33 
153 1 The concept of placement as a pub ~ 
lie responsibili ty ver~~s t he ccn~ 
cept of placement as a private 
agency or individual responsibi.li t y ,I 24 38. 1 I 31 
17.5 I 1 01. 5 
15. 9 f 6 09.5 
20. 6 I 3 04.. 8 
25 . 4 I 
26.9 
26 . 9 1 2 03 . 2 
52. 4 f 5 07. 9 
49.2 I 6 09 . 5 
I l 
I 1 
I 1 
I 2 
01 . 5 
01 . 6 
01 . 6 
03. 
' '~-
....----~ 
I 
u 
Des cription ot t he I t eJ:> + Per I Per 
Cent .
1 
N Cent N 
163 ~rhe or gani zation and o·peration o f 
I 16 25 . 4 t 31 .. tt .. •n -marke tinv.n cli n i cs .. 49 •. 2 t 9 !.4 . 3 1 7 
147 
58 . 7 
The Na t ure e.ntl f unct i ons ot . the J j 
Inter national .associat i on of. :Pub - _ 1 
l ie 8ri1ploy~nnt Agencie s . 8 12 . 7 , 37 
II I - - - - __ .. I -
N0TE ~ This t&b 1e should be r eed as follo~w: Each member ~f the jury was 
of t he opi n i on t het item No . 45 was e ssential t o t he basi c p reparat ion of the 
secondary s chool c ounselor in the a r e a of occupa t i ona l inf ormat i on . None wo.s 
of t he opi n i on t hat t h e item was uness e ntial or irr.elevnnt. !-To roe~ber cr:t t h 
jury fe lt incon:petent to make a judgment. 
11. 1 
08. 0 
~ ...,. , 
I 
'l'ABLB 16 
RESPOUSES I N DESC i~Nl)Ji~'G ORDER 0]' AGRE~:::!E~"T OF 53 J URY t.dE;',Bj :RS TO 
TEi~ ESf.:f!NTI! .. L! TY 0F ITgtrs G ONC EICUi~G TRii: OCCUPli.'!F.i'~A.L rl2$EAHOH 
FFNGTI 0NS Oli' TfiE OODNa t:r.O .. 
·------ ------- -~.., -· 
Jury Respons e 
- . . --,·- ---- N 
Item I Description of the Ite 
No. 
.......... -- -- · .. -- --~·---...,....---· ---~--
178 1 Con.ducting oa.cupstional. f ollO'N- up 
studies of s cho ol l ec:vers and 
graduates. 
Jij l: U I ;;:_I:;~f- ~:::· ; _ ~~~--[~ - --~:~t 
171 t' Us ing the Di-ctionary of Oeaupa.tiona1 
Titles f or r esearch pur p oses 
195- !Conductlr.JS OO..'!tm.unity occupa.ti onel 
surveys 
187 I Using the personal survey method. 
186 {Using the qu estionnaire survey 
method . 
191 !r> rccessiog raw data gai ned from 
treseu.rch f or i nstructt onal t'\.nd 
· c oun sellng purp oses . 
174 I Sempl i.n& t e<~hn i ques t hat ma.y be 
empl oyed in surveyl ng occupat i on s . 
158 !Preparing desori1)ti ve oa cu :;~nti on al 
.material. 
' 
63 100 .. l 
I 
55 88.9 j .I l o9 . 5 1 < I 6 )1 .• 6 
55 87. 3 
52 82. 5 
52 62 . 5 
52 82 .5 
148 '76 . 2 
143 75. 2 
<I 
8 
11 
10 
7 
114 
I 14 
12 . '1 
17 . 5 
15.9 
t 
11.1 I 
22 .. 2 I 
22. 2 
I 
1 01 . 6 
05.4 
1 01 . 6 
1 01 . 6 
' a 
(~_.~·~ \:; 
-..... 
I \C 
<:I 
,_._.,_---..... 
Ju.ry Hesponse 
I ~; ~~~t ~-t~~~:::t r N1 ~it ~ -~'! N ~:::t escrip t ion of the !tem 
----, 
190 I Co.uduoting a high sc hool work I 47 '14.. 0 t ce~sus . lo 23 . 8 ' I 1 01 . 6 
179 J nesori'bi na and u tilizing original I 45 11.41 oc cupati onal date. 1 7 2" "' I 1 01.? .t) . :'} 
I 
169 I Analyzing j obs eecor ding to thei r 
phynicaJ deJ"jar..d s. 1 39 51.9 20 31.9 l 3 o4 . e I 1 01. 5 
172 .I GorlJ) il ing occup ationa l descriptions .. J 38 60 . 5 21 33 .. 3 3 1 01.6 04 . 8 ' 
v 
194 l Analyzi ng j obs to deter":11 ne 
II requir e d speci~l abilities .. I 3 6 4. 7 . 0 I 21 33. 5 t 6 09 c ? 
famil ies of releted oceu-
1 
36 57.1 l 25 39 .. ? ! 2 03 .. 2 
184 I ;'' re Psrjn~ j ob descrlptions .. i 34 53.s I 20 39 . , I 3 o4 .a I 1 01 . 5 
etarmining t he items to be i ncluded 
in o j ob analysis ~ 31 49 . 2 27 42.91 5 0? . 9 
zinc; jt~bs to deter !'l .:i ne nee ass-
'· 
II 1 ~ -·· ,~ ..... .... ......... ~, "+ ... ~r6racter! ati~s. 30 47.7 30 4? . ? I 3 04 .. 6 
tional replac e~ent 
45 . 0 1 and i ndus try. 29 31 49 . 2 I 2 03 . 2 I 1 01 . 6 
I 
"' .... , ,... 
-.., 
TABU: 16 (Contin1l~dJ 
N 
Ite escription the Ite 
o . 
180 lneveloping time and motion 
studies. 
ponse 
E u I 
er f 11er 
N Cent N Cent 
0 oo.o 40 63. 5 22 34.9 
----~--------------------------------,--r------------------------------~ 
1 01 . 6 
OTE: This table should be read as fol l ows: ~soh member of the jury was of 
the opinion t hat item No . 179 was essential to the bosie preparati on of the 
secondary school c ounselor in the area of occupationa l information . None was ot 
the opinion that the item was unessential or 1rreleva.'lt. No member of t he jury 
felt inc ompetent to make a jud~ment. 
-.._ .... 
, ..j 
'l'A.BLE 17 
RESPO!JSES I N. DESChamnJG ORDJ~R OF li.GilEEr::B~NT OF 63 JURY ME:t:SERS TO 
THE ESSE~"'TI A.LITY OF I TEMS COHCERUI UG THr~ OHGAN.!ZATI ON AND P~oDr-~IN­
!STBATIOU OF TH"i~ OCCUPATI0NA.L !7.JFORMATifJN .SERVIC E 
Item Description of the Item 
• 
201 r Procedures for acquiring publi shed 
!' 11 occupational informati on . 
199 · Met hods of evaluating t he effective 
ness of the oc cupati onal infor ms ... 
ti on service. · 163 100. 
211 J The role of ·tne librarian in t he 
occupational informati on service. 
217 lt!ethods of olasslf ;ring end filin 
pamphlets and unbound occupation-
al lnfor!!lati on materials. 
204. tPle.ns and procedures f or initiat-
ing the program of oceupetional in-
62 92 . 
52 98. 
ormation. 1 51 96 . 8 
08 I The role or the counselor or di.re, -
tor of guidance i n t he ocou~ationa l 
i nfo rmation service 161 96 . 8 
1 01 . 6 
l 01 . 6 
2 05 . 2 
2 03 . 2 
.'w 
~ 
-, 
u 
,J .. "" 
Description or the Ite 
NO • 
209 IThe role or the c lassroom teacher 
1n t he oc~upational information 
N 
service. t 61 96 .e 
"'18 i criteria which may be used ror eval-1 
uating: 1 ) courses ot s tudy 1n 
occupations ; 2} ot he r devices for 
disscminet1ng occupational infor-
mati on . I 61 96 .8 
2 '5 IThe aignifi ounce of placing empha-
sis upon local occupational oppor-
tunities in the school 's program 
·of oceupational infor mation . I 61 96 . 8 
203 IThe relationship of the oceupa-
tiona..l information service to t he 
t otal school and c o~unity program. 
202 tOriteria and methods f or t he eval-
uation of occupational infor mation 
y"aterial . 
200 }The relationship of the oceupa-
tional information service to the 
placeinent service of the school 
and c o!l'.mun i t y . 
59 93 . 7 
5 3 . 7 
59 93 . 7 
u 
Per 
Cent I N 
2 03. 2 
1 01 . 6 
1 01 . 6 
4 06 . 3 
3 04 .. 7 
4. 06 . 3 
1 01. 5 
l 01 . 6 
1 01 . 6 
~ 
C.n 
...,_ 
I 
\,! 
TABLE 17 (Continued 
Jury Response 
~l 
Ite Descripti on of the Ite Per 1J er --·Per -- Per 
~ t u -! 
. _ _ N Cent 1! Cent l-1 Cant Oent tTO ~ 
-
205 
219 
224 
198 
s teps to take in th.e development 
of tb.e occupational information 
.~rvice. 
criteria of a good teaching unit 
in oeeupa.tional inf'orma.tion . 
The desirable content of a good 
occupational monograph . 
Ways in which co~~un1ty service 
clubs may contribute to the 
occupational information service. 
222 I The organization and development 
of the occupati ona l information 
library. 
220 I The relati onahi p of the g.roup 
study o1' occupati ons to the 
counsel i ng s.zrvic e. 
210 I Budgetary :pr o visi ons for the 
cunutional information s ervice. 
215 
59 93 . 7 
59 93. 7 
58 9 2 .,1 
58 92.1 
56 88. 9 
55 87 . 3 
55 87. 5 
54 85 . 7 
4 06 . 3. 
4 06 . 3 
I I 
4 06.3 i 1 01 . 6 l 
t 4 06.3 I 1 01.61 
I 7 11.1 ( 
I I 8 12. 7 l I 7 11.1 1 Ol. G 
~ 14.5 
'-.II 
Item Description of the Ite 
t<to • . 
--~ 
13 I) rocedure.s for i nventory i ng avail-
able cor.;ununity training oppor -
t u.ni ti ea on a ll levels of edueation .l 54 
221 l r· r 1no1ples t ha t should be 
bserved i n the pupil's study or 
occur e.tione. I 53 
1 . 
206 I r.·et ~} oas of providing in-servic 
tra i ning of p ersonnel w.ho parti -
cipate in the occupational in- 152 for~ati on service. 
223 i The pl ac e of t he ho;"eroom i n t he l 
progra."l of occupational infor~e-
tion . i 52 
212 IThe rol~ or ~te school administra-
t o r i n t he occupati onal informa-
tion .. service . 150 
214 t Varl O'J.S pat terns or organ ization 
vt t he oceu:pati ena.l information 
se rvice. 148 
l97 tc ont ributione which alumni organ-
i za.t i ons ean a::lke to the progr a n 
143 of occupational information . 
85. , t 9 14 .3 
84 . 1 I 10 15. 
I 
82. 5 \10 15. 9 
i 
82. 5 1 8 12.7 
'19.4 113 20 . 6 
76 . 2 114 22 . 2 
68. 4 !18 28 . 5 
' 
1 
l 3 
I 
I 2 
01.6 
04 .8 
I 1 
03.1 
OL. 
.·..; 
-J 
...... 
--· Ill -
It~~ I Description of the Ite~- In """''-"'!. I "'. 
216 lrlle ne t ure and purposes of t he 
•Faculty study Com.'ll1ttee"' on 
bccupati·::mel i-nformation and 
raini ng opportnnl ties . 
207 ~e~ft s of occupational information 
or pupils. 
226 ~he organization of a mobile ~q~u­
ati oual info:::·mation l ibrar y . 
38 
37 
60 ;. 3 . 20 31 . 8 l 
I 
58., 'J I 2Q I 31 . 8 I 
53. 9 125 39 .7 I 
I 
·-+--~-
~. 0·4. . 9 f 2 03.1 
5 0'1'.9 f 1 01 . 5 
1 01 .. 6 l 3 04 .S 
--
NOTE: This table should be r e ad a s 1'ollows: l!!ach rtember of the jur y was of" 
t he opinion that i t em No . 201 was essential to the basic preparation of the 
secondar y school c ou11selo:r in th o· area of: occupational information . None was ot 
t he opi n i on that the item was unensenti el or irrelevant . No Z\(~!!lber of the ju 
fel t . inconme t ent to oake a judg..onent . 
. . 
00 
- - -
• 
,., 
• L 
TABLE 18 
I RESPONSES IN DESCENDING ORDER OF AGRRKMENT OF 63 JURY MEMBERS 
TO THE ESSEr~IALifY OF ITEMS CONCERNING SOlTRCES OF OCCUPATI ONAL 
INFORMA.TION 
Jury Response 
E u I N 
Item Description of the Item Per Per Per Per 
I NO . N Cent N ·cent N Cent N Cent 
I 
I 253 Sources of information on occupa-tional trends. &2 98.4 1 01.6 
229 sources of educational and voca-
tional training directories. 62 98.4 1 01.6 
227 sources of bibliographies on occu-
pational and educational informa-
tion. 62 98.-t 1 01~6 
I 252 sources ot occupational abstracts. 61 96.8 2 03.2 I 
241 sources of motion pictures on occu-
pational information. 61 96.8 2 03.2 
230 The educational institutions and 
agencies that publish occupational 
and educational information. 61 96.8 2 03.2 
255 Sources o! information on post-
secondary educational institutions. 60 95.2 3 04.8 
....., 
,.. .:-\ 
~.,. 
~ 
~ , 
'I 
I 
------
• • 
TABLE 18 1ContinuedJ 
- · 
I Jury Response 
I E u I N 
Item Descript-ion ot the Item Per Per Per Per 
No . N Cent N Cent N Cent n Cent 
250 sources ot selected lists or occu-
pationel information publications. eo 95.2 3 04.8 
238 The professional or ganizati ons that 
publish occupational inf ormation. 60 95.2 3 04.8 
235 s ources or monographs and pamphlets. 60 95.2 3 04 .• 8 
232 The departments or. federal a nd state 
government that publish ooeupational 
and educa tional informati on . 60 95.2 3 04.8 
233 The guidance agencies t hat publ ish 
I ocoupat1onal and educational intor-
mation. 60 95.2 3 04 •. 8 
249 s ouroes of publications dealing 
with scholarships and other flnan-
cial aids . 58 92.1 5 07.9 
242 s ources ot 1'1l.m.-strips and film-
:slides on occupational infor mation. 58 92.1 5 07.9 
240 Sources of charts end posters that 
pr.eaent ooeupat.ionel information. 56 88.9 7 11.1 
2Z6 The industries and businesses that 
publish occupational information. 56 88.9 7 11.1 
.,.,. 
:~ . I 
~ 
,., 
~ ., <: 
Jury Response 
I E I u I f 
Item Description or t he Item 
o. 
254 Sources of directories or corres-
pondence courses. I 55 88. 9 I 6 09.5 I 1 01 . 6 
237 1 sources ot plans r.or filing eduea-
tional and occupational informs-
tion . I 54 85 . 7 t 9 14 . 3 
2431 s ources or transcriptions and 
recordings dealing with occu.pa-
tiona.l intormation ~ I 54 85.7 I 7 11.1 I l 01.6 I l 01.6 
2Slf Sources of indices of community 
I 
services. I 53 84 .1 1 8 12.7 1 1 01.6 I 1 01 . 6 
239 J The current magazines that include 
articles on occupational inrorma-
tion. I 53 84 . 1 I 9 14..3 I 1 01 . 6 2341 s ources or textbooks on ocoupa-
tional information. I 52 82. 5 I 10 15.9 I 1 01.6 
2461 Sources of wor k-books and study 
guides on occupational information. I 52 82.5 I 9 14. . 3 I 2 03. 2 
2471 s ources or indices of federal an d 
state apprenticeship train.ing 
agencies . I 51 81. 0 I 11 17.5 I 1 01 . 5 
-~ ·- - - ~ 
Jury Response 
,_ 
E u .I N 
Item Description ot the Item Per Per Per Per 
NO . N Cent N Cent N Cent N Cent 
248 sources of directories ot federal 
and state agencles. 47 74 . 6 15 23. 8 1 01 . 6 
251 The l abor unions tha t publish oceu- I pational infor mation. 46 '73 . 0 17 27.0 
2l 4 The current radio. progr-ams dealing 
with occupational in:tormation. 45 ?1.4 17 !?.0 1 01 . 6 
245 The trade journals that include 
articles on occupe.t1onal information. f44 6~ . 8 18 28. 6 1 01.6 
228 sources ot biographies of dis-
tinguished persons and the ir occupa-
tional careers. 55 55.6 26 41.3 2 03.1 
- · - - -- ~ -- - --- -- - - - - --~-- - - - -- --~- - ··- . ·- · -··- - ~ - ~ ~--
NOTg: 'This t able. shoul d be read as follows: Sixty-two or 98.4 per cent of 
the members of the jury were or t hs opinion that item No. 253 was essential to 
the basic preparation ot the secondary school e.ounselor i n the aree or occupa-
tional inf or mation. One me.mber of the j\try or 1.6 per eent was of t he opinion 
that it was an unessential item, i . e., it is e1the·r rela tively unimporta:J.t or 
that 1 t should b!! postponed until more adv&noed train.1ng. 1n occupational i nfor -
mation 1s undertaken. No member or the jury felt incompetent to make a judgment. 
. ... 
~ 
~ 
TABLE 1g 
RESPONSF.S I N D.ESC.Er.c1>DiG ORDER OF ~\GR3&'\.~"'T OF 63 .TURY ME~,1BERS TO 
TBs ESS ENTIALITY OF ITE?tS CO:NCERNI NG THE NATU:>U! OF VOC ATI:)NAL 
ADJUSTf:.:'ENT 
Jury Response 
E l ~l ,.N Item I Description or the Item J Per . er -Per 
11° • I N Cent 1 H_ __ Cent N Cent 
283 Kinds of occup&tional and ed::=-- - --------
tional infor mation needed by senior 
hi&h school pupils . 163 100. 
I I 256 !The pertinent factors youth should 1 I consider in making a vocational I choice. 162 98. 4 1 01 . & 
287 IK1nds ot occupational and educa- I I I tional information needed by junior I I thigh school pupils . 60 95 •. 2 3 04.8 l 
267 b:•aotors which contribute to a good f 1 I I t i voo~tiona l adjustment. 59 93 . 7 4 06 . 3 f 
258 IThe relationship ot special apti-
t udes to vocational selection and 
rooational ad justment . l59 93. 7 I 4 06. ·3 
294 Eviaences ot the need for occupa-
tional information on the pert or 
youth~ I 58 92 . 1 I 5 07. 9 
N 
Per 
Cent 
w 
• w 
TABI..E 19 _(Continued) ---- ----- ----1 
Jury Response 
E .l n I t E: r~:~ 
1 
~eaeriptlo~ of the I tem N J:;L\JI __ ~:!t 'N J !:t ¥- ~!~t 
275 1 EmploJment and occupational :prob- l· I I 
.. lems peculiar· to the inexperienced . · I 
· J young worker. 58 92.1 I 5 07 . 9 I · 
280 I '!'lle cboioe ot a gatteral Tocational I . . I 
ar ea versus sp~oific job choices. . 58 92.1 J. 4 06 .. 4. I 1 01 .• 5 { 
260 'l'he relationshlp . of educational i l • 1. 
achievement to vocational selec-
tion and vocational adj. ustment. · 58 92 . 1 5 07.9 'I 
282 . c omr•1on problems of adjustment on 1 t he job. 5? 90 •. 5 l 4 06.4 l 
2'1'1 ·Personal charaoterist1os which eon- J l 
tribute t o job-holding end job- . . I '1· 
_ security. ·. 5? 90.5 I 6 09 .5 
266 ·The factors , other then econom:te, 
!which cause workers to lose t heir 
jobs.. 57 90 . 5 6 09.5 
276 The qualities which employers seek 
in young work ers. 56 88 .9 ? 11 .. 1 
occupational career.. . 56 88~9 7 11 . 1 
279 The need for carefully planning an 
1
. 
' 
...... 
:·~;.. -..... 
I ~ r-
" 
Description of t he I t em IN Per Cent 
- --
264 f The major causes or unsat isf actory 
voe otional odjuatm2nt on the part 
of workers. 155 8? . 3 ! 8 1.2 . 7 
! 
284 I The r ela tionship of personality 
f actors t o vocati onal adJustment . 1 55 87. 3 I 8 12. '7 
262 1 Evidence of the discrepancies be-
t ween t he vocational ambitions and 
t he voca tional achie vement s of youth .t 54 85 .7 I 9 14 . ~ 
270! The factors t ha t influence t he 
voc utional and edue ~ti onal choices 
•:>f yout h. I 53 84.1 I 10 15. 9 
259 I The relt~tionship of intell i ge nce 
levels to vooeti onal selecti on e~ d 
vocnti onal adjus t ment. I 52 0 :.. . . ')".) 5 I 11 1? .. 5 
2681 cor.-.JHOD causes f ~Jr t he f r e quent lack 
of r ealism in the vocsti one.l choice., 
or vout h . I 52 82 . 5 I 11 1?.5 
l 
-./ II 
274 1 Patter ns or ability general l y c on-
sidered neeessary for success in 
college . I 52 82 . 5 I 6 12. 7 I 3 04 . 8 
en 
I 8 
!te111 1 Description or the Item 
11 0 . 
285 ;The meening and impli~ fitions of 
good vocat iona l a djustme.nt . 152 82. 5 
257 l:&mploy.ment and oceupe ti.onal prob-
lems peculiar to rotnority groups . }49 77 . 8 
261 l f!mp loyment and oocu:patlonal prob-
lems pecttliur to the urban ~Iorkel'. [47 74.6 
.269 I gmployment and oaeupetional prob-
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T. r nt o tf1ai nt t Corr 1 ion \.1 d 
to -d th r 1 tion hi bet -een .ury e t _ori in t h 
r one t t it hi ch t y evalu:)ted. T bl • 11 
1nd1e t tll 1 vel o r e. nt etw en j r • T bl 
12 t ro 20 d er b d t . or j ry in d c · 
in order of e t to t t · hioh the lu.t d . 
Thi Ch ter will .... nt the content eon 1d re . ... 
n c a ry t the b 1e pr ~par tlon of oonda eh ol ooun 
lor 1 the r of ocou ti o 1 1.n or :. a t on. 
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b probl th .t pr ntcd it elf ' t t t n h 
tudy t h d r in tio of 8 critica l er o nt of reo on 
ich ul cr h p· r po e of p re.t1n th s it .. th t 
r enti 1 fro t ho e i te! t a t r · c nsid r d t o b 
un c 0 i v bly, an item that h d a 51 pre nt 
nt to , e ti ity o uld ustifie bly b 1ncl d 
thi t h 1 r up . On th oth.r h nd, a 51 er oe t 
1 l of ·. r not v ry hi h . ore ri id crit ri n 
would be a 75 per cent agreement. Yet, there ight be many 
who would not s ubscribe to this bee use 't i t oo high . On 
th othe r hand , others might not consider such a criterion to 
be sufficiently ri id . 
I n the final analysis , t h is pr oblem c an be resolv d 
only by the individu al who may use the data resulting from t hi 
study for the development of training pr grams i n occupati onal 
information as a phase of t he over- all c ounselor training 
p rogram ith h ich he may be i mmediately concerned . U in 
Table No . 2 through Table No. 10, as v ell a the other data 
which have been provided , he must ake his own interpretation 
of essential items in terms of t he r ealities of his p rticul ar 
situation . Thi interpretation p r obably will be made i n 
rel ati on to the amount of time th at can be devoted t o t his 
phase of the training p rogram; the competencies hich he hold J 
in the area of occupati onal informati n or which e bers of hi 
staff hold; the geographica l locati on of his institution ; his 
philosophy and the instituti onal philosophy concerning the 
training of coun elors; the backg round which the trainees br in 
to the training institution and a host of other fact r hich 
may be pe culiar to his particular situation . 
In the pages that follow, a guide to the content of 
occupational information hioh is considered esse tial to the 
basic preparation of the secondar y sc hool oo nselor is 
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II . THE C01TTEJI!T COl SIDERED ESSTf' rJTIAJ .. TO Tll;J; BASIC 
P EP A.RATI ON OJi' SEC .1l DARY SCHOOL COUliSELO:as IN 
THE AREA OF OOCUP ATIONAL I NFORliATION BASED 
UPON THI!i CRITERION OF T' .. O• THIRDS AGREEME 
Since the counselor will be working with suc h a l arge 
of diverse occupations, he needs training in syste ms of 
I 
The Dictionary of Occupational Titles, 1949 , Vols. 
I & II. 
The ••Ent r y Occupational Classifica tion " of the Diction-
ary of o ccupationa l Titles, Part IV. 
The United States Census . 
Occupations. according to their suitability f or women . 
Classification according to i nventories of vocational 
interest . 
Socio-economic groupings of occupations . 
Classification according to worker characteristics 
demanded by each . 
Classification according to secondary school subjects . 
Classification according t o estimated levels of 
intelligenc e . 
B. In order to help pupils acquire occupational inf or mation 
the counselor needs training i n utilizing t he varlet ethods l 
and teaching aids which have been developed and which he can 1 
assist other school personnel i n us i ng s uoh as: 
..,. 
Occupational investigations by group s of pupils with 
siMilar interests . 
Occupational i nvestigations by individual pupils . 
---· 
Visits by pupils t o bus i ness and industrial establishmen s . 
•• j. .... ) 
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Special occupational information programs for school 
lee.vers . 
Special occupational information pr~grams fo r graduates 
who are entering the l abor force . 
The vocational counseling interview. 
The inter pretat ion of follow-up studies of former 
graduates and drop - outs to gain occupational information. 
Relating occupational information to school subjects . 
Utilizing the core cur riculum for teaching occupational 
information . 
Part-time work experience p rogram::;. 
occupational pamphlet and p icture displays . 
Occupational filmst rips and slides. 
Talks to pupils by orkers who represent various occu-
pations . 
Career day conferences ~ 
Occupational infor.matlon study leaflets . 
Uni ts of_oceupational inf ormation incorporated i thin 
other subjects . 
Special occupational information programs for graduates / 
who plan additional post-secondary school tra·ning. 
Pupil interviews ith workers in the co~munity. 
o ccup ational informati on appearing in eurrent magazines . 
Exploratory courses . 
> I 
Gollege day conferences . 
School bulletin. boar ds and posters devoted to oocu a-
tional informa.tion . 
Articles on occupational information in the school 
newspaper . 
. ,·- wy 
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occupationa l ir~ ormation appearing in t he da ily 
newspaper. 
s chool assembl y programs devoted to occupational infor-
mation. 
The formal c ourse in "Occupations." 
The daily help - rented a ds appearing in ne spapers. 
The preparation by pupils of scrapbooks on occu a tiona l 
i n t e rests . 
Radio pr ogr a which present occupational i nf or mation. 
Sp ecial oocupe.tiona l inf ormation programs for pup ils 
prior to their entrance t o t he sec ondary school . 
c. In order f or t he counselor t o effectively u e and 
interpr e t occupationa l dat a for voc ationa l counseling pur poses 
and t o pr oper ly guide t he devel opment and extension of the 
occupational i nform ti on service within t he school, he needs to 
acquire a background t o the world of work i nvolving such under-
standings as : 
The amount and kind of genera l educ a tion and specia lized 
train ' ng necessary for t y9i ca l jobs ithin m jor occu - 1 
pati onal cl ssifications as well as here t can be I 
secured nd ho much it will cost . 
The patter n of special ta lents or aptitudes t ha t are 
considered ne cessar y f or typica l jobs within major 
occupat ional class ificati ons . 
The na t ur e of occupati na l opportunities for yout h . 
Factor s hich affect the va lue of occupational i nf or -
mat ion. 
The major purposes and uses of t he occu ati onal i nf or-
m t ion service l n the guidance program of the secondary 
school . 
Barriers -and restricti ons to youth mp l oyment . 
Types of educational and training opportunities at the 
post-sec ndary school level . 
Th long term employment trends of typical jobs ithin 
major occu,ati nal classifications . 
The relationship bet ween t he jobs youth want and the jobs they get. 
Definiti ons of occup t ional terms that are commonly used 
Resource services of the community of value to the 
c ounselor . 
Seasonal v riations i n employment and their i pl ications 
The effect of technological changes on the kills 
required by orkers. 
The occupational information a nd guidance services of 
state departments of education . 
The meani ng and cope of occupational informa tion. 
State and federal programs of voc ational rehabilitation. 
The occupational inform tion and gu idance service of the 
United Stat s ffice of Educ ation . 
Curr nt college entrance requirements . 
The eneral population trends and their implications 
f r occupation 1 inform ti n and e ployment . 
The general nature of the work that is char cteristic 
of typical jobs within major occupational cla sifi-
cations. 
The need for and me t hods of checking t he reliabllity of 1 
priv te voc a ti onal training schools . 
The 1 bor supply of the United tates and its 
composition . 
The eo raphica l distribut.ion of major occupational 
olassific-tions and of repres ent ative jobs therein . 
The occupati ona l distribution of employed youth . 
The function of state and federal l abor agencies . 
Current trends in vocat i onal t raining . 
The impli cat i ons of the soc ial prestige attached to 
various occupations . 
The r ange of intelligence that has been found to 
characterize t he workers who enter upon and make 
pro gress in typical jobs within major occupat ional 
classificati ons . 
The wages reo,eived and the hours ~or ed by yout h on 
various types ot j obs . 
Occupational and training opportunities for spec ial 
group s such t3s the physically handica pped. 
Kinds of an u~es that may be made of community welfare 
agencies . 
The average a~ual earnings of workers i n t ical jobs 
within ~jor oc cupational classifica t ions . 
Factors which contribute to unemployment. 
The age distrib1J,tion of youth in the 1 bor mar ket . 
The i mplications of occupational and social mobility. 
D. In order for t he counselor to aid pupils to be c ome 
self - sufficient i n mat ters relat ing t o securing and maint aining 
emp loyment~ he will need training i n such skills. kno ledges 
and c oncepts as : 
ct 
1 P rivate employment services and other channels throue,h 
which jobs are secured . 
Met hods and procedures ~hich may be used to sec:mre 
employment . 
*This study is not concerned wit h t he operati ons of a placement 
service as such . This service of placement, for the purposes 
of this s t udy , is c onsidered so disti nct and techni cal t ha t 
it warrants special treatment as a major s ervi ce of t he 
gu idance program. 
The nature and functions of the United States Employment 
Servic e. 
The place and value of introductions , references and 
recommendations in job seeking . 
~v.ethods of making contact ith prospective employers, 
Factors for the job applicant to consider in preparing 
for the employment interview. 
Employer and professional organizations through which jobs are secured . 
Effective techniques for the job applicant to use in 
providing prospective employers with i nformation c on-
cerning his occupational qualifications . 
Factors for the job applicant to consider in conducting 
the employment i nterview. 
The rel -- tionship of placement to counseling . 
The role of the school and its responsibility for the 
placement of its graduates and drop - outs. 
Techniques hioh may be used in discovering prospective 
employers . 
Criteria for t~e selection of prospective employers . 
Help wanted advertisements es a source of job openings . 
The help to be received from friends in placement . 
Procedures involved in securing positions in state and 
federal government service. 
The direct mail camp aign as a means of securing 
employment . 
The nhture and functions of junior plaoement services . 
Placement services of schools, colleges and other 
educational institutions . 
The most opportune time for seeking employment in 
typical jobs l ithin major occupational classific ations . 
. "·! "['. . 
Labor unions as placement agencies . 
E. In carrying out his £~arch functions , the counselor 
111 need training in such met hods and procedures of acquiring 
I land process in occupationa 1 i nformation as: 
~ u Conducting occupational follow•up sttta ies of school 
l eavers and gradua t e s. 
Using the Dicti onary of Occupational Titles f or 
research purposes . 
Conducting com.munt ty occupational surveys . 
Using the pers ona l survey me t hod . 
Using the que stionna ire survey me thod. 
Processing ra data gained from research for instruction 
and counseling pur poses . 
Sampling techniques that may be employed in ~urveying 
occupetions . 
Preparing desc r iptive occupat ional material. 
Conducting a high school work census . 
D scribing and utilizing original occupational data . 
F . In meeting hl s responsibility for the or&anization and 
administra tion of the occupational i nf ormation service, t h 
counselor will need suoh understandings as: 
N P rocedures f or acquiring published occu_ati on 1 infor-
m.atlon . 
·:ethods of e valuating the effect iveness of the occu-
pational in orma tion s ervice. 
The r ole of the librarian i n the occupational i f orma-
tion s ervi ce . 
l ethods of classifying and filing pa phl ets and 
unbound occu?o t i ' na informbt ion mat erials . 
The significance of placing emphasis upon local occu-
pational opportunities i n the school's program of 
occupational information . 
Plans and procedur es for i nitiating t he program of 
occupati nal information. 
The role of the counselor or the director of guidance 
in t he occupational inf ormation ervice . 
The role of the classroom teacher in the occupati onal 
information service . 
Cri t eria which may be used f or evaluating: (1) courses 
of study in occupations ; (2) other devices for dissem-
inating occupational information . 
The relationship of the occupational information ser-
vice t o the total school and communi ty program. 
Criteria and met hods for the evaluation of occunationa 
informat ion material. ·· 
The r elationship of the occupational information ser-
vice t o the placement s ervice of the school and 
community . 
s t eps to t ake in the development of the occupational 
information service . 
Criteri a of a ood .teaahing uni t in occupational infor-
mation . 
The desirable c ontent of a good occupational monograph. 
ays in whi ch community service clubs may contribute t o 
t he occupat ion 1 informat ion service . 
The organization and development of the occupati onal 
information library. 
The rel~tionship of t ho group study of occupat ions t o 
t he counseling service . 
Bud etary p r ovisions for the occupational informa tion 
service . -
P rinciples upon whi ch t o base t he organization and ad-
ministr~ tion of the occupational i nformation s rvioe . 
P rocedures f or invent orying available community train-
ing opportunities on all l evels of e ducation . 
Princi p les t hat should be observed in the pupil's 
study of occupations . 
The role Qf t he school administra t or i n t he occupat i na 
i nf or ation service. 
Various pat·terns of organization of the occupati onal 
i nf or mation service. 
contributions which alumni organizati ons can make to 
the program. of oc cupat ional information . 
G. I n order t o f ulf ill hi s res9onsibility for locating 
and collecting occupational information , t he counselor needs 
to know: 
~ 
1/:;, s ources of i nforma.tion ·on occupat ional trends . 
Sources of educat i ona l and voc ati onal training 
directories . 
s ources of bibliographies on occupational and educa-
ticmal information . 
sources of occupationa l abstracts . 
s ources of motion pictures on occupational information . 
The educ a tiona l institutions and a gencies t hat publish 
occupational and educ ational i nf or mation. 
sources of i nf ormation on post-secondary educational 
i nstitutions . 
sour ces of se l ected lists of occupational information 
public ations. 
The professi ona l organi zations t ha t publish oc cupa-
t i -mal i nfor mation. 
. --.4 I '•. 
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Sources of monographs and pamphlets . 
The departments of federal and state government t ha t 
publish occupati onal and educational informat ion. 
The guidance aoencies that publish occupational and 
educational information . 
sources of publications dealing with scholarships and 
ot her f i nancial a ids . 
6ouroes of film- slides and film- strips on occupat ional 
information. 
Sources of cherts and post ers tha t present oc cu ational 
i nformation . · 
The indust ries and businesses that publish occupationa l 
i nformatiort . 
sources of directories of correspondence c ourses . 
Sources of plans for fili ng educational and occupations 
i nfot•rnat ion . 
sources of t ranscript i ons and r ecordings dealing i t h 
ocou ationa l inform~tion . 
Sources of indices of community sGr vices . 
The curr ent magaz i nes t hat include articles on occupa -
tional information . 
Sources of textbooks on occupational informa t ion. 
Sources of work - books end study- guides on occupat i onal 
inf ormat ion . 
Sources of indices of f ederal and state apprent i ceship 
trainino agencies. 
sources of directories of federal and state agencies . 
The l !::.bor unions that publi.sh oc cupational informa t ion. 
The current radi o programs dealing with ccupat ional 
information . 
The trade journals that include a rticl~s o occupa-
tional informa tion . 
H. s a background to und erst anding the nature of vooa-
ional ad ·u t ment , the c ounse l or will need traini ng in such 
atters as: 
?6( 
:.; Ki nd s of occupational and educ ational infer ation 
needed by senior h ie;.h school pupils . 
The pertinent f ctors youth sho ld consid r. in ma i 
a voc.ti n 1 choice . 
Kinds of oecupBtional and educ tiona l i nfor a tion 
needed by junior high chool pupils . 
Factors ti ch contribute t o good v cational ad ju tment. 
Th r 1 tionship of special aptitude s to voc ational 
sel ection and adjus t ment . 
?videnc es f t , need for occup8t ional nform~ tion on 
t he part of you th . · 
Employment and occupati ona l problems p culiar to t e 
inexp er ienced young or er . 
The choic e of a general vocational ar e s versus 
s pecific job cho ices . 
The r ela ti nship of educ at ional ac hieve~ent t o voca-
tional selection and v oational ad j ust ent . 
Common probl mo of adjustment on the job . 
Persona l characteristics vhich contribute t o job - hold -
ing and job- security . 
The f otors, other than ec onomic, hi ch cause ~orkers 
t o lose t e ir jobs . 
The que iti s hi ch employers seek in youn orkers . 
The need fo r c refully pl annin g an occupationa l career. 
The major c uses of unsatisfactory voc ~ t n 1 ad jus t-
ment on t he par t of workers . 
The r elat i onship of · ersonality factors t o voc ationa l 
adjust ment . 
Evidence of discrepancies betleen th~ vocationa l 
ambit i ons and the vocational achievements of youth . 
The f act ors that influence t he voc ational and educa-
tional choices of youth . 
The r elationship of intelligence levels to voc ational 
selection and vocational adjustment . 
Common cauaes for the frequent lack. of realism in the 
vocational choices of youth. 
Patter ns of ability generally considered ·necessary f or 
success i n college . 
The meani ng and uapl ications of good vocational adjust-
ment. 
Employment and occupational probl ems peculiar t o 
mi nority groups . 
· Emp loyment and occupational problems peculiar t o the 
urb an orker . 
.i!intp loyment and occupational problems peculiar t o omen . 
The nature and use of rela ted oocu ational c ounseling 
t ools . · 
Employment and occupational pr ob l ems peculiar to rural 
workers . 
The relationship of economic factors to vocati onal 
adjustment . 
Criteria for judging occupationally well - ad justed 
orkers . 
The findin s and imnlications of r e search studies deal -
ing wit h the t ypes of vocational choices .made by youth. 
The results and implic a ti~ns for voeational ad justment 
of nJob Satisf action Hesearehes . n 
Job satisfaction: Its meaning and methods for 
measuring it. 
The effects of unemp l oyment on p ersonal ad justment . 
.'37 
P roblems of yout h arising from unemployment . 
I . Many aspec ts of t he c ounsel or 's job demand that he be 
lwell-infvrmed on t he :Eertiuent phases of such labor legisla -
tion a.-:>: 
-
St a te laws r elating to school lea ving certificat e s t o 
per mi t employment during school hours. 
Laws relating t o the employment of minors and women . 
St ate laws relating to t he illegal empl oyment of 
children. 
State minimum wage laws. 
State laws r e l ating t o restricti ons on t he night work 
of minors . 
Stat e attendance l aws and t he responsibility of t owns 
and parents in this respect . 
The s ocial Securlty Act . 
s tate l a s relat .ing t o the emp l oyment of minors in 
agriculture. 
The :B,air Labor Standards Act (1;'iage and Hour Law) . 
Fair Employment .Practices Act (federal and state) . 
The employer's r esponsibility i n r elati on t o the 
employment of minors . 
The Unemployment Compensation Act . 
I I I . sm.1MARY 
This chapter concludes the presenta t ion of t he resul ts 
c f this i nvestigation . It presents t o t he r eader what may be 
c onsidered as a guide t o the type of content t hat should be 
ncluded i n t he bas i c p reparation of the secondar y schoo l 
i ·-8 -~- -'~ 
counsel or i n the area of occupational i nf or mation . 
Those who are engaged in the t~aining of counselors who 
may make use of this material must make t heir o m int er preta-
tion of the content which t hey woul d select in the light of 
the f r equency percentages t ha t ha ve been sh~ 11n . This investi-
gat or arbitrarily selecte d a criteria of t1o- thirds agreement 
and t he guide to items whi ch has been presented i ncluded t hos e 
t hat had achieved at le ast a 66 . 6 p er cent of agree ent. The 
r eader may wish, wit h s ome justification, t o establish hi s 
critical score at a higher or lower point both for t he purpose 
of excluding i t ems which may seem unessential t o him or t o 
include i t ems whi ch he considers t o be essential. 
-~~~9 
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I CHAPTER VI 
SIDJMARY A}\ID C' rm IlJSIO . S 
By means of this study, the writer has attempted to de-
termine the content considered essential t o the basic prepara-
~ion of secondary school counselors in the area of occupational 
informa ti on . To achieve this purpose , an Inquiry For m as 
developed r{hich ultimately contained 333 distinctive ite -s of 
occupational information t hat had been identified from an ex-
t ensive revie of the literature in occupational information . 
~he items were or ganized under appropriate cla sifioation s whi ch 
emerged ·from the items themselves and a detailed set of 
instructi ons was devised . 
The tentative Inquiry Form was submitted t o eleven orker~ 
in the field of guidanc e and occupational i nformati on for their 
review and criticism. In t he light of the criticisms and 
suggestions which re received from this group, extensive 
changes were made in the Inquiry Form pr ior t o its final publi-
cati on . 
Through the application of previously establi hed criteri1 , 
a t otal of sixty-three workers in t he field of guidance and 
occupati onal inform~ti on finally participated in the study . I t 
/was this group of expert_ jurors who made the ev luati on of eac h 
i t em that was contained in the Inquiry Form. The jury as 
! ! 'J.') 
' c ~ 
I composed of thirty-two counselor trainers attached to colleges 
and un iversities, eleven state supervisors of gu idance and 
t wenty city di rectors of guidance . _Twenty•five states and 
the District of Columbia are represented in the study . 
General pur pose tables were developed from t he responses 
of the jury of expert opinion . They served the pur pose of 
presenting the original data of t he study and provided t he b a e 
for the t reatment of the data in general. 
Coeffici ents of correlati.on were computed between 
responses of the thr ee categories of jur or s in relati on to e ach 
of t he nine gr oups of items . In general, hibh agreement ~as 
f ound with t he excepti r'n of those groups of items dealing ith: 
(1) the or ganizati on and administration of t he occupation 1 
inf or mation service; {2) s ources of occupation'! information; 
and (3) labor legislati on . Even i n respect t o t hese, ho~e er , 
the agreement ~as at least ~marked . ~ 
Individual items were r anked according to. essentialit y 
in t er ms of t he percen t age response of t he total jur y . The 
range extend e d from 100 per cent agreement on some ite t o 
zero agreement on others. 
A criterion of two-thirds agreement or 66 . 6 per cent as 
arbitrar ily established to identify the essential items . 11 
items t hat had a chieved t least a 66 . 6 per cent agreem nt as t c 
essentiality were included in t he content that as recommended 
for t he basic training progr am of t he secondary school counselor 
in the are of occupati onal information . 
An important result of this study is the f act that a sub-
stantial number of items were retained \rl thin each of the 
groupings which the Inquiry Form established: (1) me t hods of 
cla sify ing occupat ions ; (2) techniques for teachine occ _ationa 
information; (3) then t ure of the occupational orient - tion 
which t he counselor should acquire ; (4) placement; (5) the 
occupational research f uncti ons of t he counselor; (6) the 
organizati on and administration of the occupati onal inform tion 
service; (7) sour ces of occupational information; ( 8 ) the atur 1 
of voc ati onal ad justment; and, (9) l abor l egislation . This fac 
strongly indicates that t he secondary school counselor ought to 
receive a breadth of training ithin the roupings referred to 
above rather t han an intensive training within any one particu-
lar area. Thi conclusion i s in complete accord with the need 
I f or th developm nt of core or basic tra ining programs f or 
counselors whi ch was established i n t he fi r s t chapter of t h is 
study. 
If t 1e aforementi )ned conclusion is valid , i t raises a 
significant rel ated problem which each counselor training 
institution must solve for itself or which may be solved t hr oug 
.......___ 
f urth r study . The problem is: How shou ld t h "' material be 
organized? In t his respect, such rel ated ~roble s as t he 
•====~==============~-~~-=-=-==-=-~================================~======= 
f ollowing ne ed furthe r inves t igation: 
Should a separate course be offered .for each of 
the areas that have been identified? 
Should the areas that have been ident i fi ed be 
grouped int o t wo or three courses. I f so , on 
what basis should this grouping be made? 
Ho much time should be devoted to e ach of t he 
items that have been identified as being essential? 
Ho '~ much time should be d·evoted t o the major area.,. 
that he ve been identified? 
How should related minor and major t opics be 
br ought together? 
These end similar questions related t o organization ought 
t o be considered in light of the fact that the a.rea of occupe. -
tional i nformation represents but one of the several areas t hat 
ha ve been identified as being appropriate t o the training of the 
counselor . The controlling factor ought to be a well balanced 
pr ogram of training in each of t he areas . 
· In addition to the need for further investigating the 
probl ems z·elated to the organization of the content which has 
been i dentified , t he r esults pose et least t wo other prob1 .ms 
that stand out as needino further investigation . One concerns 
t he large number of item that were rated as unessential , i . e . , 
t hey were considered to be either relati vely unimportant or 
re qu i red such a high degree of training that they should be 
post poned until more ad vanced tr ining in occupational informa-
tion is undertaken . I t is important that those respons "ble fo r 
·~ ·~3 
·• • ;I ,. 
-
the developmen t of counselor training pr ogr ams have an under-
standing as to which of these unessential items ought t o make 
up t he content of the more advanced training program in 
occup tional infor ma tion . The fact th at this study did not 
seek an answer to this problem may be considered as a major 
limitation in some respects • 
. nother problem deals ~Yith the c om_aratively low agree -
ment amon cate·ories of jurors in rel -tion t o items deali g 
lwith: (1) the organ zati on and administrat i on f t he oocupa-
1 ti ·?nel inform~1 tion s ervice; ( 2 ) sour ces of occupational infor-
m ti n; and , (3) l abo r legislat on. This hi0 hlight t he need 
for state sup rvisor of gu i dance , city directors of gu idance 
and counselor training to - ork .more closely together in order 
th -t 'r ater agreement may be achieved in t h is respect . 
In sun ar y , t his study has attempted to determine the 
cont ent c onsidered essential t o the basic preparati n of the 
sec ond ry s chool counselor i n t he area of occupational inf orma-
ti on . ithin the limitati on s of the rocedures which wer e 
used , t his purpose has been achieved . In so doing , ho ev r , 
several rel at e d problems have been identified which war r ant 
f urth- r i nvest i ation . 
·~ '·"1-i . ~.( "'% 
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APPENDIX B 
Tenta.t i ve Inqui r y Form 
I I, 
CONNECTICUT STATE DEPARTMENT OF EDUCATION 
Bureau of Youth Services 
Hartford 
Tentative and Confidential 
AN INQUIRY FORM TO DETERHINE THE ESSENTIAL CONTENT 
OF A CORE TRAINING PROGRAH FOR Th'E PROFESSIONAL 
PREPARATION OF THE SECONDARY SCHOOL COUNSELOR IN 
THE AREA OF OCCUPATIONAL INFOR11ATION 
JURY :tviEt·iBER: 
Name: ______________________________________ __ 
Title : 
---------------------------------------
Nature of Your Position: 
-----------------------
Employed by: ________________________________ __ 
Located at: Date: 
------
(Inquiry Form Prepared by: Harold J. Mahoney) 
Nay 1949 
AS YOU RATE EACH ITTI~ KEEF IN MIND THAT : 
1. Jhe Area of Occupational Information Only is under 
Cvnsidera tion. 
Several broad areas in which the Secondary School 
Counselor should be professionally trained have been 
identified. The next step that needs to be taken in 
further developing the training program is to deter.mine 
the nature of the specific content within each of the 
broad areas so that a common or core program may be 
formulated. 
This Inquiry Form is concerned only with the area of 
Occupational Information. 
2. Significant Amounts of Time Hust be Devoted to Training 
the Counselor in Other Areas. 
Inasmuch as Occupational Information represents but one 
of the several areas that have been identified for 
Counselor Training, it would not be desirable to devote 
so much time to it that the other areas are neglected. 
The ultimate over-all common training program should 
include balanced training in terms of the counselor's 
job within each major area. 
3. The Secondary School Counselor has Unique Job Respon-
sibilities. 
Although the job of the secondary school counselor has 
many elements in common with the job of counselors 
attached to other types of institutions and agencies, 
there are important differences. 
Think in terms of providing him with the essentials of 
Occupational Information demanded by his everyday par-
ticular job as you know it - the essentials which he is 
most likely to need in perfonning his duties as a Secondary 
School Counselor. 
- 1-
INSTRUCTIONS 
Please rate each of the items which appear on the following pages in 
terms of the categories which are set forth below using the symbols 
AE, NT, UD or CI. Only one symbol may be used for each item. 
The items are grouped as they are only for your convenience in rating . 
Each item should be considered in terms of it s own distinct value. As 
you rate the items, keep in mind that each should be considered in 
relation to all the items that are listed rather than only in relation 
to those items which happen to appear with it in the same grouping. 
It is recommended that you: first, r ead all the items without rating 
any one of them; second, rate each item. 
Symbol 
AE 
M I 
Description of the Item 
THIS ITEM IS ABSOLUTELY ESSENTIAL - IT MUST BE INCLUDED 
IN THE CORE TRAINING PROGRAM 
This item must be included in the Training Program. It 
is information, a concept or skill of major importance to 
the everyday job of the counselor. It is the type that 
he is most likely to use in the day to day operation of 
his job. 
The intensity of training should be such as will enable 
the counselor to apply the information, concept or skill 
with a high degree of effectiveness . The counselor must 
be thoroughly trained in this respect. 
THIS ITEH IS OF HINOR ll1PORTANCE -- IT IS A RATHER IN-
CIDENTAL TYPE OF ITEH -- IT REALLY DOESN 'T HAKE HUGH 
DIFFERHJCE ONE WAY OR THE OTHER 
This item may or may not be included in the Training 
Program but if so only at the acquaintance or apprecia-
tion level. No high degree of understanding is involved 
in its application . It is information, a concept or skill 
of minor importance when the total essential training 
content is considered. 
The amount of time devoted to this item should not be 
such as will interfere with the intensive training called 
for by the A E item above. 
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U D 
C I 
THIS ITEivl IS ULTIMATELY DESffiABLE BUT NOT NECESSAEY AT 
THE MOMLHT IN TEBHS OF THE IMHEDIATE JOB OF THE COUNSELOR 
-- POSTPONE INTENSIVE TRAINING 
Although ultimately it would be desirable for the couns elor 
to have this information, concept or skill, particularly 
as he goes on to further specialization in this area, it is 
not essential to his immediate job. Training, therefore, 
should be postponed until the co1.ll1selor engages in more 
intensive training beyond the core program. 
This item may or may not be included in the Training 
Program but if so only at the ~cquaintance or appreciation 
level. The amount of time devoted to it should not be 
such as will interfere with the intensive training called 
for by the A E item above. 
THIS ITEH IS QOlV.IPLETELY IR.RBLEV Alll' 
This item should not be considered at all as constituting 
a part of the necessary training of the counselor in 
occupational information either at the 11 essential11 level 
or at a more intensive l evel. 
It is irrelevant because of one or a combination of 
reasons such as: it does not properly lie within the 
area of occupation~l information; or, it can be assumed 
that it has been provided for i·n the pre-service training 
of the teacher; or, it falls under some other broad area 
of counselor training; or, the secondary school counselor 
has no concern with it. 
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Since the counselor wn l he working with such a large nwnber of diverse 
occupatjons, ~ needs training in ay~tcms of grouping or classifying 
<>"-cupations and workers such as: 
1. The United States Census . 
----
----
2. Essential Occupations according to Selective Service. 
------ 3. Critical Occupations according to Selectiv e Service. 
----- 4. War Occupations according to their suitability for women. 
----
5. Non-Har Occupations according to their suitability for 
women. 
----
6. Important War Occupations for which Federal funds could be 
used for vocational training. 
7. Socio-economic groupings. 
---- i 
----
8. The Dictionary of Occupational Titles, Part II. 
9. The 11 Entry Occupational Classification" of the Dictionary 
---- of Occupational Titles, Part IV. 
10. Classification according to level of intelligence. 
-----
11. Classification according to inventories of vocational 
---- interest. 
12. The 11 Convertibili ty List of Occupations. 11 
-----
13. Classification according to "in plant jobs" of individual ___ ....; 
businesses and industries. 
14. Classification of positions in Federal Service. 
----
15. Classification of Positions in State Service. 
-----
16. Nilitary Occupations. 
----
11. Classification according to traits demanded by each. 
------· 
18. The National Roster of Scientific and Specialized Personnel. 
-----· 
19. Standard Industrial Classification. 
-----
20. The Industrial Classification Code. 
----
-----
21. Classification according to high school subjects. 
22. Classification according to avocational interests. 
----· 
23. Classification according to college subjects. 
----· 
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In order to help pupils acquire occupational infonnation, the counselor 
needs training in the variety of methods and teaching aids which he can 
use and assist others in using such as: 
___ ....:24. Relating occupational information to sch:lol subjects. 
___ ....:25. Part-time work experience programs. 
26. Occupational information clubs. 
----
27. Biographies of vocationally successful men and WJmen. 
----
----
28. Biographies of vocationally unsuccessful men and women. 
29. Talks to pupils by workers who represent various occupations. ___ ....; 
----~30. Motion pictures. 
__ ___,31. Radio programs. 
32. Television programs. 
-----
33. Visits by pupils to business and industrial establishments. 
----· 
___ _.34. Occupational investigations by individual pupils. 
3 5. Occupational investigations by groups of pupils with similar 
---~ interests. 
___ _.36. Writing of occupational themes by pupils with the area of 
their interest. 
37. The formal course in 11 0ccupations. 11 
----· 
___ ..... 38. Exploratory courses. 
39. Units of occupational information incorporated within other 
----· subjects. 
40. College day conferences. 
----· 
41. The preparation by pupils of scrapbooks on occupational 
---- interests. 
42. The vocational book fair. 
----
43. Novels based upon specific types of occupations. 
----
44. Poems which describe various occupations. 
-----· 
45· Career day conferences. 
----
46. Articles on occupational information in the school newspaper. 
----
47. School assembly programs. 
----
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------~48. Dramatization based upon occupational problems. 
------~49. Vocational quizzes based upon musical compositions. 
___ 50. Pamphlet and picture displays. 
_______ 51. The daily help wanted ads appearing in newspapers. 
-----
52. School bulletin boards and posters. 
_______ 53. Scripts and recordings. 
------
54. Film-strips and slides. 
___ 55. The daily newspaper. 
_______ 56. Current magazines. 
-------
57. Comic books and strips. 
58. Work books. 
-----
___ 59. Occupational study leaflets. 
60. Special occupational information programs for school leavers. 
-------
_______ 61. Special occupational information programs for graduates who 
are entering the labor force. 
_______ 62. Special occupational information programs for pupils prior to 
their entrance to the secondary school. 
______ 63. Special occupational information programs for graduates who 
plan additional post-secondary school training. 
_______ 64. Pupil interviews with workers in the community. 
______ 65. Follow-up studies of former graduates and drop-outs. 
66. Vocational information workshops. 
-----
-------
67. Mobile occupational information libraries. 
___ 68. Pupil handbooks. 
69 ._ Assigning pupils to work ere on .an observation basis. 
----
______ 70. The vocational counseling interview. 
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In order for the counselor to effectively use and interpret occupational 
data and to properly guide the development and extension of the occupa-
tional information service, he needs to acquire a background to the world 
of work involving such understandings as: 
71. The geographical distribution of major occupational classi-
---- fications and of representative jobs therein. 
----
72. The Selective Service System and its operation. 
73. The employment trends of major occupational classifications 
---- and r epresentative jobs therein. 
______ 74. The ratio of employment opportunities to the supply of 
competent applicants in each major occupational classification 
and r epresentative jobs therein. 
75. Present and future opportunities for advancement in major 
---- occupational classifications and representative jobs therein. 
----
76. The Induction Program of the Armed Services. 
______ 77. The relative security of employment in major occupational 
classifications and representative jobs ther ein. 
78. The average annual earnings of workers in major occupational 
------ classifications and representative jobs ther ein. 
79. The general nature of the work that is characteristic of major 
------ occupational classifications and representative jobs therein. 
80. The kinds of special talents or aptitudes that are necessary 
---- for each of the major occupational classifications and r ep r e-
sentative jobs therein. 
81. Classification and Assignment procedures in the Armed Services. 
-----
82 . The level of intelligence that has been found to characterize 
---- the workers who enter upon and make progress in the various 
major occupational classifications and representative jobs 
therein. 
83. The amount and kind of specialized education and training 
----- necessary for each of the major occupational classifications 
and representative jobs therein as well as wher e it can be 
secured and how much it will cost. 
84. Training and educational opportunities in the Armed Services. 
-----
85 . The level of general education expected of people who enter the 
------ major occupational classifications and representative jobs 
. ther ein. 
86. General employment trends in business and industry. 
-----
- 7 -
___ 87. The major changes that are taking place in employment 
opportunities. 
_______ 88. Long range economic trends with their attendant implications 
for employment and occupational adjustment. 
_______ 89. Civilian occupations related to specialties in the Armed 
Services. 
90. The social consequences of unemployment. 
-----
91. Factors which contribute to unemployment. 
------
92. The average age at which youth start w rk. 
-----
93. The relationship between the jobs youth want and the jobs 
------ they get. 
94. The relationship of amount and kind of schoolin5 to youth's 
------- occupational field. 
---,--95. The interpretation of military experience and training in 
terms of educational credit or occupational experience. 
96. The wages received and the hours worked by youth on various 
------ types of jobs. 
97. The age distribution of youth in the labo r market. 
----
98. The occupational distribution of employed youth. 
----
99. The purposes and procedures of separation military counseling. 
----
100. The relation of the father's occupation to the amount of 
--- education their children receive. 
101. The extent to which parents are financially dependent upon 
--- their children. 
--~102. The problems of youth as migrant laborers. 
___ 103. Representative occupations in the Armed Services . 
104. The effects of social stratification. 
------
---
105. The general population trends and their implications for 
occupational information. 
106. The school's responsibility for giving educational and 
---
vocational information. 
107. The functions of state and federal labor agencies. 
----
108. Current trends in vocational training. --~ 
109. Barriers and restrictions to youth employment. 
----
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------~110. The uses of occupational information by government . 
111. Occupational Terminology that is commonly used . 
-------· 
____ 112. The historical development of the occupational information 
service in secondary schools. 
113. Kinds of and uses that may be made of· community r ecreati onal 
-----
services. 
114. The industrial uses of occupational information. 
-----
115. Kinds of and uses that may be made of community public 
---- health services. 
----
116. Kinds of and uses that may be made of community welfare 
agencies. 
-----~117. The us e of occupational information by the Armed Services. 
___ 118. The occupational distribution of minority groups. 
-----
119. Factors which affect the value of occupational information. 
120. The use of occupational information in education. 
------
121. Resource services of the community of value to the counselor. 
------
122. Purposes and functions of the National Vocational Guidance 
------ Association. 
123. The use of occupational information by community agencies 
------ other than schools. 
124. The Labor supply of the United States and its composition. 
----
125. The social prestige attached to various occupations. 
-----
-----
126. The social status of women's occupations. 
----
127. Seasonal variations in employment and their implications. 
128. Definitions and concepts of occupational information . ___ ....; 
129. The effect of technological changes on the skills required ----~ by workers. 
. ! - ' 
J.94 
130. The r ecruiting concept in the occupational information program. 
------· 
131. The Occupational Information and Guidance Service of the ___ ....; 
United States Offic e of Education. 
----
132. The major purposes and uses of the occupational information 
service in the guidance program of the secondary school. 
133. The occupational information and guidance services of state _____ ....; 
departments of education. 
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134. The history, devel opment and accomplishment of unionism 
in America, 
----
135 . Various t ypes of organized union shops . 
____ 136. The natur e of occupational opportuniti es for youth . 
____ 137 . The shifting United States occupational pattern. 
_____ 138. The composition of labor unions. 
139. The rights and responsibilities of members of labor unions . 
-----
140. The implications of occupational and social mobility. 
----
141. The inter-rel ationships and interdependence among occupations 
----- and workers. 
----~142. Current college entrance requirements. 
143. The classificat ion of the vario us types of education and 
---- training opportunities at the post-secondary school level. 
144. The functions and purposes of unionism. 
----
145. The need for and methods of checking the reliability of 
---- private vocational training schools . 
146. The role of personnel management in labor relations. 
----· 
147. The role of government in labor relations problems. ___ ...; 
___ 148. The nature of the Union Shop. 
------~149. Occupational opportunities for special gr oups such as the 
physically handicapped. 
150. State and federal programs of vocational rehabilitation. 
-----
151. The nature of the Closed Shop. 
----· 
152. Women 1s labor organizations and auxiliaries. 
----
15.3. The function of business agents in labor unions. 
----· 
______ 154. Training programs for special groups, such as the physically 
handicapped. 
155. The function of shop stewards in labor unions. ___ ...; 
___ ...;156 . Local or city labor organizations . 
157. The nature and provisions of worker disability codes. 
----
l58. State labor organizations. 
----
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___ 159. 
___ .160. 
161. 
National labor organizations. 
The concept of work as a biological and social need in 
personal development. 
Qualifications for union membership. 
In order for the counselor to aid pupils to become self-sufficient in 
matters relating to securing and maintaining employment,~<- he will need 
training in such skills, knowledges and concepts as: 
_______ 162. The nature and functions of the United states Employment 
Service. 
163. Private employment services and other channels through which 
------· jobs are secured. 
-----~164. Employer and professional organizations through which jobs 
are secured. 
165. The nature and functions of the International Association 
----· 
of Public Employment Agencies. 
____ 166. The most opportune time for seeking employment in the major 
occupational classifications and representative jobs therein. 
167. Hethods and procedures which may be used to secure employ-
----' 
ment. 
----
168. The place and value of introductions, r eferences, and recom-
mendations in job seeking. 
169. The direct mail campaign as a means of securing employment. 
-----
____ 170. Hethods of making contact with prospective employers. 
----~171. The concept of placement as a public responsibility versus 
the concept of placement as _a private agency or individual 
responsibility. 
172. The rol e of the school and its r esponsibility for the placement 
---- of its graduates and drop-outs. 
173. Help want ed advertisements as a source of job openings. 
-----
174. The help to be r eceived from friends in placement. 
----
~:-This study is not concerned with the operation of a placement service a s 
such. The servic e of placement, for the purposes of this study, is con-
sidered so distinct and t echnical that it warrants special treatment as a 
major servic e of the guidance program. 
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------~175. Placement services of schools, colleges and othe r educa-
tional institutions. 
176. Kinds of occupational information of special importance to ------~ youth who are leaving school. 
_______ 177. Techniques which may be used in discovering prospective 
employers. 
178. Criteria for the selection of prospective employers . 
------· 
_______ 179. Effective techniques for the job applicant to use in pro-
viding prospective employers with information concerning 
his occupational qualifications. 
180. Factors for the job applicant to consider in preparing for 
------ the employment interview. 
181. Factors for the job applicant to consider in conducting the 
----- employment interview. 
182. The urganization and operation of "man-marketing" clinics. 
-------
-----~183 . Procedures involved in securing positions in State and Federal 
government service . 
184. Labo~ unions as placement agencies. 
-------· 
-----~185 . The nature and functions of junior placemen t services . 
_______ 186 . Special placement services for vet erans. 
187. The r elationship of placement to counseling . 
------
In carrying out his r es earch functions, the counselor will need training 
in such methods and procedures as: 
188. Analyzing jobs according to their physi cal demands. 
----
189 . Determining upgrading opport.unities i..n bus.i.ru:}s.s anrl. industry. 
----
190. Using the I.Jict.ionary of Occupational Titles for research 
---- purposes. 
191. Compiling occupational des criptions. 
-----
192. Estimating occupational r eplacement needs in business and 
-----· industry. 
193. Sampling techniques that may be employed in surveying 
---- occupations. 
194. Haking job evaluations . 
------· 
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___ ....:195. Acquiring information about local occupations. 
____ 196. Developing families of related occupations. 
197. Planning and executing job analysis programs. 
----
____ 198 . Conducting occupational follow-up studi E::s of schoo l l eavers 
and graduates. 
___ ....;199. Describing and utilizing original occupational data. 
200. Developing time and motion studies. 
----
201. Preparing instructions for job analysis. 
----
202. Pr eparing a job analysis form. 
----
203. Determininb the items to be included in a job analysis or ___ ....; 
occupational survey. 
___ ....;204. Determining the steps to take in planning a job analysis 
program . 
___ ....;205 . Preparing job descriptions. 
206. Preparing job specifications . 
----' 
____ 207. Using the questionnair e survey method . 
208. Using the personal s urvey method. 
----
209. Preparing descriptive occupational material. 
--~-
210. Analyzing jobs to determine the required level of intGllig8nce . 
----
211. Analyzing jobs t o determine necessary personality characteristics. 
----· 
212 . Analyzing jobs to determine required special abilities. ___ ....; 
213. Analyzing jobs to determine required social characteristics . 
----· 
214. The high school work census. 
----
______ 215. Conducting community occupational surveys. 
216. Processing raw data gained from r esearch for i nstructional 
----· purposes and couns eling purposes . 
217. Using machine equipment such as IBH for proc essing occupa-
---- tional survey data. 
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In meeting his responsibility for the organization and administration of 
the occupational infonnation s8rvice, the counselor will need such under-
standings as: 
218. Contributions which alumni organizations can make to the 
---- program of occupational information. 
____ .219. Hays in which corrununity service clubs may contribute to the 
Occupational Information Service. 
-----~220 . Methods of evaluating the effectiveness of the total Occupa-
tional Infonnation Service. 
____ 221. The relationship of the Occupational Information Service to 
the placement service of the schoo'l and corrununity. 
222. Procedures for acquiring published occupational information. 
-----
223. Criteria and methods for the evaluation of occupational 
----' information material. 
224. The r elationship of the Occupational Information Service to 
---- the total school and community program. 
-----~225. Plans and procedures for initiating the program of oc cupa-
tional information. 
226. Sequential steps to tak e in the development of t 'he Occupa-___ _: 
tional Information Service. 
227. Methods of providing in-service training of personnel who 
------ participate in th~ Occupational Information Service. 
-----~228 • . Tests of occupational information for pupils. 
229. The role of the couns elor or director of guidance in the ____ .....; 
Occupational Information Service. 
230. The role of th0 classroom teacher in the Occupational 
---- Information Service . 
--« !.::-: 9 
_:;._ ... .,. % 
231 . Budgetary provisions for the Occupational Information Service. 
-----
232 . The role of the librarian in the Occupational Information 
----' Service. 
233. The role of the administr ator in the Occupational Information 
-----· Service. 
234. Procedures for inventorying available community training 
----· opportunities on all levels of education . 
____ .235. Various patterns of organization of the Occupational Infor-
mation Service. 
236 . Principles upon which to base the organization and aQ~inis-
---~ tration of the Occupational Information Service. 
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___ ......;237. The nature and purposes of the HFaculty Study CornrnitteeH 
on occupational information and training opportunities. 
___ .238. Hethods of classifying and filing pamphlets and unbound 
occupational information materials. 
239 . Criteria for evaluating courses of study in occupations and 
----· 
other devices for disseminating occupational information. 
240. Criteria of a good teaching unit in occupational information. 
----· 
241. The relationship of the group study of occupations to the 
---- counseling service. 
242. Principles that should be observed in the pupil's study of 
---- occupations, 
243. The organization and development of the occupational 
---- information library. 
244. The place of the homeroom in the program of occupational 
___ ......; information. 
245. The desirable content of a good occupational monograph. 
----
246. The significance of placing emphasis upon local occupational 
----· opportunities in the school's program of occupational 
infonnation. 
In order to fulfill his responsibility for locating, collecting and filing 
occupational information, the counselor needs training in the available 
sources of: 
247. Bibliographies or indices on occupational and educational 
---- information. 
___ ......;248 . Biographies of distinguished persons and their occupational 
careers. 
249. Educational and vocational training directories. ___ ......; 
250. Educational institutions and agencies that publish occupa-
----~ tional and educational information. 
251. Indices of community services. 
----· 
-----~252. Departments of federal and state government that publish 
occupational and educational information. 
253. Guidance agencies that publish occupational and educational 
-----· information. 
254. Textbooks. 
----
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255. Nonographs and pamphlets. ___ ...; 
256. Industries and businesses that publish occupational 
---- information. 
____ ...:257. Plans for filing educational and occupational informati on . 
258. Professional organizations that publish occupational ___ ...; 
information. 
____ ...:259. Current magazines that include articles on occupational 
information. 
260. Charts and posters that present occupational information . 
----
261. Motion pictures on occupational information. ___ ....; 
262. Film-slides and film-strips on occupational information. ___ ....; 
____ 263. Transcriptions and recordings dealing with occupational 
information. 
264. Current radio programs dealing with occupational information. ___ ....; 
265. Trade journals that include articles on occupational 
----· information. 
266. Work-books and study guides. ___ ...; 
267. Indices of Federal and State Apprenticeship training agencies. 
----· 
268. Directories of federal and state agencies . 
----
----
269. Publications dealing with scholarships and other financial 
aids . 
270. Selected lists of occupational information publications . ___ ....; 
271. Labor unions that publish occupational information. 
----
272 . Occupational abstracts. 
----
273. Information on occupat ional trends. ___ ...; 
274. Information on correspondence courses. 
----· 
275. Information on post-secondary educational institutions. 
----· 
As a background to understanding the nature of vocational adjustment, the 
counselor will need training in such factors as: 
276. The pertinent factors youth should consider in making a 
----· 
vocational choice. 
277 . Employment and occupational problems peculiar to minority 
----· groups . 
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------~278. The relationship of special aptitudes to vocational selec-
tion and vocational adjustment. 
------~279. The relationship of intelligenc e l evels to vocational selec-
tion and vocational adjustment. 
-----
280. The relationship of educational achievement to vocational 
selection and vocational adjustment. 
----~281. Employment and occupational problems peculiar to the urban 
worker . 
282. Evidence from research of the discrepancies between the 
------- vocational ambitions and the vocational achievements of youth. 
-----~283. The findings and implications of research studies dealing 
with the types of vocational choices made by youth. 
-----
284. The major causes of unsatisfactory vocational adjustment on 
the part of workers. 
285 . Employment and occupational problems peculiar to rural workers . 
-------· 
286. The factors, other than economic, which cause workers to lose 
-----' their jobs. 
287. Factors which contribute to good vocational adjustment . -----~ 
288. Common causes for the frequent lack of r ealism in the voca-
------ tional choices of youth. 
------~289. Employment and occupational problems peculiar to women. 
290. The factors that influence the vocational and educational -----~ 
choices of youth. 
291. The results and implications for vocational adjustment of 
------ 11Job Satisfaction Res earches. 11 
292 . Criteria for judging occupationally well-adjusted workers . 
-------
_______ 293. Employment and occupational problems peculiar to the older 
worker. 
______ 294. Patterns of ability generally consider ed necessary for success 
in college. 
_______ 295. Patterns of ability generally considered nec essary f or success 
within each of the major occupational classifications and 
representative jobs therein. 
296 . Employment and occupational problems peculiar to the inex-
------ perienced young worker. 
-----~297. The qualities which employers seek in young workers . 
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----
298. Personal characteristics which contribute to job-holding 
and job-security. 
----
299. The implications for vocational adjustment of personnel and 
promotional policies within industry and business 
----
300. The need for carefully planning an occupational career . 
301 . The choice of a general vocational area versus specific job 
----' 
choices . 
---~302 . The hazards of unemployment in terms of personal adj ustment. 
303 . Common problems of adjustment on the job. 
-----
------'304. Kinds of occupational and educational information needed by 
senior high school pupils. 
___ _.305. The relationship of personality factors to vocational selec-
tion and adjustment . 
306. The meaning and implications of good vocational adjustment. 
---""""" 
307. The relationship of economic factors to vocati onal adjustment . 
-----
308. Kinds of occupational and educational information needed by 
----- junior high school pupils. 
_______ 309 . Problems of youth arising from unemployment. 
_____ 310. The implications for family adjustment of the degree of 
vocational adjustment of the workers in the family. 
____ _..311. Job satisfaction: its meaning and methods for measuring it. 
___ _,312. Kinds of occupational and educational information needed by 
elementary school pupils . 
-----'313. Patterns of ability necessary for success in post-secondary 
training and educational progr ams other than coll ege. 
-------'314. The social aspects of work . 
____ 315. Worker moral e and its meaning . 
___ _.316. Evidences of the need for occupational information on the 
part of youth. 
______ 317. The nature and uses of r el ated oc~mtional counseling tools. 
________ 318 . The use of occupational information for counseling in re-
lation to vocati onal choice and other vocational problems. 
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Many aspects of the counselor's job demand that he be well-informed on 
pertinent phases of such legislation as: 
319. The Workmen 1 s Compensation Act. 
320. The Social Security Act. 
321. The Unemployment Compensation Act . 
322. The Fair Labor Standards Act (Wage and Hour Law). 
323. State Minimum Wage Laws. 
___ _,324. State laws relating to restrictions on the night ....ork of 
minors. 
325. State laws relating to children as entertainers . 
-----
-----~326 . Laws relating to the employment and education of physically 
handicapped children. 
-----~327. Laws relating to the employment and education of exceptional 
children. 
328. State attendance laws and the responsibilities of parents 
---~ and towns in this respect. 
__ __,329. State laws relating to the illegal employment of children. 
___ _,330. State laws relating to school leaving certificates to permit 
employment during school hours. 
____ _,331. Laws relating to the employment of minors and women. 
332. The employer's responsibility in relation to the emplo yment 
-----~ of minors. 
333. State laws relating to the employment of minors in agriculture . 
-------
______ 334. The Walsh-Healy Public Contracts Act. 
___ __,33 5. State and federal occupational licensing requirements. 
------~33 6 . Legislation relative to Veterans of World Wars I and II. 
___ __.337. The Wagner-Peyser Act. 
338. Fair Employment Practices Act (Federal and State) 
------
339. State laws relating to the withholding of wages . 
-------
340 . State laws relating to work on Sundays. 
----· 
_____ _,341. Laws relating to juvenile delinquency. 
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342 . Federal and state laws r el ating to the rehabilitation 
----' 
of disabled civilians . 
__ ---.:343 • Hotor vehi'cle laws r elating to the employment of minors . 
344. The Labor l11anagement Relations Act of 1947 (Taft- Hartley 
----' Act) . 
345 . The Railway Labor Act. 
---· 
346 . The Anti-Injunction Act (Norris- LaGuardia Act) . 
-----
347 . Anti -Strikebreaker Law (Byrnes hct) . 
----' 
348. Anti - Racketeering Law (Hobbs Act) . 
-----
349 . Unlawful Practices in Radio Broadcasti ng (Lea Act ). 
-----
350 . Prevailing Uage Law (Davis-Bacon Act). 
---· 
351. Anti- Kickback Law (Copeland Act) . 
----' 
352 . Eight Hour Law. 
-----" 
353 . The Railroad Retirement Act . 
-----' 
354· The Railroad Unempl oyment Insurance Act . 
-----
355. Veterans ' Employment Rights . 
---· 
356. Servicemen's Readjustment Act . 
-----
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Teachers College of Connecti-
cut 
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Estelle Feldman ~ 
Director Of Pupil Services 
City Board of Education 
New Haven, Connecticut 
Glenn E. Smith 
s upervisor of Guidance 
State Department of Education 
Lansing, Michigan 
Clifford Froelich 
Specialist in Counselor 
Training 
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Guidance s ervice 
United States Office of 
Education 
ashington, D. c. 
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* Clifford Erickson, Director Institute of Counseling , 
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J. ' . Greenleaf 
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United States Office of 
Education 
\ shi ngton; D. C. 
R. Floyd c romwell 
State Supervisor of High 
Schools 
State Department of Educa tion 
Baltimore, Maryland 
Joseph A. Baer, Chief 
Bureau of Research and 
Planning 
State Department of Education 
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n· ane Collins ::k 
Associate "Professor of 
Education 
University of Connecticut 
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Harry A. Jager, Chiet 
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Guidance Service 
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APPE IDIX D 
Letter Requesting P r ofessi onal 
\ orker in the Field of Guidance 
to s erve as embers of Sub-Jury 
· -eli 
. ..... l,·'·:.-::1 
July 19, 1949 
Dr . Clifford Erickson 
Director of the Institute of Counseling 
Michigan State College 
East Lansing , ~iohigan 
Dear Dr. Erickson: 
I am conducting a study to see if I can determine what 
should be the essential content of a core training program 
for the professional preparation of the secondary school 
counselor in the area of Occupational Information. 
The need for such a study arises from the fact that although 
we have identified the broad areas in which the secondary 
school counselor should be trained, there is not too much 
agreement as to what the s pecific minimum content ought to 
be rithin each. You also know that at the present time 
there is ide variation in the content of courses in 
occupational Information at the professional training level . 
At one time I counted approximately 50 different course 
titles, each with a different emphasis as far as content as 
concerned. 
I do not bel ieve that e should ever reach the point here 
the essential training program in this area should not 
reflect t he philosophy of a particular training institution, 
local conditions or other factors t hat have a bearing upon 
it. t the same time, I feel that there are common 
essentials upon which all of us can agree. 
I would appreciate it, both personally and professionall y , 
if you ould help me in t his study by giving attention to 
t he Inquiry Form whi ch is enclosed. The items whi ch appear 
in it have been pulled from many sources: vocational 
guidance textbooks, textbooks on Occupational Information, 
courses of study, reports from conferences, agencies end 
professional organizations concerned ith t he problem, 
professional journals and the like. I have made no attempt 
to evaluate any of the items included in the Inq~iry Form. 
'· 
hen the instrument is refined , I ho pe to have the material 
evaluated by a selected group of counselor trainers . I hope 
that you ill be willing to serve as one of the jury embers. 
At t his point in the development of t he instrument , however, 
would you be willing to: 
1. Review t he instrument criti cally to see if it makes 
sense? Are t he directions clear? Do you kno~ what 
I am trying to get at? Is t he method or evaluating 
t he items a desirable one from your point or view? 
2. a t other suggestions do you have? :' hat items 
have been omitted? Are the items clearly and 
accurately stated? 
3. Rate each of t he items in terms of the proposed 
procedure to determine if it is workable. 
4 . Should the naterial be OK in general and it you 
are willing to serve as a jury member, I could 
use the results of your evaluation in my total 
tabul ati on without asking you to do t he job over 
again. ·· hat is your reaction t o this proposal? 
I realize this is quite a l ar ge task that I am asKing you to 
perform and I am sure you know t hat your help will be 
appreciated. Even beyond t hi s, it is a job that needs t o be 
d one . 
Hoping t hat you will look upon t r i s re quest favorably , I 
remain 
Cordially yours, 
Har old J' . fl'" ahoney 
State Supervlsor of Guidance 
, Services 
; 
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AN INQUIRY FORM TO DETERMINE THE 
CONTENT CONSIDERED ESSENTIAL 
TO THE BASI.C PREPARATION 
OF SECONDARY SCHOOL 
COUNSELORS IN THE ~REA OF 
OCCUPATIONAL INFORMATION 
t.....:======-HAROlD J. MAHONEY 
STATE DEPARTMENT OF EDUCA liON 
HARTFORD, CONNECTICUT 
-., 
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.. ... 
Ql. 
Al. 
Q2. 
SOME QUESTIONS AND ANSWERS FOR JURY MENBERS CONCERNING 
THE NATURE OF THE STUDY AND THE INQUIRY FORM 
WHAT IS THE PURPOSE OF THIS STUDY? 
.? 
It is an attempt to arrive at some agreement as to the type of con-
tent which should comprise the basic training program for the pro-
fessional preparation of the secondary school counselor in the area 
of occupational information. 
WHAT HEANING SHOUlD I ATTACH TO THE TERM, "BASIC TRAINING?" 
A2. Basic training, as used for the purpose of this study, means the 
type of training content which would make up the first course or 
courses in, "Occupational Information." 
QJ. WHEN YOU SPEAK OF THE TRAINING PROGRAM FOR THE SECONDARY SCHOOL 
COUNSELOR, DO YOU MEAN AN INDIVIDUAL WHO FUNCTIONS AS A GENERAL 
COUNSELOR OR AS A SPECIALIST IN VOCATIONAL, EDUCATIONAL OR PER-
SONAL COUNSELING? 
AJ. The general counselor, who may be concerned with many different 
types of pupil problems, is under consideration in this study. 
Q.4. IN RATING THE ITEMS, ABOUT HOW LONG A COURSE IN TER1'1S OF SEr-fF.STEli 
HOURS SHOULD I KEEP IN MIND AS A FRANE OF REFERENCE? 
A4. The time allotment for such a basic course or courses is not a major 
consideration at this time. The length of the training program will 
be developed on the basis of the nature of the items that should be 
included as revealed by this study. 
Q5. HAS THE INQUIRY FORM BEEN REVIEWED CRITICALLY BY COMPETENT GUIDANCE 
WORKERS IN THE FIELD OF COUNSELOR TRAINING? 
A5. Yes. The present form is a final revision based upon the suggestions 
of many competent people who reviewed the original critically. 
Q6. WHAT ARE THE SOURCES OF THE ITEHS USED IN THE INQUIRY FORM? 
A6. Vocational guidance textbooks, occupational information textbooks, 
courses of study in occupational information, reports from confer-
ences, agencies and professional organizations concerned with the 
problem, professional journals and the like. 
Q7. WAS ANY EVALUATION :t-'IADE OF THE ITEMS BEFORE INCLUDING THEH IN THE 
INQUIRY FORM? 
A?. Only as to whether or not they appeared to be items that would nor-
mally fall within the area of occupational information. The task of 
evaluating the essentiality of each item is the responsibility of 
the members of the jury. All items were included that appeared in 
the sources indicated in the answer to question #6. 
. 
Q8. HOW FAR BACK IN THE LITERATURE AND OTHER SOURCES WAS THE SEARCH MADE 
FOR ITEMS? 
A8. Ten years. 
Q9. 
A9. 
QlO. 
AlO. 
Qll. 
MANY OF THE ITEMS SEllf TO BE SUB-TOPICS RELATED TO OTHER TOPICS 1'\P:-
PEARING ElSEWHERE IN THE INQUIRY FORM. viAS THIS DONE PURPOSEFULLY? 
Yes. Results as specific as possible are desired. h. subsequent 
phase of the study will be the logical reorganization of material. 
\1HY hRE NOT RELATED TOPICS GROUPED TOGETHER? 
The attempt is made to have each item stand by itself. 
IT SEEMS AS THOUGH TENTATIVE CLASSIFICATIONS HJ~VE BEEN ESTh.BLISHED. 
WAS THIS DONE PURPOSEFULLY? 
All . The tentative classifications of items do not necessarily mean any-
thing. It was done to make the job of evaluating each item easier. 
In rating the items you can forget the implied classification if you 
desire. 
Ql2. IN EVALUATING THE IT.EHS, WHAT SHOULD BE THE MAJOR FRAME OF REFERENCE? 
Al2. The actual job of the secondary school counselor as you know it. 
Ql3 . WHAT TYPES OF INFORMATION ARE INCLUDED UNDER THE TERM 11 0CCUPATIONAL 
INFOR.l1ATION? II 
Al3. Not only occupational information as such, but also educational in-
formation and related community information. 
Ql4. SO~lli OF THE ITEMS APPEARING ON THE INQUIRY FORM MIGHT ALSO BE IN-
CLUDED UNDER SUCH COURSES TITLES AS ECONOMICS, SOCIOLOGY, PSYCHOLOGY 
OF PERSONALITY, LABOR RELATIONS AND THE LIKE. DOES THIS HAVE ANY 
SIGNIFICANCE AS FAR AS RATING THE ITEMS IS CONCERNED? 
All,. No. A basic course or courses in occupational information that 
might result from this study would probably draw items from several 
related fields. 
Ql5. THE CATEGORIES FOR RATING THAT HAVE BEEN ESTABLISHED MAY MAKE IT 
DIFFICULT FOR ME TO MAKE AN EVALUATION WITHOUT SOME MENTAL QUALI-
FICATION. WHAT SHOULD I DO IN SUCH CASES? 
Al5. The item should be judged only on the basis of its essentiality. 
Qualifications in terms of its relative importance to other items; 
the differences in the amount of training time that may be involved 
and so on should not be considered particularly. The item either is 
or is not essential. 
-.2-
Q16. SOV.lE OF 'l'HE I'i'EMS APPEAR TO DESERVE MOKE IN'lTEJ.'JS IVB TREATMENT IN A. 
TRAINING SITUATION THAN DO OTHERS. SOME SEEM TO BE MAJOR ITEMS 
WHILE OTHERS SEEM TO BE MINOR ITEMS. DO YOU MAKE ANY PROVISION 
FOR THIS? 
Al6. The study is concerned only with whether the item should be includ-
ed in the basic training program. Some items may only take 10 
minutes of time whereas it may be necessary to devote 3 or 4 hours 
to others. 
Ql?. DO THE ITE!.VJS '£HAT ARE LIS TED ON THE INQUIRY FORM REPRESENT THE TYPE 
OF OCCUPATIONAL INFORMATION THAT SECONDARY SCHOOL PUPILS SHOULD 
KNOW OR THE ITEMS IN WHICH THE SECONDARY SCHOOL COUNSELOR SHOUlD BE 
TRAINED? 
Al?. The orientation of this study is towards the counselor - the train-
ing which he should have. 
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AN INQUIRY FORH TO DETERMINE THE CONTENT CONSillERED 
ESSENTIAL TO THE BASIC PREPARATION OF SECONDARY SCHOOL 
COUNSELORS IN THE AREA OF OCCUPATIONAL INFORNATION 
JURY MEHBER: 
Name: 
-------------------------------------------
Title : ______________________________________ ___ 
Nature of Your Position: 
--------------------------
Employed by: __________________________________ ___ 
Located at: Date: 
-------
RETURN TO: Harold J. Hahoney, Supervisor of Guidance, 
State Department of Education, State Office 
Building, Hartford, Connecticut. 
I 
r 
INSTRUCTIONS 
Please rate each of the items which appear on the following pages 
in terms of the categories which are set forth below using the 
symbols E, U, N and I. Only one symbol may be used for each item. 
The items are grouped as they are only for your convenience in 
rating. Each item should be considered in terms of its own dis-
tinct value. As you rate the items, keep in mind that each ShOuld 
be considered in relation to all the items that are listed rather 
than only in relation to those items which happen to appear with 
it in the same grouping. 
It is recommended that you: first, read all of the items without 
rating any one of them; second, rate each item. 
Symbol 
E 
Description of the Item 
THIS ITEM IS ESSENTIAL - IT IviUST BE INCLUDED IN THE 
BASIC TRAINING PROGRAN 
This item must be included in the Basic Training Pro-
gram. It represents information, a concept or skill of 
major importance to the everyday job of the counselor. 
It is the type that he is most likely to use in the day 
to day operation of his job. 
The counselor must be thoroughly trained in this respect 
so that he will be able to apply the information, con-
cept or skill with a high degree of effectiveness. 
U THIS IS A PERTINENT BUT UNESSENTIAL ITEM AS FAR AS THE 
BASIC TRAINING PRDGRAM IS CONCERNED 
Although this may be a desirable item, it is not consid-
ered so essential to the immediate job of the counselor 
as to be included in the basic training program. It may 
be an item that is either relatively unimportant or ~ 
that requires such a high degree of training that it 
should be postponed until more advanced training in Oc-
cupational Information is undertaken. 
N NOT COMPETENT TO JUDGE THIS ITEM 
This is an item with which the Jury Hember is unfamiliar 
and therefore he is not competent to make a valid judg-
ment. 
I THIS ITEN IS IRRELEVANT TO A TRAINING PROGRAH IN OCCUPA-
TIONAL INFORMATION 
This item should not be considered at all as constitut-
ing a part of the necessary training of the counselor in 
Occupational Information. 
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AS YOU RATE EACH ITEM KEEP IN MIND THAT: 
l. The Area of Occupational Information Only is under Considera-
tion. 
Several broad areas in which the Secondary School Counselor 
should be professionally trained have been identified. The 
next step that needs to be taken in further developing the 
training program is to determine the nature of the specific 
content within each of the broad areas so that a common or 
basic program may be formulated. 
This Inquiry Form is concerned only with the area of Occupa-
tional Information. 
2. The Term 11 Basic Training" As Used in the Instructions Should 
Be Considered As a First Course or Courses. 
The area of Occupational Information is so broad and many of 
its aspects so technical that a guidance worker could become 
highly specialized in it. 
This study, however, is an attempt to discover the nature of 
the content which should comprise a basic first course or 
courses which will enable the counselor to meet the immediate 
demands of his job. At the same time, it will undoubtedly 
serve as a foundation for advanced specialization in this 
area. 
J. Significant Amounts of Time Must be Devoted to Training the 
Counselor in Other Areas. 
Inasmuch as Occupational Information represents but one of 
the several areas that have been identified for Counselor 
Training, it would not be desirable to devote so much time 
to it that the other areas are neglected. 
The ultimate over-all common training program should include 
balanced training in terms of the counselor's job within each 
major area. 
4. The Secondary School Counselor has Unique Job Responsibilties. 
Although the job of the secondary school counselor has many 
elements in common with the job of counselors attached to 
other types of institutions and agencies, there are important 
differences. 
Think in terms of providing him with the essentials of Occu-
pational Information demanded by his everyday particular job 
as you know it - the essentials which he is most likely to 
need in performing his duties as a Secondary School Counselor. 
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E - An Essential Item 
U - An Unessential Item 
N - Not Competent to Judge 
I - An Irrelevant Item 
Since the counselor will be working with such a large number of diverse 
occupations, he needs training in systems of grouping or classifying 
occupations and workers such as: 
1. The United States Census. 
----
----
2. Essential occupations according to selective service. 
----
3. Critical occupations according to selective service. 
----
4. War occupations according to their suitability for women. 
----
5. Occupations according to their suitability for women. 
----
6. Important war occupations for which federal funds could be 
used for vocational training. 
---- 7. Socio-economic groupings of occupations. 
___ 8. The Dictionary of Occupational Titles, 1949, Vols. I & II. 
----
9. The "Entry Occupational Classification" of the Dictionary 
of Occupational Titles, Part IV. 
10. Classification according to estimated levels of intelligence. 
11. Classification according to inventories of vocational in-
terest. 
12. Classification according to 11 in plant jobs" of individual 
businesses and industries. 
----
13. Classification of positions in federal service. 
14. Classification of positions in state service. 
----
----
15. Military occupations. 
16. Classification according to worker characteristics demanded ___ .....; 
by each. 
17. The National Roster of Scientific and Specialized Personnel. 
----
18. Standard Industrial Classification. 
----' 
19. The Industrial Classification Code. 
----
20. Classification according to secondary school subjects. 
----
21. Classification according to avocational interests. 
----
22. Classification according to college subj ects. 
----· 
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E - An Essential Item 
U - An Unessential Item 
N Not Competent t o Judge 
I - An Irrelevant Item 
In order to help pupils acquire occupational information, the couns elor 
needs training in utilizing the variety of methods and teaching aids 
which have been developed and which he can assist other school person-
nel in using such as: 
23. Relating occupational information to school subjects. 
----
24. Part-time work experience programs. 
----
______ 25. Occupational information clubs. 
26. Biographies of vocationally successful men and women. ____ ....; 
27. Biographies of vocationally unsuccessful men and women. 
------
28. Talks . to pupils by workers who represent various occupations. 
------
29. Motion pictures which present occupational information. _____ ....; 
-----~30. Radio programs which present occupational information. 
31. Television programs which present occupational information. 
-----~ 
32. Visits by pupils to business and industrial establishments. 
-----· 
----~33. Occupational investigations by li1dividual pupils. 
34. Occupational investigations by groups of pupils with similar 
-----· interests. 
35. The writing of occupational themes by pupils within the area 
-----· of their interest. 
36. The formal course in 110ccupations.u 
---~ 
37. Exploratory courses. 
----· 
38. Units of occupational information incorporated within other 
------· subjects. 
39. College day conferences. 
-----· 
40. The preparation by pupils of scrapbooks on occupational in-
---- terests. 
41. The vocational book fair. 
------
42. Novels based upon specific types of occupations. 
-----
43. Poems which des cribe various occupations . 
-----
_____ .44. Caree r day conferences. 
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E - An Essential Item 
U - An Unessential Item 
N - Not Competent to Judge 
I - An Irrelevant Item 
45. Articles on occupational information in the school news-
---- paper. 
____ 46. School assembly programs devoted to occupational informa-
tion. 
_____ 47. Dramatization based upon occupational problems. 
______ 48. Vocational quizzes based upon musical compositions. 
_____ 49. Occupational pamphlet and picture displays. 
_____ 50. The daily help wanted ads appearing in newspapers. 
_____ 51. School bulletin boards and posters devoted to occupational 
information. 
52. Occupational scripts and recordings. 
53. Occupational film-strips and slides. 
54. Occupational info ma tion appearing in the daily newspaper. 
55. Occupational information appearing in current magazines. 
56. Occupational information appearing in comic books and 
strips. 
57. Occupational information and planning work-books. 
58. Occupational information study l eaflets . 
------
59. Special occupational information programs for school l 8avers. 
------
60. Special occupational information programs for graduates who 
are entering the labor force. 
_____ 61. Special occupational information programs for pupils prior 
to their entrance to the secondary school. 
____ 62. Special occupational information programs for graduates who 
plan additional post-secondary school training. 
_____ 63. Pupil interviews with workers in the corrununity. 
64. The interpretation of follow-up studies of former graduates 
----- and drop-outs to gain occupational information. 
------
65. Pupil handbooks of occupational and educational information. 
----
66. Assigning pupils to workers on an observation basis. 
_______ 67. The vocational counseling interview. 
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E - An Essential Item 
U - An Unessential Item 
N - Not Competent t o Judge 
I - An Irrelevant Item 
68. Utilizing the core curriculum for teaching occupational 
information. 
In order for the counselor to effectively use and interpret occupation-
al data for vocational counseling purposes and to properly guide the 
development and extension of the occupational information service with-
in the school, he needs to acquire a background to the l'.Orld of work 
involving such understandings as: 
69. The geographical distribution of major occupational classi-
---- fications and of representative jobs therein. 
70. The Selective Service System and its operation. 
----
______ 71. The short term employment trends of typical jobs within 
major occupational classifications. 
72. The long term employment trends of typical jobs within major 
---- occupational classifications. 
73. The Induction Program of the Armed Services. 
----
74. The average annual earnings of workers in typical jobs with-
---- in major occupational classifications. 
75. The general nature of the work that is characteristic of 
---- typical jobs within major occupational classifications. 
____ 76. _The pattern of special talents or aptitudes that are consid-
ered necessary for typical jobs within major occupational 
classifications. 
77. Assignment procedures in the Armed Services. 
----
78. The range of intelligence that has been found to characteriz0 
---- the workers who enter upon and make progress in typical jobs 
within major occupational classifications. 
____ 79. The amount and kind of general education and specialized 
training necessary for typical jobs within major occupational 
classificatj_ons as well as \-There it can be secured and how 
much it will cost. 
80. Training and educational opportunities in the Anned Services. 
----
81. Civilian occupations relat ed to specialties in the Armed 
---- Services. 
82. The social consequences of unemployment. 
----
83. Factors which contribute to unemployment. 
----
84. The relationship between the jobs youth want and the jobs they 
---- get. 
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E - An Essential Item 
U - An Unessential Item 
N - Not Competent t.o Judge 
I - An Irrelevant Item 
------- 85. The evaluation of military experience and training in terms 
of civilian educational credit or occupational experience. 
____ 86. The wages received and the hours worked by youth on various 
types of jobs. 
87. The age distribution of youth in the labor market. 
___ 88. The occupational distribution of employed youth. 
------ 89. The purposes and procedures of separation military couns el-
ing. 
------- 90. The r elati on of the father's occupation to the amount of 
education their children receive. 
------- 91. The extent to which parents are financially dependent upon 
their children. 
----
92. The problems of youth as migrant laborers. 
----
93. The general population trends and their implications for oc-
cupational information and employment . 
----
94. The functions of state and federal labor agencies. 
----
95. Current trends in vocational training. 
----
96. Barriers and restrictions to youth employment. 
----
97. The uses of occupational information by government. 
-----
98. Definitions of occupational terms that are commonly used. 
-----
99. The historical development of the occupational information 
service in se condary schools. 
100. Kinds of and uses that may be made of community recreational 
------
services. 
-----~101. The industrial uses of occupational information. 
102. Factors which affect the value of occupational information. 
----
• .. ·. -ii 
,:."'.,, ~·-.r_ i... 
----
103. Resource services of the community of value to the counselor. 
_____ 104. Kinds of and uses that may be made of community welfare a-
gencies . 
______ 105. The use of occupational information by the Armed Services. 
----
106. Purpos es and functions of th6 National Vocational Guidru1ce 
Association. 
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E - An Essential Item 
U - An Unessential Item 
N - Not Competent t :.) Judg e 
I - An Irrelevant Item 
____ 107. The occupational distribution of minority groups. 
108. Kinds of and uses that may be made of community public 
---- health services. 
____ 109. The use of occupational information by community agencies 
other than schools. 
110. The labor supply of the United States and its composition. 
----
_____ 111. The implications of the social prestige attached t o various 
occupations. 
----
112. Seasonal variations in employment and their implications. 
------
113. The meaning and scope of occupational information. 
114. The effect of technological changes on the skills required 
----- by 'WOrkers. 
115. The Occupational Information and Guidance Service of the 
------ United States Office of Education. 
-----
116. The major purposes and uses of the occupational information 
service in the guidance program of the secondary school. 
_____ 117. The occupational information and guidance services of state 
departments of education. 
118. The history, development and accomplishment of unionism in 
---- America. 
119. Types of organized union shops. 
------
------
120. The nature of occupational opportunities for youth. 
______ 121. The composition of labor unions. 
----
122. The rights and responsibilities of members of labor unions. 
____ 123. The implications of occupational and social mobility. 
----
124. The inter-relationships and interdependence among occu~ations 
and workers. 
125. Current college entrance r equirements. 
----
____ 126. Types of educational and training opportunities at the post-
secondary school level. 
127. The functions and purposes of unionism. 
------· 
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E - An Essential Item 
U - An Unessential Item 
N - Not Compet•::nt to Judg e 
I - An Irrelevant Item 
128. The need for and methods of checking the reliability of pri-
---- vate vocational training schools. 
----
129. The role of personnel management in labor relations. 
----
130. The role of government in labor relations problems. 
___ 131. The nature of the Union Shop. 
____ 132. Occupational and training opportunities for special groups 
such as the physically handicapped. 
133. State and federal programs of vocational rehabilitation. 
----
___ 134. The nature of the Closed Shop. 
----
135. Women 's labor organizations and auxiliaries. 
----
136. The function of business agents in labor unions. 
137. The function of shop stewards in labor unions. 
----
138. The nature of l ocal or city labor organizations. 
----
139. The nature and provisions of worker disability codes. 
----
----
140. State labor organizations. 
141. National labor organizations. 
----
____ 142. The concept of work as a biological and social need in per-
sonal developments. 
---~143. Qualifications for union membership. 
In order for the counselor to aid pupils to become self-sufficient in 
matters relating to securing and maintaining employment,~r he will need 
training in such skills, knowledges and concepts as: 
144. The nature and functions of the United States Employment 
---- Service. 
----
145. Private employment services and other channels through which 
jobs are secured. 
_____ 146. Employer and professional organizations t hrough which jobs 
are secured. 
1:-This study is not concerned with the operation of a placement service as 
such. The service of placement, for the purposes of this study, is con-
sidered so distinct and technical that it warrants special treatment as 
a major service of the guidance program. 
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E - An Essential Item 
U - An Unessential Item 
N - Not Competent to Judge 
I - An Irrelevant It.ern 
14?. The nature and functions of the International Association of 
---- Public Employment Agencies. 
-----~148. The most opportune time for seeking employment in typical 
jobs within major occupational classifications. 
149. Methods and procedures which may be used to secure employ-
---- ment. 
----
150. The place and value of introductions, references, and recorn-
mendations in job seeking. 
----
151. The direct mail campaign as a means of securing employment . 
___ 152. Hethods of making contact with prospective employers. 
----
153. The concept of placement as a public responsibility versus 
the concept of placement as a private agency or individual 
responsibility. 
-----~154. The role of the school and its responsibility for the place-
ment of its graduates and drop-outs. 
____ 155. · Help wanted advertisements as a source of job openings. 
156. The help to be received from friends in placement. 
----· 
157. Placement services of schools, colleges and other education-
----
al institutions. 
158. Techniques which may be used in discovering prospective em-
---- players. 
159. Criteria for the selection of prospective employers . 
----
____ 160. Effective techniques for the job applicant to use in provid-
ing prospective employers with information concerning his 
occupational qualifications. 
161. Factors for the job applicant to consider in preparing for 
---- the employment interview. 
162. Factors for the job applicant to consider in conducting th8 
----
employment interview. 
____ .163. The organization and operation of uman-mark ctingu clinics. 
---~164. Procedures involved in securing positions in state and fed-
eral government service. 
165. Labor unions as placement agencies. ---~ 
166. The nature and functions of junior placement s ~rvices. 
----
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E - An Essential Item 
U - An Unessential Item 
N - Not Comp etent t o Judge 
I - An Irrelevant Item 
167. Special placement s ervices for veterans. 
----
______ 168. The ~elationship of placement to counseling. 
In carrying out his research functions, the counselor will need training 
in such methods and procedures of acquiring and processing occupational 
information as: 
________ 169. Analyzing jobs according to their physical demands. 
_______ 170. Determining upgrading opportunities in business and industry. 
______ 171. Using the Dictionary of Occupational Titles for res earch 
purposes. 
_______ 172. Compiling occupational descriptions. 
173. Estimating occupational replacement needs in business and 
----- industry. 
______ 174. Sampling t echniques that may be employed in surveying occu-
pations. 
175. Making job evaluations. 
------
----
176. Developing famili es of related occupations. 
______ 177. Planning and executing a job analysis program. 
178. Conducting occupational follow-up studies of school leuvers 
----- and graduat es. 
179. Describing and utilizing original occupational data . 
-----
180. Developing time and motion studies. 
-------
181. Preparing instructions for a job analysis. 
----
182. Preparing a job analysis form. 
------
-----
183. Determining the it ems to be included in a job analysis. 
184. Preparing job descriptions. 
-----
______ 185. Preparing job specifications. 
______ 186. Using the questionnaire survey method. 
------~187. Using the p0rsonal survey method. 
_______ 188. Preparing descriptive occupational mat erial. 
189. Analyzing jobs to det ermine the r equired l evel of intelligence. 
-----
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190. Conducting a high school work census. 
191. Processing raw data gained from research for instructional 
---- and counseling purposes. 
----
192. Analyzing jobs to determine necessary personality character-
istics. 
193. Using machine equipment such as IBM for processing occupa-
---- tional survey data. 
194. Analyzing jobs to determine required special abilities. 
----
____ 195. Conducting community occupational surveys. 
196. Analyzing jobs to determine required social characteristics. 
----
In meeting his responsibility for the organization and administration of 
the occupational information service, the counselor will need such under-
standings as: 
____ 197. Contributions which alumni organizations can make .to the 
program of occupational information. 
198. Ways in which community service clubs may contribute to the 
---- occupational information service. 
----
199. Methods of evaluating the effectiveness of the occupational 
information service. 
-----~200. The relationship of the occupational information service to 
the placement service of the school and community. 
----~201. Procedures for acquiring published occupational information. 
202. Criteria and methods for the evaluation of occupational in-____ , 
formation material. 
203. The relationship of the occupational information service to 
---- the total school and community program. 
204. Plans and procedures for initiating the program of occupa-
----- tional information. 
_____ 205. Steps to take in the development of the occupational infor-
mation service. 
____ ~206. Methods of providing in-service training of personnel who 
participat e in the occupational information service. 
-------'20?. Tests of occupational information for pupils. 
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208. The role of the counselor or director of guidance in the oc-
----· cupational information service. 
209. The role of the classroom teacher in the occupational infor-
----- mation service. 
-----~210. Budgetary provisions for the occupational information service. 
211. The role of the librarian in the occupational information 
----- s ervice. 
212. The role of the school administrator in the occupational in-
------ formation service. 
213. Procedures for inventorying available community training op-
----· portunities on all levels of education. 
214. Various patterns of organization of the occupational infor-
------ mation service. 
----
215. Principles upon which to base the organization and adminis-
tration of the occupational information service. 
216. The nature and purposes of the "Faculty Study Committe(.;" on 
---- occupational information and training opportunities. 
217. Methods of classifying and filing pamphlets and unbom1d oc-
----- cupational information materials. 
218. Criteria which may be used for evaluating: 1) courses of 
----- study in occupations; 2) other devices for diss eminating oc-
cupational information. 
219. Criteria of a good teaching unit in occupational information. 
----
-----
220. The relationship of the group study of occupations to the 
counseling service. 
------
221. Principles that should be observed in the pupil's study of 
occupations. 
222. The organization and development of the occupational infor-
---- mation library. 
223. The place of the homeroom in the program of occupational in-
----- formation. 
224. The desirable content of a good occupational monograph. ----~ 
-----~225. The significance of placing emphasis upon local occupational 
opportlllities in the school's program of occupational infor-
mation. 
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------~226. The organization of a mobile occupational information li-
brary. 
In order to fulfill his responsibility for locating and collecting occu-
pational information, the counselor needs to know: 
------~227. Sources of bibliographies on occupational and educational 
information. 
------~228. Sources of biographies of distinguished persons and their 
occupational careers. 
_______ 229. Sources of educational and vocational training directories. 
------~230. The educational institutions and agencies that publish occu-
pational and educational information. 
231. Sources of indices of community services. 
------
_______ 232. The departments of federal and state government that publish 
occupational and educational information. 
------~233. The guidance agencies that publish occupational and educa-
tional information. 
234. Sources of textbooks on occupational information. 
-----· 
-------
235. Sources of monographs and pamphlets. 
-----~236. The industries and businesses that publish occupational in-
formation. 
------~237. Sources of plans for filing educational and occupational in-
formation. 
-----~238. The professional organizations that publish occupational in-
formation. 
_______ 239. The current magazines that include articles on occupational 
information. 
240. Sources of charts and posters that present occupational in-
----- formation. 
241. Sources of motion pictures on occupational information. 
-------
______ .242. Sources of film-slides and film-strips on occupational in-
formation. 
_______ 243. Sources of transcriptions and recordings dealing with occu-
pational information. 
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------~244. The current radio programs dealing with occupational infor-
mation. 
------~245. The trade journals that include articles on occupational in-
formation. 
_______ 246. Sources of work-books and study guides on occupational in-
formation. 
_______ 247. Sources of indices of federal and state apprenticeship 
training agencies. 
248. Sources of directories of federal and state agencies. -----~ 
____ ....;249. Sources of publications dealing with scholarships and other 
financial aids. 
_____ ....;250. Sources of selected lists of occupational information publi-
cations. 
251. The labor unions that publish occupational information. 
252. Sources of occupational abstracts. 
253. Sources of information on occupational trends. 
254. Sources of directories of correspondence courses. 
255. Sources of information on post-secondary educational insti-
tutions. 
As a background to understanding the nature of vocational ad.iustment, the 
counselor will need training in such matters as: 
256. The pertinent factors youth should consider in making a vo-____ ....; 
cational cooice. 
257. Employment and occupational problems peculiar to minority 
------ groups. 
258. The relationship of special aptitud0s to vocational selection ____ ....; 
and vocational adjustment. 
259. The relationship of intelligence levels to vocational selcc-
---- tion and vocational adjustment. 
260. The relationship of educational achievument to vocational _____ ....; 
selection and vocational adjustment. 
261. Employmont and occupational problons peculiar to th6 urban 
-----· 
worker. 
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262. Evidence of the discrepancies between the vocational ambi-
------- tions and the vocational achievements of youth. 
_______ 263. The findings and implications of research studies dealing 
with the types of vocational choices made by youth. 
_______ 264. The major causes of unsatisfactory vocational adjustment on 
the part of workers. 
------~265. Employment and occupational problems peculiar to rural work-
ers. 
266. 
267. 
268. 
269. 
270. 
271. 
272. 
The factors, other than economic, which cause workers to 
lose their jobs. 
Factors which contribute to a good vocational adjustment. 
Common causes for the frequent lack of r ealism in the voca-
tional choices of youth. 
Employment and occupational problems peculiar to women. 
The factors that influence the vocational and educational 
choices of youth. 
The results and implications for vocational adjustm~nt of 
"Job Satisfaction Researches." 
Criteria for judging occupationally well-adjust ed worker s . 
_______ 273. Employment and occupational problems peculiar to the older 
v.orker. 
------~274. Patterns of ability generally considered necessary for suc-
cess in college. 
_______ 275. Employment and occupational problems peculiar t o the i nex-
perienced young worker. 
276. The qualities which employers s eek in young workers. 
------
277. Per sonal characteristics which contribut e to job-holding and 
------ job-security. 
278. The implications for vocational adjustment of personnel and 
----- promotional policies within industry and business. 
------~· 279. The need for carefully planning an occupational career. 
280. The choice of a general vocational area versus specific job 
-----...: ell;) ices. 
281. The effects of unemployment on personal adjustment. 
------
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______ 282. Common problems of adjustment on the job. 
283. Kinds of occupational and educational information needed by 
---- senior high school pupils. 
284. The !'elationship of personality factors to vocational ad-
---- justment. 
_____ 285. The meaning and implications of good vocational adjustment. 
286. The relationship of economic factors to vocational adjust-
----· ment. 
----~287. Kinds of occupational and educational information needed by 
junior high school pupils. 
----~288. Problems of youth arising from unemployment. 
____ 289. The implications for family adjustment of the degree of vo-
cational adjustment of the workers in the family. 
290. Job satisfaction: its meaning and methods for measuring it. 
----
______ 291. Kinds of occupational and educational information needed by 
elementary school pupils. 
____ 292. Th6 social aspects of work. 
293. Worker morale and its meaning. 
----
294. Evidences of the need for occupational information on th~ 
----- part of youth. 
---~295. !he nature and us es of r elated occupational counseling tool~ . 
Many aspects of the counselor's job demand that he be well-informed on th<: 
pertinent phases of such labor l egislation as: 
296. The Workmen's Compensation Act. 
------
297. The Social Security Act. 
------
______ 298. The Unemployment Compensation Act. 
299. The Fair Labor Standards Act (Wage and Hour Law). 
----· 
___ ___..300. State Minimum Wage Laws. 
_______ 301. State Laws relating to restrictions on the night work of' 
minors. 
302. State laws relating to children as E>ntertainers. 
------
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___ 303. Laws relating to the employment and education of physically 
handicapped children. 
------~304. Laws relating to the employment and education of exceptional 
children. 
305. State attendance laws and the responsibilities of parents 
---~ 
and towns in this respect. 
306. State laws relating to the illegal employment of children. 
------~ 
----~307. State laws relating to school leaving certificates to permit 
employment during school hours. 
308. Laws relating to the employment of minors and women. 
---
______ .309. The Employer 1 s responsibility in relation to the employment 
of minors. 
-----~310. State laws relating to the employment of minors in agricul-
ture. 
311. The Walsh-Healy Public Contracts Act. 
---~ 
----~312. State and federal occupational licensing r equirements. 
__ ___.313. Legislation relative to Vet erans of World Wars I and II. 
__ ___.314. The Wagner-Peyser Act. 
__ __.315. Fair Employment Practices Act (Federal and Stat e ). 
---~316. State laws r elating to the withholding of wages. 
317. State laws relating to work on Sundays. 
-----
318. Laws relating to juvenile delinquency. 
-----
319. Federal and state laws relating to the rehabilitation of 
------ disabled civilians. 
___ ___.320. Motor vehicle laws relating to the employment of minors. 
321. The Labor Management Relations Act of 1947 (Taft-Hartley 
------ Act) • 
322. The Railway Labor Act. 
-----
___ __.323. The Anti-Injunction Act (Norris-LaGuardia Act). 
___ .324. Anti-Strikebreaker Law (Byrnes Act). 
325. Anti-Racketeering Law (Hobbs Act). 
----~ 
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326." Unlawful Practices in Radio Broadcasting (Lea Act). 
-----
__ ___.327. Prevailing Wage Law (Davis-Bacon Act). 
328. Anti-Kickback Law (Copeland Act). 
------
__ ___.329. Eight Hour Law. 
__ ___.330. The Railroad Retirement Act. 
__ ___.331. The Railroad Unemployment Insurance Act. 
__ ___,332. Veterans 1 Employment Rights. 
__ ___,333. Servicemen's Readjustment Act. 
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APPENDIX "F 
Letter Requesting State Supervisors of 
Guidance to Nominate 01 ty Directors of 
Guidance to Jury of Expert Opinion. 
Dr. Floyd Cromwell 
State supervisor of Guidance 
tate Department of Education 
Baltimore, Maryland 
Dear Dr . Cromwell: 
August 8, 1949 
,....... 
I am conduc ting a study to see if I can ide-n·aty the type 
of training i n the area of Occupational Information hich 
the secondary school counselor should have to perform 
effectively on his job . I have developed about 350 specific 
items of training content and plan to establish a jury of 
expert opini on who will rate the items in terms of their 
essentiality as far as t he actual job is concerned. 
I would like to include among members of my jury, a number 
of well qual ified city directors or city supervisors of 
guidance who are concerne d with the planning of guidance 
programs as well as the in-service training of secondary 
school counselors. 
would you submit to me the names and addresses of six or 
seven (more or less depending on the number in yo r state) 
people who hold this position and ho also have a good 
understanding of the total guidance progr am as well as 
occupational Information particularly? 
In inviting them to serve as jury members, I ill not 
indicate t hat they were nomi nated by you unless you give 
permission for e to do so. 
Thanks very much for your help in t his matter . It will be 
deeply appreoiated if you find it convenient to act 
favorably upon this re quest . 
0 ordially yours, 
Harold J. t ahoney 
State Supervisor of Guidance 
Bureau of Youth Services 
~. 
\ 
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APPENDIX: G 
Letter of Invitation to Jury Members 
Dr . Donald s uper 
Teachers College 
columbia University 
Ne York , n ew York 
near Dr . Super: 
January 23 , 1950 
I am conducting study to see if I oan determine hat 
should be the essential content of a Basic Training Progr am 
for the professional pr eparation of the secondary school 
counselor in t he area of Occupational Information . 
The need for such a study arises from t he fact that al -
though we have identified t he broad areas (including 
occupational Information) in hich the secondary school 
counselor should be trained, there is little agreement as 
to what t he specific minimum content ought t o be ithin 
each . You are awar , I am sure , of the wide variation t hat 
presently exists i n the content of courses in Occupational 
Information at t he professional training level . t one ti e 
I counted approxtmately 60 different course titles , each wi th 
hat seemed to be a different emphasis . 
The study t urns upon an Inquiry Form which has been carefully 
developed. I have identified , from a wide variety of sources , 
about 333 specific items which are related t o the field of 
occupational Information . The Inquiry For includes these 
i t ems along with a scheme for evaluating them in t erms of 
their essentiali ty . 
The next phase of the study is to ha ve each of these items 
evaluated by a relatively small selected group of individuals 
t hrou~ out the country who have met previously established 
criteria. City Directors of Guidance , State Supervisors of 
Guidance and Professors e.ngaged in the preparation of oounse..-
lors at universities and colleges represent the type of pr o-
fess ional personnel who are bein requested to participate . 
I am extending an invitation to you to participate i n this 
study a s a member of t he jury of expert opinion whose j ob 
it will be to evaluate t he items i n t he Inquiry For m. I 
should tel l you t hat the task of evaluating the 333 items 
ill take approximately one and one-half hours of your time. 
I hope t hat you oan see your way clear to accept this invi-
tation, thereby contribut ing your p.rofessional training and 
experience to a realistic problem that is confronting eaoh 
of u s who has a stake in the preparation of counselors. 
It is a job which needs to be done and the results should 
have real influence on the continued development of our 
training progr ams. The I nquiry Form is now ready for distri-
but ion and I hope t at your response to t hi s invitation ill 
be favorable. 
May I hear from you soon? 
0 ordially yours; 
Harold J . Mahoney 
S\lpervisor of Guidance 
Bureau of Youth Services 
-
A.PP Et\TDIX H 
Self Addressed P ostal Card for Reeponse 
to Invitation to Serve as Jury "ember 
. :: .r·) 
I .. ; -! .•• 
Date------
Dear Mr . Mahoney: 
Yes , I am willing to serve as a membe r of 
your Jury of Experts. Send the Inquiry 
F orm to me . 
No , it is not possible for me to accept 
your invitation. 
a~e -----------------------------
Title ----------------------------
Address --------------------------
APP;i,'NDIX J 
Letter of Transmittal tfb.i oh Accompanied 
Inquiry Forms . 
-
February 2, 1950 
Miss nna R. Meeks 
Director of Guidance, Baltimore County 
25 • Chesapeake Avenue 
Towson 4, Maryland 
Dear Miss Meeks: 
Thank you very much for your willingness to participate 
in the study about which I wrote. The Inquiry Form is 
attached and I hope that it will not take too much of 
your time to complete it. 
The results of the study will be made available to you 
upon its completion. 
The early return of the completed Form will be appreciated. 
Cordially yours, 
Harold 1. Mahoney 
Supervisor of Guidance 
Bureau of Youth Services 
I , 
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.PPEND IX K 
Follo ·-up Letter 
.. 
February 1e, 1950 
Dr. D lane Collins 
ssociate Professor of Education 
University of Connecticut 
Storrs, Connecticut 
Dear Dr. Collins: 
The response from the members of t he "jury of expert opinion 
to the Inquiry Form to Determine the Basic Preparation of 
secondary School counselors in the rea of Occupational Infor-
mation has been very encouraging. Each person who was 
requested to serve as a member of the jury has accepted . 
lready a pattern of essential content is beginning to emerge 
from the rorma that have been returned thus far . 
I hope that you will be able to find the time before too long -
from what I know is a very busy soh dule - to complete your 
evaluation of the items and return the Inquiry Form to me. If 
possible , I would like to forward the results of the study to 
you within a few months so that they may be available should 
you want them in preparation for your summer training program. 
• ith genuine appreciation for your assistance in the project, 
I remain, 
Cordially yot rs . 
Harold J. Mahoney 
State Supervisor of Guidance 
Bureau of Youth Services 
z_.s 
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P ROGRESS REPORT 
I 
I Response 
For m 
Inv. For m re- Remarks 
Jury Members Sen t Ye s No Date Sent turned 
- -
r. Donald Ki ncaid 1/9/00 X 1/17/50 1/18/50 2/5/50 For m 
upervi s or of c o.m-
Voc . Guidan ce pleted 
,.os Angeles City 
Schools 
205 1 • P i co Blvd. 
fo OS ngeles.Cal i f. 
"· 
Pr . John Buchan an 1/9/50 X 1/17/50 1/18/50 2/2?/50 Follow 
irector of Guid. up sent 
a llejo City 2720 /50 
Sc hools For m 
~ 40 Car olina St. com-
lralle j o , Calif . pl· ted 
pr . William Ho ard 1/23/50 X 1/30/50 1/30/50 2/15/50 For 
Pirector of Guid. c om-
I 
ut ler Universi t y ple ted 
' ndianap olis , Ind . 
I 1/3/50 1 / 5 /50 1 /10/50 2/2/50 For m ~eona Buchwald X 
sst . Director of c cm -
Guidance pleted 
~ 1 t y Depar t ment 
of Edu cation 
~ Ea st 25th Street 
~al timore , .. :d . 
APPENDIX M 
Composition of Jury of 
Expert Opinion 
• j' " I t.J ~: .. I ;~' (:;J 
Fred u. . Fo ler 
Director of Guidance 
State Depart men t of Public 
Instruction 
Salt Lake City, Utah 
John G. Odgers 
supervi sor of Guidance 
State Department of ~ ducation 
Columbus, Ohio 
George E . :~owrer 
Director of Guidance 
s tate Depar t ment of Education 
Jefferson, Missouri 
Raymond S . Orr 
supervisor of Guidance 
State Department of ~ducation 
Cheyenne, 'J yoming 
George Hutchinson, Chief 
Bureau of Guidance 
s tate Department of Education 
Albany, Ne· York 
Glenn E. Smith, Chief 
Guidance s ervices Division 
State Department of Publ i c 
Instruction 
Lansing, Michi gan 
Leona Buchwald 
Asst . Di r ector of Guidance and 
Placement 
Department of Education 
Baltimore , ~,~aryl and 
Edward Landy , Director 
Division of Gounsellng 
s ervices 
Newton Public Schools 
ewtonville, ~~assachusetts 
Wil i am H. cCreary 
Asst . Supervisor of Guidance 
Sta t e Department of ~ducation 
Sacrament o, California 
John A. Kub iak 
Supervisor of Guidance 
State Board of Education 
Stat e Off i ce Bui lding 
~adison , Wisconsin 
Dolph Camp 
Supervisor of Guida ce 
State Department of E d cation 
Little Rock , Arkansas 
Lucian D . Adams 
Supervisor of Guidance and 
. dult Education 
State Department of Education 
Richmond, Virginia 
R. Floyd Cromwell 
Supervisor of High Schools 
State Board of ~ ducation 
Baltimore , Maryland 
Anna R. Meeks 
Di r ector of Guidance 
Baltimore Count y 
25 W. Chesapeake Avenue 
Towson , Maryland 
C. Edward Gripton 
Director of Guidance 
Dearborn Publi c Schools 
Dearborn, Michigan 
Thomas E. Christensen 
Director of Guidance 
·'lorcester Public Schools 
Worcester, ~assachusetts 
, 
Gertrude Forrester 
Head 0 ounselor 
Board of Education 
'est Side High School 
Ne ark, New Jersey 
Robert .E . Carey 
Director of Guidance 
Board of ··ducation 
Yonkers, ew York 
H. C. Seymour, Coordinator 
Division of Guidance Services 
Board . of Eduo tion 
Roohest r, ew York 
Virginia Ballard 
~up· rvisor of Counseling and 
P sychological Services 
Public Schoo l System 
Long Beach , California 
John v. Joyce John P . Buchanan 
Director of Guidance 
Vall jo Unified School 
Vallejo, Californi a 
Director of Research and 
!strict Guidance 
Donald Kincaid 
Superv sor of Guidance 
Los ngeles City Board of 
Eduo ation 
Los ngeles, California 
J, arion Brown, oor ina tor 
Oc cupational ~djustment 
Oakland City .., ohools 
Oakland, Californi 
Anna ~·! cK inney 
Vooational Guidance 
coordinator 
San Diego City School s 
a Diego , California 
Morris Krugman 
Asst . Superintendent in Charge 
of Guidance 
Bo rd of Education 
Ni agara Falls • l!~ew York 
Rosalie ~ al tz 
Director of Guidance 
Board of duoation 
Santa ~onica, California 
Fred C. Kaf:f'er , Head 
Bureau of Personnel ervices 
Board of Education 
Syracuse, New York 
Robert B. Heuser 
Director of Guidance 
Cuyahoga Fal l P ublic Schools 
Cuyahoga JJ' alls , Ohio 
Estelle Feldman 
Director of Pupil Services 
City Board of Education 
ew York City Board of 
Brooklyn , . e York 
Education Haven , Connecticut 
iilliam L. Ho ard 
Assoc . Professor of Educ ation 
Butler Univer sity 
Indianapolis, Indiana 
Ray Bryan 
ssoo " ·Professor of d 1oation 
Iowa State College 
mes , Iowa 
Mary P . Oorre, s upervisor 
Division of Counseling 
Services 
Board of ~duaation 
Cincinnati, Ohio 
H rold F . Cottingham 
Director of Guidance Training 
.!!' lorida State University 
Tallahasee, Florida 
DWane Collins 
ssoc . Professor of Education 
University of Connecticut 
St orrs, Connecticut 
D. H. F inch 
Professor of Education 
University of Illinois 
Urbana, Illinois 
Geor0 e A. Comstoc c, Director 
s tudent Personnel Services 
Kansas State Teachers College 
Emporia, Kansas · 
Elmer E. ·· agner 
Assoc. Professor of Education 
University of Sout her n 
California 
Los Angeles, California 
Clifford Erick son , Director 
Institute of Counseling , 
Testing and Guidance 
.fichigan State College 
East Lansing, Michigan 
ste art Hulslander 
counselor Trainer 
University of ~i chigan 
Ann Ar bor, t i chigan 
H. Leigh Baker, Head 
Department of Education and 
Psychology 
Kansas ,:;)tate College 
·"anhattan, Kansas 
Granvi lle c. Fisher, Chairman 
Department of P syohology 
Universit y of 1 .i am.i 
Miami, Florida 
Robert Shaffer 
Asst . Dean of Students and 
Director of Counseling 
Indiana University 
Bloomington, Indiana 
Frankl in R. Zeran , Dean 
School of Education 
Oregon State College 
Corvallis , Oregon 
Robert Hoppock 
Professor of Education 
New York University 
Washington Square 
New York , Ne York 
Shirley • Hamrin 
Professor ot Education 
Nort hwestern University 
Evanston, Illinois 
Roy Anderson 
Assoc. P rofessor ot Education 
North Carolina State College 
Raleigh, orth Carolina 
D. D . Feder 
Dean or Students 
University of Denver 
Denver , Colorado 
illis E. Dugan 
Assoc . Professor of Education 
and Director of Student 
Pers onnel 
Univer sit y of Minnesota 
Minneapolis , r. innesota 
Richard ~ · Beard 
Assoc . ~ rofessor of Education 
arshall College 
Hunt ingt on, West Virginia 
E. '· • Davis 
counselor •rrainer 
George i 'ashington Uni ver a i ty 
2011 H s treet 
ashi ngt on , D. C. 
Seth Arsenian 
p r ofessor of P sycholo y and 
Director of Guidance 
s ervices 
Spr ingfield College 
springfield , :fl,;assachusetts 
Donald E . s uper 
Professor of Education 
Teachers Coll ege 
Columbia University 
e Yor k , New York 
Frank ·• Fletcher 
Assoc. Professor of P syohol -
ogy and Director, Occupa-
tional Information Service 
Ohio State Univer sity 
Columbus, Ohio 
Rev. James F • • toynihan 
Director of Guidance 
Boston College 
Chest nut Hi ll, Mas aohusetts 
Edward c. Roeber 
counselor Trainer 
University of Missouri 
0 bi a ssouri 
J . R . MacJ·eel, He ad 
Department of Guidance 
University of iyoming 
Laramee , yoming 
A. H. Brayfield 
Asst . Professor of F.ducat ion 
Uni vers ity of California 
Berkeley , Califor nia 
A. Gordon Nelson 
Assoc . P rofessor of i'ducation 
Cornell University 
Ithaca , New York 
p·. R . Trabue , Dean 
Schoo l of Educat ion 
Pennsylvania State College 
s tate College, Pennsylvania 
ill i am A. Kelly, Chairman 
Division ot Educat ional Psy-
chology , Measurement and 
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TABLE 2 
RESPONSE O-F JURY MEMBERS TO ITEMS CONCERNING METHODS OF CLASSIFYING OCCUPATIONS 
Total Jury Sta~e Supervisors ot Guidance Counselor 'frainers City Direetors ot Guidance 
(N-::63) {»~) (N=U2) (H.20) 
Item E]J UJ/ Ill/ ~~ E u I N E u I N .& u I N fio. 
11 
Per Per Per Per Per Per Per Per Per Per Per Per Per Per Per Per 
N Cent. N Cent N Cent N Cent N Cent I Cent B Cent N Cent N Cent Jl Cent N Cat N Cent N Cent N C,ent N Cent N Cent 
1 56 88..9 7 ll.l 11100.0 21 84,.4 5 1;.6 18 90.0 2 1.0.0 
2 ; 7.9 46 73.0 12 19.1 10 90.9 l 9.1 4 12.; 2) n.9 5 15.6 1 os.o l3 6s.o 6 ,30 .. 0 
' 
3 4.8 48 76~1 12 19.1 10 90.9 1 9.1 2 6.) 25 78.1 5 15.6 1 os.o 13 65.0 6 )0.0 
4
' 
4.8 50 79.4 1:0 1?.8 10 90.9 1 9.1 3 9.4 27 84.4 2 6.2 13 65.0 7 35.0 
5 52 82.; lO lS.9 1 1.6 10 90.9 1 9.1 26 81 • .3 6 18.7 1.6 so.o 4 20.0 
6 1 1.6 M~ 76 .. 1 12 19.2 2 3.1 1 9.1 7 63.6 
' 
27 • .3 26 S1.3 6 18.7 15 75.0 3 15.0 2 10.0 
7 51 Sl.O 12 19.0 9 8.1.9 2 18.1 26 81.3 6 18.7 16 so.o 4 20.0 
8 61 96.8 2 3.2 11 100.0 32 100.0 l.S 90.0 2 10.0 
9 58 92.1 , 7.9 10 90.9 1 9.1 28 87 .. 5 4 12.5 20 100.0 
10 45 71 .. 4 12 "l.l 6 9.5 9 81.8 2 18.2 23 71.9 6 18.7 3 9.4 l3 65 .. 0 4 20.0 3 15.0 
ll 52 82. 5 9 ... 3 "• ' 1 1.6 1 1.6 10 90.9 1 9.1 27 84.4 4 12 .. 5 1 ,3.1 15 75.0 4 20.0 1 s.o 12 7 11.1 51 81.0 2 .3.1 :3 4.8 2 18.2 9 81.8 4 12.5 24 75.0 1 ).1 .3 9.4 1 s.o 18 90.0 1 s.o 
13 30 47.6 29 46.0 4 6.4 5 45.5 6 S4.5 17 53 .. 1 12 37-5 3 9-4 s 40.0 11 ss.o l s .. o 
14 25 39.7 .35 55.6 3 4.7 s l· "' .; 6 54.5 15 46.9 15 46.9 2 6.2 5 2.5.0 14 70.0 1 5-0 
15 10 15.9 46 7).0 6 9.5 1 1.6 5 45.5 6 54.5 3 9.4 26 81.2 3 9 .. 4 2 10.0 l4 70.0 3 15 •. 0 1 s.o 
16 50 ?9.4 10 15.9 3 4 •. 7 8 2.1 .3 27.3 26 81.2 4 12.6 2 6.2 16 so.o 3 15.0 1 5.0 
17 8 12.7 43 6S.2 9 14.3 3 4.8 4 36.4 5 45.5 l 9.1 1 9.0 3 9.4 24 75.0 5 15.6 1 s.o 14 70.0 3 15.0 2 10.0 
18 17 26.9 36 57.1 5 s.o 5 s.o 5 45.5 6 54.5 ll 34.4 .15 46.9 4 12.5 2 6.2 l 5.0 15 75.0 1 5-.0 3 15.0 
19 7 11.1 43 68.2 6 9.5 7 11.2 4 )6.4. 7 63.6 3 9.4 21 65.6 5 15.6 3 9.4 15 75.0 l 5.0' 4 
20 413 ?6.2 12 19.1 3 4.7 8 72.7 
' 
27.3 24 75.0 5 15.7 .3 9 • .3 16 80.;0 4 20.0 
21 39 61.9 23 )6.5 1 1.6 1 6).6 4 36.4 19 59-4 12 37.5 1 .3.1 13 6;.0 7 .35.0 
22 .38 60.3 22 .34 .. 9 2 3.2 ' 1 1.6 7 63.6 4 )6.4 17 53.1 l3 40.6 2 6 .• J 14 70.0 5 25.0 ~ 
]J For a c<aplete statement or the item see the Inquiry Form Appendix E. zj E - An es~ential item. 
1/ U - An unessential i t em. AI I - An i r r eleva.nt 1 tea. jJ N - An item Which the juror is not competent t o judge. 
NOTE; Tablea No. 2 through No. 10 8boul4 be read. as follows: Using Table No. 2 as an example1 fifty-six or 88 .. 9 percent ot members of 
· !··e 1ury wer e of the opinion that I t em l o. 1 was e:ssent ial t o t he baeic preparat ion or the seeond&ry school counselor in the area or occupational 
information. Seven members of t he j ur y or 11.1 per cent were ot the opinion that it was an unessential item, i.e., it is either relat1Yely unim-
portant or that it should be postponed untU mare advanced trainin,g in occupational information is undertaken. lone considered the item to be 
irrelevant. No member of the jury felt incC!hpetent to make a judgment. 
Ther e was 100 percent agreement among the stat e supervisors of guidance who s.-rved a.s jury ~Dembere that. Item No. l vas essential. 
'l'Wenty-seven or $4.4 percent of the counselor trainers on the jury c<11sidered It.em No. 1 to be essential whereas five or 15.6 percent considere:i 
it t o be unessent iaL Eighteen &r 90 perc-ent of t he city directors of guidance who served on the jU1'7 considered Item Ho. l to be essential 
whereas 2 or 10 perccent considered it to be unessential. 
20.0 
5.0 
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TABLE 3 
RESPONSE OF JURY MEMBERS TO I'l'&"fS C-oNCERNING TECHNIQUES FOR 'l'EACHING OCCUPATIONAL IHFCRMATIOfJ 
Total Jury state SUpervisors of GuidanCe Counsel.~r Trainer& City Directon ot Guidance 
(lJ.6)) (Nall) (B.)2) (N.:ZO) 
Item I u 1 N E u I N E u I !1 E u I N No. 
Per Per Per Per Per Per Per Per Per Per Per Per Per Per Per P"-er 
N Cent fj Cent N Cent N Cent N Cent N Cent N Cent N Cent N Cent N Cent N Cent N Cent N Cent II Cent I Cent 5 Cct 
23 59 9.3.6 4 6.4 11100.0 28 87.,5 4 12.5 20 100.0 
24 ;8 92.~ s 1-9 11 100.0 29 90.6 3 9.4 18 <)0.0 2 10.0 
25 )8 60 .. 3 24 )S.l 1 1.6 s 45.4 6 54.6 22 68.8 10 31..2 ll ss.o 8 40.0 1 ;.o 
26 25 39.7 30 47.6 8 12.7 s 45.4 6 54.6 12 37~5 15 46.9 5 15.6 8 40.0 9 45.0 3 15.0 
27 10 lS., ,, 57.1 15 23.8 2 ) .. 2 9 81.8 2 1.8.2 
"' 
23..9 12 J?.s 12 37.; l 3.1 3 15.0 15 ?s.o 1 ;.o 1 ;.o 
2S 51 90.; s 1.9 1 1.-6 lltoo.o 29 90.6 2 6.) l ).l 17 8?.0 3 15.0 
29 )1 49.2 )2 so.s 11100.0 32 100.0 20 100.0 
30 44 69.9 18 28.5 1 1.6 8 72.7 3 27.) 20 62.; l2 37.5 16 so.o 3 15.0 1 .s.o 
31 34 S4.0 21 
"·' 
2 ).2 6 9.5 ; 45.4 
' 
27.3 1 9.1 2 18.2 11 )4.4 17 53.1 4 12.5 18 90.0 1 5--,0 l s.o 
32 61 96.8 2 .3.2 u 100.0 30 9).8 2 6.2 20 100-0 
3.3 62 98.4 l 1.6 u 100.0 32 100.:0 19 95.0 l $.0 
34 63 100.0 UlOO.O 32 100.,0 20 100.0 
35 40 63.5 1' 30..2 2 3.2 2 3.1 '1 6.3.6 4 36.4 22 os.s 6 18.7 2 6.2 2 6.,3 11 ss.o 9 45.0 36 46 13 .. 0 12 19.1 3 4.7 2 .3.2 8 72.7 3 27.3 25 78.1 5 15.6 2 6 • .3 1.3 o-;.o 4 20.0 3 1s.o 
.37 53 S4.1 10 15.9 10 9().9 1 9•1 25 78.1 7 21..9 lB 90.0 2 10.0 
38 56 88.9 7 U.l u 100.0 28 87.-5 4 12.; 17 s;.o 3 1;.o 
39 53 84.1 10 15.9 8 72.7 3 27.3 27 84.4 5 15.& 18 9().0 2 10.0 
40 45 11 .. 4 17 27.0 1 1.6 6 51..5 4 36.4 1 9.1 rt 84.4 s 15.6 12 6o.o 8 40.0 
u 16 25.4 24 )8.1 7 U.l 16 25.4 2. 18.2 5 45.5 4 36.) 5 15.6 13 l/).6 3 9.4 u 34.4 9 45.0 6 .3().0 4 20.0 1 s.o 
42 22 )4 .. 9 34 54.0 7 11.1 4 36.4 6 54.5 l 9.1 12 .37.5 1.6 ,o.o 4 u.s 6 )0.0 12 6().{) 2 10.0 
43 8 12.7 :38 60.3 14 22.2 3 4.-8 1 9.1 1 6:;.6 .3 21.3 4 12.5 22 68_.8 ; 1;.6 1 ,3.1 .3 15.0 9 45.0 6 30.0 2 10.0 
44 57 90.5 5 '(.9 1 1.6 10 90.9 1 9.1 29 90.6 3 9.4 18 91).0 l s.o l. s.o 
45 Sl 80.9 10 15.9 2 .3.2 8 72.? l 21.:3 26 81.3 4 12.5 2 6.2 17 s;.o 3 ~;.o 
46 48 76.1 15 23.9 a 12.7 .3 27.3 24 75.-0 s 25.0 l6 80.0 4 20.0 
47 }3 52.4 28 1.4.4 2 3.-2 5 45.5 6 54.5 1.5 46.9 1.5 46.8 2 
'·' 
1.3 65.0 7 35.0 
48 2 ).2 )6 57.1 23 J6.s 2 3.2 1 6).6 4 ,36.4 22 6a.s 9 28.1 1 ).1 a 10.0 7 .35.0 
49 58 92.1 5 7.9 10 90.9 1 9.1 28 87 • .5 4 12.5 20 100.0 
;o 46 73.0 14 22.2 
' 
4.8 6 54.5 .5 4.5·5 28 87.5 4 12 • .5 l2 6o.o 5 25.0 
' 
1.5.0 
Sl $3 84.1 10 15.9 10 90.9 1 9.1 28 87.5 4 1.2 • .5 15 75.0 5 2.5.0 
52 38 60.3 24 ) S.l l 1. .. 6 8 72.7 3 27.3 lJ 40.6 lB .56.3 1 J.l. 17 ss.o 3 15.0 
Sl 58 92.1 s 1.9 10 90.9 l 9.1 30 9).8 2 6.2 18 ~.o 2 10.0 
54 49 ?7.8 14 22.2 8 72.7 3 27.3 26 81.3 6 1S.7 15 75.0 .5 25.0 
.55 54 8;.7 8 12.7 1 1.6 10 90.9 l 9.1 28 87.5 .3 9.4 1 ,.~ 16 so.o 4 20.0 
56 16 25.4 2!7 42.9 15 23.8 
' 
7.9 3 27.3 6 ;4.6 2 lS.2 3 9.4 20 62.5 6 18.7 J 9.4 10 so.o 1 ;.o 1 ),5.0 2 10.0 
57 41 65.-1 2l 3J.3 1 1.6 6 54.5 5 45.5 26 81.3 5 15.6 1 ).l 9 45.0 ll ss.o 
58 57 90.5 s 7.9 1 1.6 ll 100.0 29 90 •. 6 J 9.4 17 85.0 2 10.0 1 s.o 
59 61 96.8 1 1.6 1 ' 1.6 u 100.0 31 96.9 ).1 19 9.5.0 1 ;.o 
60 61 96.S 1 1.6 1- 1.6 ll 100.0 30 93.8 1 3.1 1 .3-.l 20 100.0 
6 
I 
p p 
0 t. 
S3 
24 3 .) 9.3 31 
.J. 
59 
30 15·9 2 
n.1 1 
12.1 l 
' 
2S.O' }.1 2 
• ItS.~ .. 3 
45·~ .. , 
5"· 2 12.5 9 
.~ 2 23 3.1 .1 
S9 2 20 
s l4 lS.9 s 5 .4 s so l 1.6 3 Z1 lS 
44 l 1.6 3 24 12 
S3 14.J 1 ~.6 2!1 lJ 
1 60.3 17 Z/.0 s 4 7 l 3.1 ~ 
24 .4 ll 17.5 4 14 6 4 
91 11 _, 14 22 4 5 1 4 
92 22 57.1 5 
' 
u 
93 S5 12.? u 
94 53 15.9 10 9.1 
95 s.3 15 .. 9 10 .1 
96 60 11 i , 20 J 4S.~ 4 36.4 2 3 9-4 1 9.1 
3 27:~ 7 63. 3 9. 1 .1 S ItS·§ 
' 
4S.s 1 s. 
n 100. 
u 1.1 
2 21 10 
1.5 9 3 9.J! 2 
! 
TABLE 4 (Conclud.ed} 
fot.al Jury state SUpvri. sors -ot Guidance Ocmnn~!ainers Cit7 Dinctora at Guidance 0~:63} (Mall) ( ~ ) (tWO) 
' 
Item · i u 1 N E t1 I B '· E u ' I 
i ; I No. ; ' ' ' N E i t1 I N 
' • 
! 
' Per Per Per Per Per Per Per .Per . Per Per Per . Per Per · Per Pw I Per [ 
.B Cent H Cent B eent- Cent. N Cent N Cent N Cent N Cent. N Cent N Cent- B Gent N Cen~ N Cent. )I Cent. I Cent: N Cent 
·~ 
106 lS .s;.6 2l ll·l ? 11.1 \ 6 54-S )6.4 9.1 1.8 56.2 6 ! 4 l 11 34.4' 3 9.4 11 S$.0 30.0 
' 
15.01 107 :38 60.) 24 )8.1 1 1.6 6 54-S 4 36.4 l 9.1 20 62.s 12 37.s 12 60.0 8 JP.O ! ! 108 37 58-7 18 2~l.6 s 12.7 
' 
81.8 2 18.2 20 62 .. 5 12 ,,_, , 4().0 4 20.0 8 4().~ 109 22 14.9 l.S ;;.6 s 7.9 s 45-S. 
' 
45-.S 1 9.0 1.5 46.9 17 ,,.l 2: lA.O Ill 6S.O 4. 20:.0: 1 s.o 110 54 8S.7 9 14.3 9 61.8 2: !8.2 29 90.6 3 9.4: 16 ao.o 4 20.Q lll ,, 84.1 10 15.9 ' . 9 s~.s 2 18.2 29 90.6 J 9.J. lS 1s.o s 25.0 112 58 92.1 
' 
7.9 
' 
Sl..S 2 14.2 39 9).8 2 &..2; 19 95.0 l ;.o m 56 86.9 6 9.; l 1.6 9 SI..S 2 lS-.2 · ~ 90.6 3 9.4: 18 90.0 l s.o " 
' 15-~ 114 ;s ';2.1 ' 1.9 9 81.8 2 1.8.2 29 90.6 .3 9·4 20 100.0 115 ;s rn.J 4 6.4 3 4.7 1 1.6 9 81.8 2 18.2 30 9.3.8 2 6.2: 16 so.o J 1 s.o 116 61 96.S l 1.6 ~ 1.6 
' 11.100.0 30 9:;.a 1 ) .. 2 20 UJO.O 
' 117 ;6 88.9 2 .).2 4 ~-4 .1 1.5 10 9().9 1 9.1 • 30 9).8 l l-1 l .3.1 16 ao.o 3 15·~ 1 s.o U8 15 .2) .. 8 45 71..4 3 ~..e 1 9.1 9 90.9· 7 21.9 24 7s.o 1 ).l. 7 35.0 l2 60.0 l s .. 119 39 61.9 18 28.6 5 7.9 l 1.6 8 ?2 .. 7 2 18.2 · 1 20 62.5 I 9.1 9 28.1 3 9.4 u ss.o 7 3.S.O 1 s., 1 s.o 120 61 9{;.$ 2 ,3.2 11100:.0 : 32 100.0 lB 90.0 2 10.0 
l2l 19 30.1 40 63.5 3 4.8 1 1.6 3 27,.) 1 6).6 : l 9-~ 11 34.4 19 $9.4 2 6.2 i s 25.0 14 10.0 122 29 46.0 27 42.9 6 9.5 1 1 .. 6 7 63.6 
' 
27 • .3 i 1 9.1 15 46.9 15 46.9 2 6.2 f 1 35.0 9 45.0 J l.S.Q ~ s.o l.23 44 69..8: lS 28.6 l 1 .. 6 
' 
81..8 2 18.2: 20 62.5 12 37-5 lS 7S.O 4 m.o l s.q i 124 ;6 88.9 7 11.1 10 90.9 l 9.1 ~ 28 81-.S 4 12.5 ' 1.8 9().0 2 1.0.0 I ! 125 81 • .3 4 6.4. 4 6.,3 J 90.6 55 u 100. 0 ~ 29 3 9.4 ! l5 7S.O l. s.o 4 ~j 126 59 9).6 2 3.2 2 ,3 .. 2 ll 100.! I I 32 100.0 ' 16 so.o 2 10.0 2 127 31 49.2 29 46.0 2 3.2 l l..~ 8 72. 3 Zl-3 1 I 19 59.lt 12 31.s 1. ,3.1 i 4 20.0 l4 it! l s.o 1 ,.o l.28 54 as.? 8 12.7 1 1.6 11100 • . · ' Z1 84-4 s 15.6. l l.6 ao.o ' 1 s.o i 129 l3 20.;6 42 66.? s U.? $ 72.7 2 18.1 6 l&.S 23 11.9 ' '·' ~ ' 3().0 u 55· ' lS.O l 9. } 130 14 22 • .2 41 6s.o s U.7 2 18.2 1 6.;.6> 2 4  5 1S.6 24 1S.O 3 '·4 ) 1 35-~ 10 so.. ) 15.0 j lJl 33 52-4 22 .34.9 8 12.7 7 6.3.6 3 2.7.3· l 9· . 15 46.9 14 43·8 
' '·' 
n ss.o s 25.! 4 z.o ' 1.32 49 77.8 l4 22.2 ; 11100..0 ' 2.3 71.9 9 28.1: 15 1s.o 
' 
25. 1 133 55 8? .. 3 7 ll...l. 1 1.6 11100.0 ; ~ 90.o ) 9.4 ' 1.5 75.0 4 20. 1 5.0 
:;6.4; ! ll4 29 46.0 Zl 42.9 1 1.1 6 ;4,.; 4 1 9.1 15 46.9 1.5 46.9 2 6.2 s JI).O 8 40-$ 4 20 .. 0 135 ll 17.5 40 6).5 9 14..3 3 4.1 2 18.2 s z..s-.. s 4 36.) 7 21.9 24 15.0 l 3.1 2 10.0 ll ss. 4 20.0 
' ltr 1.36 s 7.4} 40 6) •. 5 17 z;.o l 1.6 1 9.0 s 45.51 5 45.5 .3 9.1, 23 n., 6 lS.S l s .. o 1.2 w .. a 6 ,)0.0 l 137 7 11.1 38 60.3 17 27.0 1 1 .. 6 l. 9 .. 1 6 54-.5 4 )6.,4 
' 
1,.6 21 65.6 5 1.).6 1 
'·= 
l s.o ll s; • . 8 40.0 
1.38 .32 .so.s 22 31 ... 9 s 12.7 1 1..6 9 81.8 ; 2 18 • .2 15 46.9 l4 4) .. 8 .2 6.2 l 
'1 e JIJ.O 8 JeO.O 4 m .. o lJ9 .2& 31-.$ .39 60..3 2 3.2 3 4.'1 3 21~3 8 72.7 f u )1.5 l? 5}.1 1 ) .. 2 1 3 •., s 2S .. O l3 ,,.q 1 s.o 1 S··t 140 26 41 .• 3 ~2 w .. s 4 6.4 1 1.5 8 12.1 3 2!1 .. 3 ' lS 46~ 14 4).8 ) 
'·' ' 
lS.O l.S ?s.e l s.o 1 _5. 
l4l 2B "'-4 l2 50.8 2 ).2 l. 1.4 g 12.1 :; 21.3 ; 17 53 .. u. u.s 1 ).1 1 3 lS:.,O 15 ?S.i 1 s.o 1 ,.~ • ' 142 37 58.7 20 J:t.S ~ 7-9 l 1.6 9 81..8 2 16.2 1.6 SQ-.t 12 31~5 4 12.' ' 12 60.0 6 .30.: 1 s.o 1 '·g , 143 34 53-' 22 34.9 5 8 .. 0 2 J.~ 7 63.6 2 l.B.2 2 J.Q.~ 21 65.~ a 25.0 > <).4. I 6 .)0.0 12 60. 2 10., 
' ' 
i ; l i l l J l ' ; 
' 
~ 
'-'AS~& 6 
:mG THE OCCUPATIO AL RES CH FU C'l'IONS OF 'ftm COOWSEL<E 
' I l 
'l'Qtal JUJ7 State Supervisore ot uidanc& COtmselor Trainers Ci~y DiF tor• of Guid ce ( :63} ( =ll) (L32} (N:-20) 
! ~ ' . i Item u I N E u l , N B u I E ' u I N ' j I 
' No. I , ; 
Per Per Per Per · Per Per Per Per p Per ; Per Pc- . p~ Per Per 
Cent c t N Cent Cent; N Cct B c t N Cct. Cent Celt. N Cent. Cent N Cent N Cent. N :a t. Cent N c t : 
' 
: 
, 
169 39 61~9 20 3l..S 3 4.8 l 1.5 s 45.5 s 4S·5 1 9 .. 0 25 78.1 7 21.9 
' 
9 4,5.0 8 40.0 2 lO.O 1 s.o· 
170 25 39.? 34 ;~.o 6 • .) 7 6,3.6 4 36.6 110 .31 • .3 22 68.7 g 1./) .. 0 8 4Q.O 4 20 .. 0 ' 4 I I i 56 6 1.6 72.7 27 .. .3 90.6 ' 17~ M.9 9.5 1 8 .3 29 .3 ~~4 19 95.0 l 5.0 
172 .3S 60.) 2l. .3.3 • .3 3 k.S 1 1.6 8 92. 7 .3 2,7 • .'3 . 22 6e.s 9 2e.l 1 .3.1 g /.1).0 9 45.0 .3 l5.0 ! 
17.3 29' 46-.0 .31 49.2 2 3.2 1 1. 6 6 54-.5 5 45·5 jlS ~.9 17 53.1 8 4().0 9 45.0 2 10.0 1 s.o. : 174 4S. 76.,.2 14 22 .. 2 l L.6 g 72.7 3 Z7 • .3 I 25 78.2 7 a.~ ' 15 75.0 4 20.0 l s.o 1 
175 29 46~0 23 44.5 5 7.9 l 1.6 4 36.4 6 54.·5 1 9.1 i 17 5.3.1 14 4,3.$ l 3.1 40.0 8 40-..0 3 1;.o l ;.o: 
176 .36 .57.1 25 39.7 2 .3.2 ; 4 ,36 ... 6 54.5 l 9.1 1 19 59.4 lJ 40 .. 6 : l3 ' 6$..-0 6 30-0 1 ; .. o 177 19 .)0 .. 2 40 6,3.; 4 6.3 3 Z(.') 7 6).6 1 9.1 ! 10 Jl,.) 22 68.7 6 30.0 ll 55.0 3 l$.0 i i 178 63 100 .. 0 . 11 100.0 ; 32 100.0 20 100.0 l 179 45 71.4 17 27....0 1 1.6 9 l.S 2 lS.Z ' 2.3 71.9 9 2e.l 1.3 65.0 6 .o l. ; • .o i . I 100. JtO 6J • .5 22 34.-9 l 1.6· 
l ~ 9 81.8 2 18.2 2,3 71.9 9 28 .. 1 40.0 ll ;;-. .. o l s.oi 181{. 12 19.1 .42 f-k.? 9 11;.2 2 1 6,;.6 2 l.S.2 8 25-.0 2l. 6~.6 .3 9.4 2 lC.O 14 7C.u 4 20.0 1 
182· 2,3 ,36.; 32 50.g 8 12.7 4 36-~ 6 54.5 l 9.1 14 4J.S 15 ~-9 J 9.3 s 25.0 ll 55 0 4 20. 0 . 1s:r 31 49,.2 Zl 1 2.9 s 7.9 5 45.5. ; 45.5 l 9.0 ·15 46.'"] l4 4;3.8 3 9.3 ll 55.0 8 40.0 l s.o 
184 .34 '53.9 25 39.7 3 4.8 l 1.6 5 4s.;: 6 54 .. 5 21 65-6 10 .31.2 1 3~2 8 JI;.O 9 4$..0 2 10.0 
' 185 lg ~ .. 6 40 6;.; 4 6-.Jt 1 1.; 2 18.2' 3 72.7 1 9.-l 10 .31 • .3 21 6;.6 1 3~1 6 JC.O ll ;;.o 2 10 .. 0 1 ;.o 
186 52 82.; 10 15.9 l 1~6 ll lOO .. d 25 ~.1 7 21,9 16 eo.o 3 15.0 1 ,.o i 
187 52 $2 ; 11 l7 .. s ll 100.0 25 ?8.1 7 21.9 ' 16 oo.o 4 20.0 
lSS 48 76~2 14 222 l 1.6 10 90.'1 1 • 9.~ 25 7 .l 7 21.9 1.3 6.5.0 6 )0,.0 1 ;.o ! 
U~9 28 44-4 2.ll J,.4.; 6 9.5 1 1.6 5 1+5.4 5 45.5 1 9.,1 15 46.9 1; 46. 9 2 6.2 , 3 40.0 g AQ.O 
' 
15 0 
190 47 74~6 15 23.8 1 1.6 10 90.9 l 9.~ 24 75.0 7 21.9 1 ,3. 1 lJ 6; .. o 7 35.0 i 
191. 52 82~5 7 ll.l 4 6 • .4 lllOO.O· 2fl 8'/.5 1 3.1 .3 9.4. 1.3 6;.0 6 3().0 l s.o ' I
192 .30 47.6 30 ~7 .... ~ .3 ~..~. I 6 54 .. 5 ,. 36-.4 l 9-1 1.7 53. 1 14 4).8 1 3.1 7 35.0 l2 60 .. 0 l s.o ' . 
19.3 4 . 6.4 46 7'J.O 13 20.6 2 18 .. 2· g 72.7 l 9..1. 27 34..4 5 15.6 2 10.0 11 ss.o 7 35.-0 ( 
194 36 $7.1 21 )) • .3 6 9.6 7 6.3 .. 6: 3 27.3 1 9.1 20 62. 5 11 34.4 1 l.l 9 45.0 7 35.0 4 20.0 i 
'· 195 55 87 • .3 a 12.7 111oo.o· .'30 9).4 2 6._2 14 70.0 6 ,30.0 I 196 25 39.7 .31 49.2 7 11.1 s 4S-s; 5 45.4 1 9 .. 1 15 46.9 IS 46.9; 2 6.z s 25.0 ll s; .o 4 20. 0 I i I ! ! i ! l I I • 
I I 
UW5 
~S OF Jt.mY J~ERS ro 11'~15 CCNCERNING PUCm&'r 
Total Juq State Supuv~e ot Guidance Goun:ee1or ~iNlJ"8 Cit.;r Direetol re ot Guidance 
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